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CHAPTER I 
INTRODUCTION 
One of the persistent problems of theological education is 
that of maintaining a sense of relevance both in content and method. 
Failure to sustain a vital relationship to life and its needs often 
makes theological education irrelevant, not only as a means of spiri-
tual enlightenment but also as an instrument of personal and social 
development. Through its program of theological education ·the Metho-
dist Church has made an effort to provide a trained and committed 
leadership, but the prolonged trial and error period following seminary 
and the lack of basic skills and insights has resulted in several cri-
tical studies of the general problem. These studies are reviewed later 
in this investigation, but it is apparent that when the leadership of 
the Church is vigorous and informed, relevant and reasonable, the 
cause of Christ prospers, but when it is not, the Kingdom itself is 
jeopardized. 
THE PROBLEM 
Statement of the Problem. The problem involved in this disser-
tation is two-fold: First, to arrive at an understanding of what con-
stitutes the functional approach to the ministry and theological edu-
cation, and second, to determine how effectively our Methodist schools 
of theology have trained their graduates to perform the established 
functions of the ministry. 
The Importance of, and Need for, the Study. Any num-
ber of studies have been made of theological education in recent 
years, including a rather comprehensive survey of theological 
education sponsored by the Board of Education of the Methodist 
Church in 1947, but no specific effort has been made to evalu-
ate the over-all effectiveness of our Methodist seminary train-
ing from a functional point of view. Such an evaluation was 
needed to supplement the General Survey,1 and to pro~de the 
various schools of theology with essential data for evaluat-
ing and reorganizing their respective programs of theological 
education. This two-fold need establishes the reason for this 
study. 
Scope. The study will attempt to make a comprehensive 
analysis of the functional aspects of Methodist theological 
education. The literature in the field will be reviewed; con-
sideration will be given to the rise of theological education 
in the United States with special emphasis on Methodist theo-
logical education; the fundamental aims and objectives of edu-
cation, both general and theological, will be analyzed from 
the standpoint of underlying functional emphases; and the job 
of the minister will be defined in terms of his functions. 
1 ! Survey of Theological Education in the Methodist 
Church. 
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A comprehensive analysis will be made of the seminary curri-
cula; an effort will be made to evaluate t he effectiveness of 
seminary training; and finally, the author's national survey 
on the functional aspects of the ministry1 will be analyzed 
and appropriate conclusions drawn. Thus, the scope of the 
problem involves the history of theological education, its 
aims and objectives, a definition of the functions of the min-
ister, an evaluation of the seminary curricula, and a detailed 
analysis of the author's survey. 
Method. The method of approach to this problem was 
two-fold: In the first place, an effort was made to review 
the literature in the field in order to secure historic data, 
educational objectives, information regarding seminary curri-
cula, and the functions of the minister. The second approach 
to the problem involved the formulation of a comprehensive 
questionnaire that was distributed to each of the graduates of 
our ten theological seminaries who had completed school between 
1927 and 1947. A copy of the questionnaire is reproduced in 
the Appendix. 
Limitations. This study is essentially concerned with 
\a.rtin, Stanley H., "A National Survey on the Func-
tional Aspects of the Ministry" 
3 
4 
the functional aspects of theological education; consequently, pri-
mary attention will be given to the courses and activities in the 
practical fields. It is recognized that the results of the question-
naire used in this study will have descriptive value rather than norm-
ative value for no attempt has been made to standardize or validate 
the instrument. Furthermore, it is recognized that the replies are 
highly subjective, that they were rather rigidly structured, that 
only an interested minority participated in the survey, and that the 
lapse of time may have distorted the impressions of some regarding 
the value of their seminary training. However, the instrument was 
carefully formulated and critically evaluated prior to distribution, 
so that the author is confident that the results are both valid and 
reliable. 
One limitation of this study is the fact that its results are 
stated in terms of 1947 rather than 1954. The questionnaire was cir-
cularized and the results formulated in 1947 and no attempt has been 
made to bring the study up to date. This study, as previously stated, 
was a supplement to the general study of theological education pub-
lished by the Board of Education in 1948,1 and as such derives its 
significance and value from that relationship. In spite of this time 
lapse, the conclusions of the study represent valid norms for our 
schools of theology today. The functions of the minister must con-
1 ! Survey of Theological Education in the Methodist Church. 
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tinue to make basic demands on the curriculum and the total program 
of the seminary must be constructed with reference to the needs of 
the student and the parish. The relevance of specific courses, acti-
vities, and experiences constitute a persistent problem in theological 
education so that this study should be of value for many years to come. 
It should be observed that the number of questionnaires re-
turned from the University of Southern California School of Religion 
and Gammon Theological Seminary were insufficient to attach any value 
to their scores; nevertheless, the returns are reasonably proportional 
to the number of graduates from these two institutions so that the 
results are not adversely affected by this limitation. It should 
also be observed that no attempt was made to circularize any group 
with the questionnaire other than the graduates of the ten schools. 
Consequently, supporting data from local churches, church officials, 
seminary faculty members, and school administrators are not included 
in this report except as such information is introduced from other 
sources. 
Sponsorship. The author's study of the functional aspects of 
theological education was originally sponsored and financed by the 
Board of Education of the Methodist Church in an effort to improve 
the effectiveness of teaching in the ten theological seminaries re-
lated to the church. The general results of the questionnaire, to-
gether with ten supplementary school tabulations were subsequently 
presented to a representative group of seminary deans, presidents, 
6 
faculty members, and members of the Board of Education staff. The 
individual school tabulations and supporting charts are not included 
in this presentation, even though school comparisons are drawn in the 
analysis of each question. The raw scores supporting any percentages 
for individual schools are on file and available. 
The Advisory Committee for this study was composed of Dr. 
Henry M. Johnson of the Candler School of Theology, Dr. Frank M. 
McKibben of the Garrett Biblical Institute, Dr. S. Paul Schilling 
then of the Westminster Theological Seminary, and Dr. W. McFerrin 
Stowe then a member of the Board of Education of the Methodist Church. 
This committee also assisted in the formulation and perfection of the 
instrwnent. 
Definition of Terms. Two phrases in the title of this disserta-
tion need defining, namely, "functional aspects" and "Methodist theolo-
gical education". The phrase "functional aspects" refers to those as-
pects of the minister's work that help meet the real need of the in-
dividuals and groups under his influence and direction. The phrase 
does not refer to mere activities or methods, but rather, to the to-
tal aspects of the minister's work that are positive, creative, and dy-
namic from the standpoint of personal and social values. The term 
functional implies awareness, relevance, competence, and adaptability 
as well as a democratic approach to the total task. The phrase "Metho-
dist theological education" refers to the usual training received in 
the seminaries officially related to the Methodist Church. 
CHAPTER II 
REVIEW OF RELATED STUDIES 
Published Books. Orie of the earliest works on theological 
education was published in 1924 by Robert Lincoln Kelly under the 
title of Theological Education in America. The book sketches the 
historical development of theological education, analyzes methods 
of teaching, defines the spiritual qualifications of the minister, 
and outlines the curricula of early American theological schools. 
It was observed that the rise of the scientific method and the proxi-
mity to the university have been two major factors influencing the 
expansion of the seminary curriculum. He points out that of the one 
hundred and three seminaries studied there was a definite shortage 
of courses involving sociology and economics. The apparent lack of 
field work was stressed and the need for a maximum amount of close 
supervision was presented. 
Kelly maintains that the major emphasis of the seminary should 
be on students: 
Whatever the type of seminary, under whatever auspices it is 
conducted, upon whatever academic grade the work is carried on, 
the seminary should teach students. The emphasis has been very 
largely upon subject matter. Knowledge must be humanized.l 
1 Kelly, Robert Lincoln, Theological Education in America, 
P• 219 
8 
Another significant aspect of Kelly's work is that he urges 
a broad functional approach to the task of the minister involving 
the effective use of field work and clinical experience.1 On the 
whole, Kelly's presentation is primarily historical and descriptive 
rather than analytical, but it formed the basis for the more exten-
sive study subsequently published in 1934 under the title of The 
Education of American Ministers. 
This was the most comprehensive study made of Protestant 
theological education and was published in four volumes by the In-
stitute of Social and Religious Research. This treatise dealt with 
the profession of the ministry, its status and problems. 
William Adams Brown sunnnarizes the findi ngs of Volume I by 
stating that one of the most important functions of the seminary 
should be to train its students to be critics as well as practi-
tioners. Their criticism of the church should be based upon a know-
ledge of traditions and practices, and their modifications should be 
related intelligently to the situations involved. In the meantime, 
the work of the church must be done, and the minister is the one who 
must do it. In this capacity he must be teacher, preacher or evange-
2 list, a leader of worship, a pastor, and an administrator. No matter 
1 Ibid., P• 224 
2 Brown, William Adams, The Education of American Ministers, 
Vol. I, P• 21 
9 
how much else it may add to its work of preparation, the seminary 
1 
must provide training for its students for this five-fold work. 
His primary task is to give people a vital knowledge of God and 
Christ and to win them to his service. Consequently, the minister's 
effectiveness must be judged not only on the basis of his profes-
sional competence and usefulness to the community, but also upon his 
ability to motivate this type of commitment.2 In an effort to de-
termine the effectiveness of ministerial training a four-fold ques-
tionnaire involving knowledge, habits of thought, personal faith, 
and practical efficiency was formulated and distributed to represen-
tative ministers throughout the nation. The results from 1,805 re- . 
spondents indicated that while the ministers as a whole were not 
particularly enthusiastic about their training, they regarded it as 
having considerable value. On the whole they indicated that it was 
worthwhile in the strengthening of their faith and the developing of 
their spiritual life but only of limited value in giving them know-
ledge and method of accurate thinking.3 The minister has his great-
est difficulty in performing the functions of the pastor, primarily 
because of a lack of technical training in techniques and skills. 
Attention is also called to Table 1, on page 10, entitled "Fields of 
l Ibid., P• 23 
2 
3 
Ibid., p. 28 
Ibid., P• 58 
1 
TABLE 1 
FIELDS OF STUDY A~ID D~STIGATION THAT STUDENTS SAY ARE NOT 
ADEQUATELY PROVIDED FOR IN Tr~OLOGICAL INSTITUTIONS 
Number of Students 
Field of Work }li.ddlers Seniors Totals 
Homiletics and preaching • • • • • • • • 50 • • 54 • • 104 
Study and appreciation of the 
English Bible • • • • • • • • • • • • 32 • • 49 • • Sl 
Field work supervision and actual 
preaching • • • • • • • • • • • • • • 29 • • 45 • • 74 
Practical application of theology • • • 33 • • 36 • • 69 
Church organization and administration • 27 • • 38 • • 65 
Social case studies with social agencies 32 • • 31 • • 63 
Religious education and administration • 28 • • 31 • • 59 
Fine arts • • • • • • • • • • • • • • • 21 • • 29 • • 50 Comparative religion and missions • • • 18 • • 24 • • 42 Psychology • • • • • • • • • • • • • • • 19 • • 16 • • 35 Pastoral problems • • • • • • • • • • • 18 • • 12 • • 30 Personal religious development • • • • • 14 • • ]J • • 27 Research and scientific method • • • • • 16 • • 9 • • 25 Christian ethics • • • • • • • • • • • • 5 • • 19 • • 24 Conduct of worship and special occasions 12 
• • 
12 
• • 12 Approach to personality of others 
• • • 7 • • 13 • • 20 
Rural church problems • • • • • • • • • 6 • • 13 • • 19 
Literature and language. • • • • • • • • 8 • • 9 • • 17 
Philosophy • • • • • • • • • • • • • • • 9 • • 6 •• 15 Psychiatry • • • • •• • • • • • • • • • 8 • • 7 • • 15 Economic problems 
• • • • • • • • • • • 6 • • 8 • • 14 Dramatics • • • • • • • • • • • • • • • 5 • • 8 • • ]J Vocational guidance and leadership • 
• • 5 • • 4 • • 9 Denominationalism and unity movements. • 7 • • 1 • • 8 Appreciation study versus critical • 
• • 5 • • 2 • • 7 Sex problems • • • • • • • • • • • • • • 2 • • 1 • • 3 Biography-exemplary characters • • • • • 1 • • 2 • • 3 
423 492 915 
1 May, Mark A., The Education of American Ministers, Vol. TI~ , IV, 
P• 209 
10 
11 
Study and Investigation" that gives the results of a questionnaire 
received from 936 students in thirty different seminaries. 
In an effort to determine the attitude of the seminary teach-
er toward the functions of the minister, a select group of seminary 
presidents, deans, and professors were circularized, the results of 
which are tabulated in Table 2, on page 12, entitled "Aims of Theo-
logical Education". The administrators stress Christian education 
and evangelism whereas the professors stress Christian education and 
practical theology, while both groups list the denominational aims 
low on the scale. The study points up the necessity of cultivating 
the religious experience of theological students, of helping them 
understand the needs of the field, and of developing creative reli-
gious insights that will meet the personal and social needs of the 
Christian community. 
Significant changes in the seminary curri culum during the 
past twenty-five years were reviewed, showing how specialized cour-
ses for a differentiated ministry had been introduced. He observed: 
the distinction between the more or less isolated experience 
of the student while in the seminary and his experience in the 
outlying world in which he is to serve is an artificial dis-
tinction. Further, within the seminary his curriculum includes 
experiences both within and apart from the course of study. It 
is one student who is being educated through all these types of 
experiences and thiy are all to be thought of as included with-
in his curriculum. 
1 Ibid., P• 124 
1 
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TABLE 2 
Al~S OF THEOLOGICAL EDUCATION 
PE£1CENTAGE OF PHES I DENTS (OR DEAITS ) AND PROFESSORS 
~dO GAVE HI Gi- EANKIHG TO SEVEN Ail-iS 
OF 'l'HEOLOGICAL EDUC ATI ON 
(52 Pres i dent s (or Deans ) ru1d 36 Professors 
in 5~- Institutions ) 
l . The miss i on of the church as 
an i nstitut i on fo r education 
i n Christian character and 
. . . . . 
I 
Percenv 
of 
Pr es i dents 
(or De ans ) 
os-: 
--:' : ·~ . 
2 . 
') 
_) . 
of t h e wor l d . 
the chuT ch as 
83, :; • 
II 
Per cent 
of 
Pro fess ors 
c: ,- ' .. 
r el i gion • • • • • 
~he evangelization 
'rhe maint enanc e of 
a n i nstitution • • 66~: . . . ) ::; ;. ' 
5 . 
6 . 
7 . 
The social an d e conomic problems 
of t he conmm:..nities served by t he 
ChLlrCh • • • • • • 
ractica~ pro bl e ·.1s 
. -'-lSver ••••• •• 
of the n in -
. . . . . . . 
The maint enance m1d pr omulgation 
of a body of doctr ine s • • • • • 
The rnaint enanc e and e ):tension of 
66:, • 
73 .. \) 
14:' 
the den ominat i on • • • • • • • • 3 7> • 27> 
I .a -, 1 - ~ark A. , The li:ducation of Arneri can l \ini.st e r s , 
Vo lume II , p . 31 . 
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TABLE 3 
TEACHING I~iETI-IODS 
PIWPORTIONS OF CLASSROOM TI J\'lE 
DEVOTED TO THE DIFFERENT I~illTHODS 
Teaching netho d 
Lectt~e and r ecitation . . . . . . . . . 
Lecture and di scussion . • • • • . • 
Strai ght lecture • • • • • • • • . 
Seminar • • • • • • • • • 
Straight reci tat i on • • • • • • • • • 
Discussion • • • • • • • 
Re search • • • • • 
Lecture and readi n g • • • • • • • 
Project • • • . • • • 
All others 
Di scussion and r e citation • • . • • • 
Seminar and discussion •.•• • •• 
Lecture and r esearch • • • • • . • 
Lecttrre, research and discuss i on •• • 
Lec"cure and pract i ce • • • • • • • 
Field work • • • • • 
Discussion and reading • • • 
Research and discussion • • • • • • • 
Courses 
I~ o . Percent 
757 •• 
L!.29. • 
217 •• 
2h9. • 
206 . 
114 . • 
77. . 
3 8 . • 
33 • • 
16. • 
9 . . 
9 . . 
6 . . 
,.. 
) . . 
4. . 
4. . 
____h • 
31 . 9 
18.1 
17.5 
10.5 
8.7 
4. 8 
3 - 2 
1 . 6 
1.4 
0 .7 
0 .4 
0.4 
0 . 2 
0 . 2 
0.1 
0 . 1 
0 .1 
2, 374 100 . 0 
l l\i.ay, Eark A., The Education of American Nini sters , 
Volume L L, p . 12L: .• 
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The study recommended that the curriculum of the seminary be 
divided into three or four broad areas, with an emphasis upon free-
dom of choice, integration, and practical experience. 
The excessive use of the lecture method in the seminary was 
questioned with the suggestion that it should be possible to approach 
any area of the curriculum from the standpoint of its use instead of 
studying subjects in isolation. "• •• such an. approach might warm 
up places sometimes felt to be cold; and it might also give more 
body to the courses sometimes felt to be thin". 1 Attention is 
called to Table 3 on page 13, entitled ''Teaching Methods". 
The failure of many seminaries to cultivate the religious life 
of its students was a source of major concern and it was suggested 
that all of the activities of the seminary should be judged from the 
standpoint of their effect on the personal religious life of the 
student. The cultivation of the private and corporate devotional 
life, and the development of the moral character of theological stu-
dents should be regarded as a major responsibility of the serninary.2 
Chapel services, private devotions and prayer groups were found to 
be only partially effective and remedial measures were urged. The 
study stressed the necessity for extension services for seminary 
1 
2 
Ibid., P• 140 
Ibid., P• 156 
graduates as an essential inducement for further study and contin-
ued professional growth. 
Let us say that it is our aim to train for the parish min-
istry. In any program of ministerial education, this purpose 
must be basic • • • whatever else the seminary may do or 
leave undone, therefore, it is the primary duty to see that 
the education they give is such as to fit the parish minister 
to perform his duties acceptably. Any further work that they 
do, whether in the way of training specialists or of devllop-
ing the critical spirit, must be supplementary to this. 
Basic to this is the necessity of giving students a well-
grounded philosophy of life involving the disciplines of psychology, 
sociology, and economics, as well as in the traditional theological 
subjects. The total experience of the student must be relevant to 
contemporary needs and his studies must reflect well established 
educational goals that are in harmony with those needs. 
Volume II of ~ Education £! American Ministers summarized 
the statistical results of the study, Volume III analyzed the in-
ternal structure of the seminary program, personnel, and faculties, 
while Volume IV constituted an Appendix. Supplementary references 
to Volumes II and III will be made in subs~quent portions of this 
study. 
A third important work on theological education lvas prepared 
by Hugh Hartshorne and :1-iilton C. Froyd and published in 1948 under 
1 Ibid., P• 184 
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the title of Theological Education in the Northern Baptist Con-
vention. This was basically a survey of church leadership in the 
Northern Baptist Convention that attempted to define the minister's 
job, to discover the nature of candidates for the ministry, to ana-
lyze the training methods and procedures in use, and to outline fu-
ture plans for theological education in the Northern Baptist Con-
vention. On the basis of a questionnaire received from four hundred 
and fifteen respondents, it was discovered that over fifty per cent 
of the ministers agreed that the basic task of the minister involved 
bringing persons to Christ and personal commitment, helping parents 
build Christian homes, educating in beliefs and practices, develop-
ing faith in God and resources of the universe, getting support for 
missions, and reaching the unchurched.1 
Severity-eight laymen were circularized with respect to the 
personal qualifications they desired in a minister with the result 
that they expressed a preference for one who is sociable and agree-
able, pleasing in personality, honest and sincere, energetic and en-
thusiastic. They were insistent that the person be devoted to his 
Christian calling, evangelistic in spirit and conservative in theo-
logy. They preferred one skilled in teaching and in the leadership 
of children and youth, an effective preacher, a leader, an able exe-
1 Hartshorne, Hugh and Froyd, Milton C., Theological Educa-
~ in the Northern Baptist Convention, p. 41 
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cutive and organizer, and one who is able and qualified to cooperate 
1 
in developing the denominational program. Furthermore the study 
17 
pointed up the low academic standards of the Baptist program of theo-
logical education, the lack of an effective functional curriculum in 
the schools of theology, and the need for radical changes within the 
total structure of the church's educational program for ministerial 
training. The conclusion of the authors is that the ministry ought 
to be a profession as well as a calling, but that it cannot be con-
sidered such in the Northern Baptist Convention. It is more like a 
trade with each man being sent to a church with a set of routine pro-
cedures, which he is expected to use indiscriminately in all situa-
tions. Behind these procedures there appears to be no body of sci-
entific knowledge such as characterizes true professional work. 
Little attempt has been made to equip the men with the expert tech-
nical skills in teaching, counselling, and community leadership 
which a professional leader must have if he is to assume responsi-
bility for such leadership.2 Too little attention is given to the 
personal aptitudes and abilities of the students in the average sem-
inary curriculum and even though most faculty members recognize the 
need for stressing human values, little or nothing is done about it. 
While some of the functional aims are represented in an occasional 
course, the curriculum as a whole does not reflect a balance in sub-
1 
2 
Ibid., PP• 50-53 
Ibid., P• 119 
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ject matter, remotely resembling heavily approved aims.1 The need 
for higher academic standards, an integrated and functional curri-
culum, and a seminary program built around student and parish needs 
represents the main thrust of Hartshorne's book. 
The Layman Looks at the Minister by Murray H. Leiffer (1948), 
provides some important and persuasive insights from the standpoint 
of the layman. The book was based on an opinion poll taken from a 
representative number of Methodist laymen, the instrument being based 
on certain questions regarding their attitude toward a minister who 
followed certain practices, observed certain policies, or held parti-
cular ideas. The basic premise of the book is that the minister must 
understand the laymen and constituency of his church if he is to 
serve them effectively. Their attitudes and expectations are impor-
tant conditioning factors in determining what the minister shall 
teach and preach and limit the specific functions he will be able to 
perform. On the basis of this survey, preaching was listed first in 
importance by the laymen, with the pastoral ministry and the conduct 
-
of worship services second. Leiffer sketches the widespread tensions 
and uncertainties that characterize personal and community living to-
day and emphasizes the fact that the minister is the responsible ad-
ministrator of an important conununity institution and his responsibi-
lities are community-wide as well as church-wide. 
l Ibid., P• 186 
In harmony with the traditional position of the church, the 
Methodist laymen expect prophetic leadership of their preachers 
and censure a minister who makes no effort to correct unwhole-
some community conditions. And they regard him as essentially 
disqualified for religious leadership if he hesitates to take 
the initiative on Christian issues. 
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In discussing the qualifications of the minister he summarizes 
his statistical findings by saying that the minister is not simply a 
preacher and a pastor, a spokesman on community and social problems -
he is first of all a man, a personality. His appearance, his manner 
of meeting people, his habits of thought and conduct have a definite 
effect on the success of his work. If he is cordial, straightforward 
2 
and winsome, he will meet with a warm and hearty response. 
The opinions of several laymen are summarized by Leiffer in 
the following quotation: 
We expect our ministers to be living examples, portraying the 
Master's way of life in our midst. • •• I want a well-trained, 
hard-working, sensible man who will come in, be a part of the 
community, and lead the church. I don't care how he does this, 
just so he works at the job and has a cooperative attitude. I 
don't expect a super-man either in intelligence or in the things 
he accomplishes. He should be a qualified enthusiastic leader. 
• • • I want my minister to have a well-rounded knowledge of the 
natural sciences, and particularly of the humanities. I want him 
to be tolerant of man's mistakes and to believe that it is never 
too late for a man to begin to develop better qualities. • • I 
want him to have a background of knowledge on which to build his 
ideas of right, and the courage of his convictions. But he should 
not expect every other man to agree with him. l•fy minister must 
1 Leiffer, Murray H., The Layman Looks ~ the Minister, P• 100 
2 Ibid., P• 118 
have a high degree of intelligence, be sympathetic, kind, tol-
erant, and energetic. We need a crusader for strong people in 
the ministry and the teaching professions. 
On the basis of Leiffer's study, the laymen of the church want 
their ministers to do an effective job of preaching, are opposed to 
sensationalism, and are critical of personal eccentricities. They 
urged a stronger emphasis on counselling and favored a wide program 
of calling. Work with young people, developing the leadership of the 
local church, and maintaining a cooperative atti tude of patience and 
tolerance are essential in their judgment. A strong sentiment was 
expressed in the poll regarding the minister's responsibility for 
correcting unwholesome conditions in the community; likewise, they 
expressed the desire that he take a stand on vital world issues. 
They were opposed to an untidy and indiscreet minister, resented 
unhygienic practices, and three-fourths of them insisted that the 
minister should have the proper seminary training for his work. 2 
Two studies have been conducted on the education of negro 
ministers, one by William Andrew Daniel in 1925 entitled The Educa-
tion £! Negro Ministers, and the second by Ira DeA. Reid in 1951 
entitled The Negro Baptist Ministry. Daniel's book surveyed fifty-
two negro schools of theology and discovered that status is one of 
1 Ibid., P• 142 
2 Ibid., PP• 1~160 
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the most important factors in the negro ministry. A large percent-
age of the schools surveyed were unaccredited, facilities were li-
mited, and there was no evidence of any underlying philosophy of 
education. The same basic curriculum found in the white schools 
seemed to prevail even though there was more evidence of much 
stronger denominational control. It was recommended that super-
vised field work be given more emphasis ,1 that religious education 
should be stressed, and that the fundamental instruction in English 
should be required. However, with increased urbanization, higher 
educational standards, and improved economic conditions, there has 
been a tendency for theological education in the negro schools to 
assume a secondary place of importance. Many of their most promis-
ing students are enrolling in northern white schools, and with the 
easing of southern restrictions, the indications are that an in-
creased number will be absorbed by established white schools. 
A substantial portion of Daniel's book was devoted to stu-
dent autobiographical comments in an effort to evaluate the effec-
tiveness of the curriculum and to define the nature of the 
"calling". 
Reid's book, The Negro Baptist Ministrr, was designed to de--
1 Daniel, William Andrew, The Education of Negro Ministers 1 
P• 108 
termine the needs, to evaluate the future, and to define the quali-
ties of theological leadership needed for an effective strategy in 
this field. It observes that one of the basic problems still con-
fronting negro ministerial education is that of educational stan-
dards, for out of four hundred and fifty students registered in 
eighteen negro schools of theology, probably only thirty would be 
1 
college graduates. Twenty-seven faculty members were asked to 
define the aims of theological education on the basis of their ex-
isting aims, also to state the aims that ought to apply, and to 
2 list those of greatest importance. The results placed a very 
strong emphasis on the practical needs of the student. 
On the whole it is clear that the major specialization in-
terest of the seminary faculties are primarily those dealing 
with preparing men for the usual and commonlY accepted preach-
ing and pastoral functions of the ministry.3 
A further survey of the faculties of the negro Baptist sem-
inaries revealed that only 35% had Master's degrees, 2% had Ph.D. 
degrees, 70% had B.D. degrees, 13% had S.T.M. degrees, and 4% had 
M.R.E. degrees. Over fifty percent of the faculty members indicated 
that they did little or no studying outside the classroom.4 Their 
definition of the function of the minister paralleled that of William 
1 Reid, -Ira DeA., The Negro Baptist Ministrr, P• 20 
2 Ibid., PP• 28-32 
3 Ibid., P• 33 
4 Ibid., P• 37 
Adams Brown with a much stronger emphasis on the practical, even 
though the curriculum has 39% of the courses being offered in a 
practical field already. "Most faculty members, however, saw a 
definite tie between their teaching and the student's field work 
activity." 1 Negro ministers as a whole fall into two categories, 
the very brilliant and the very poor, but "despite the fact that 
23 
he composes the largest professional group among negroes, the negro 
Baptist minister on the whole, is the most poorly trained of all 
ministers in the larger denominations found in the negro community 
.2 
• • • 
The concluding section of the book outlined procedures for 
improving the quality of negro theological education. Their recom-
mendations included: 
A typological study of selected communities, discovering 
the psychological, social, and economic factors that prevail. 
Two, to discover the ecclesiastical factors related to the 
above findings. Three, make a job analysis of the negro min-
ister. Four, design a functional curriculum for meeting needs 
discovered. Five, determine basic principles for a curriculum 
for meeting needs discovered, and six, determine basic princi-
ples for a curriculum to meet these needs. 3 
These recommendations might well apply to any well-estab-
l Ibid., P• 50 
2 Ibid., P• 107 
3 Ibid., P• llO 
lished white school of theology, for they are particularly appropos 
with respect to this study since they outline a definite functional 
approach to theological training. 
One other survey, prepared by Stephen Neill under the title 
Survey of the Training of the lviinistry in Africa, should be men-
tioned. This 1950 study dealt primarily with the training of cler-
gymen in Africa, but since their system of theological training is 
on such an undergraduate level it is difficult to compare it with 
the program in this country. Their program is less specialized, the 
training is more elementary, and the organization is less complex. 
However, one central emphasis of the book related to the establish-
ment of the Christian community in the seminary. 
The staff of Mukono regard the presence of the family as an 
essential part of theological discipline. In the first place, 
it is of imnense advantage that the wives of future clergy 1 as 
well as future clergy, should receive some religious and prac-
tical training. But this is only a secondary consideration. 
The place in which the deepest lesson in Christian faith can 
be learned is in the Christian community. This community nor-
mally includes men, women, and children. If the community of 
the theological school is of this kind, though inevitably of 
a somewhat specialized kind, all the normal srrains and ten-
sions of conu:nunity life will become apparent. 
Africa, 
Unpublished Theses. Three unpublished theses have been dev-
1 Neill, Stephen, Survey .2[ the Training of~ Ministry in 
P• 26 
25 
eloped in this general field, one by Charles c. Bachmann, Boston 
University Graduate School, 1949, entitled "The Development of 
Lutheran Pastoral Care in America"; another, "The Education of 
Southern Presbyterian Ministers", a M.Th. thesis written in 1950 
on the program and possibilities of Union Theological Seminary by 
Connolly Currie Gamble, Jr.; and the third a Master's thesis en-
titled "A Study of the Trends and Effectiveness of the Training 
Offered to Ministers by the Candler School of Theology, 1914-
1943" by Ralph E. Haugh. 
The study on Lutheran pastoral care1 was based on the re-
sults of two hundred and thirteen questionnaires representing all 
eight branches of the Lutheran Church. The purpose was to deter-
mine the prevailing concept of pastoral care, to analyze the pre-
sent methods, and to appraise the clergyman's reaction to modern 
trends. ''The respondents indicated that Lutheran pastors think 
in the traditional pattern that pastoral care is the care of souls, 
primarily a ministry to individuals." 2 
Preaching tockprecedence over pastoral care in importance 
but none checked church administration as most significant. The 
1 Bachmann, Charles c., "The Developm~nt of Lutheran Pas-
toral Care in America" 
2 Ibid., P• 106 
results showed that there was little effort to utilize outside 
personnel in counselling situations but that there was a pre-
dominant emphasis upon counselling . and individual guidance. Sl% 
of those replying had had no clinical training, but 85% of them 
favored having clinical training as an integral part of the sem-
inary curriculum. The desirability of using psychological coun-
sellers for seminary students was quite pronounced. They also 
felt that pastoral care should occupy a more important part in 
the curriculum and that steps should be taken to establish clini-
1 
26 
cal centers for ministerial training. A good portion of Bachmann's 
thesis was devoted to a careful and critical analysis of the his-
torical position of the Lutheran Church on pastoral care. 
The Southern Presbyterian Survey2 ~s based on one hundred 
and ninety-four questionnaires, the first secti on of which dealt 
with the adequacy of their pre-theological training and the second 
section dealt with the need for further training. Those fields in 
which additional training was most needed were evangelism, biblical 
theology, individual Christian ethics, public \~rship, pastoral work, 
and public speaking. The fundamental conclusions were that frequent 
evaluations of the curriculum should be made, that the curriculum 
l Ibid., PP• 117-170 
2 Gamble, Connolly Currie, Jr., '~he Education of Southern 
Presbyterian Ministers" 
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should be coordinated, and that the importance of the core curricu-
lum be recognized. 
. 
1 
. t f . . Ralph E. Haugh's thes~s regard~g he ef ect~veness of IDln-
isterial training at the Candler School of Theology was based on a 
questionnaire received from one hundred and seventy graduates of the 
Candler School of Theology for the period 1914 to 1943. In general, 
the results reflected only a fair degree of sati sfaction with the 
training received, with approximately 65% urging a greater functional 
emphasis in the curriculum. Field work was considered an important 
and essential part of the seminary experience but there was strong 
evidence that there was little or no practical counselling or super-
vision with respect to that field work. 
Attention is called to Table 4, on page 28, that surrunarizes 
the answer to the question "To what extent was the content of your 
seminary courses applicable to the needs of the church in its min-
istry to a modern world and its changing scenes?" It will be ob-
served that many of the practical subjects of the curriculum were 
rated below 85% effectiveness. The results of Part III of his study 
clearly indicate the need for additional training in specific tech-
1 Haugh, Ralph E., ttA Study of the Trends and Effectiveness 
of the Training Offered to Ministers by the Candler School of Theo-
logy 1914-1943" 
TABLE 4 l 
TABLE SHOWI NG RESPONSES TO 'rHE FOLLOWI NG QUESTIONS IN THE 
SURVEY OF MI NISTERIAL TRAINING AT 'rHE CANDLER SCHOOL 
OF' THEOLOrY: 
"To what e xtent was the conte nt of your seminary courses 
a pp licable to the needs of the church in its min•s try 
to a modern worl d and its c hanging scenes? 11 
Total of those Total of those 
answering answering flnone 
"much an d some 11 and no answerll 
1. Church History 93.5 3 6.47 
2 . New Testament 91.76 8 . 24 
3 . Bib lic a l Theo logy 91.18 8 . 82 
4 . _U ssions 90.58 9 . 42 
5. Christian Doctrine 90.00 10.00 
6. The ory of Preaching 88 .88 11.12 
7. nelig ious Education 88.83 11.17 
8 . Worship 88.25 11.75 
9. Old Testament 86 .65 12. 35 
10. Socio logy 81.36 18 .64 
11. Pub lic Speak ing 80.59 19. 41 
1 2 . Church Mus ic 79 . 41 20.59 
1 3 . Practice Preaching 76.47 23.53 
1 4 . Philosophy of Religion 69 .53 30 . 47 
15. Ministerial Ethics 68.83 31.17 
16. History of Dogma 68 .24 31 . 76 
17. Church Administrat ion 65.29 34 .71 
18 . Ministerial Etiquette 64 .70 35. 30 
19 . Psycholo gy and Counselling 53.53 46.47 
20. Evangelism 58 .24 41.76 
21 . Recreation 48 .72 51.28 
2 2 . Group 1rork 38 .82 61.18 
23 . Anthropolo gy 34 .70 65.30 
24 . Audio-visua l aid s 30 . 0 0 70.00 
25 . Greek 25 .88 7 4 . 12 
26. Hebre w 1 4 .71 85.29 
1Hau gh , Ralph E. nA study o.f the trends and effectivene s s 
of the tra ining offered t o ministers by the Candler 
Schoo l of Theology 1914- 1943 ," pp . 65-65. 
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niques and skills with 90% indicating that they had received little 
or no training with respect to many of the quest ions listed. The 
author drew three conclusions: first, there was a slight tendency 
toward :i.Jnprovement in all areas of the curriculum during the thirty 
year period although the movement was irregular. The curriculum in 
recent years reflected better balance than at the beginning of the 
period in 1914, the :i.Jnprovement was dependent to a large extent on 
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improved personnel, and the curriculum consistently reflected an in-
creased emphasis upon the functional needs. The second, was that a 
greater emphasis is needed in the practical fields. Third, there 
should be a lengthened course of study in order to incorporate a 
period of interneship or clinical training into the seminary pro-
1 gram. 
It is significant to note that certain basic observations are 
common to all of the studies that have been made, namely, the need 
for more effective training in specialized skills, the necessity of 
a stronger functional emphasis in the theological school curriculum, 
an insistence that supervised field experience or clinical training 
become an integral part of the student's preparation, and finally, 
that the focus of the ministry must be on the needs of the people. 
1 Ibid., P• 93 
This implies broader training and deeper insights into socio-
logy, psychology, economics, and other disciplines that would help 
make the work of the minister more relevant and useful. 
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CHAPTER III 
THE DEVELOPMENT OF THEOLOGICAL EDUCATION IN AMERICA 
First American Establishments. American theological educa-
tion has its roots set deeply in the classical tradition of the Old 
World and the first ministers of colonial America were from the con-
tinent. In this way, not only were the theological concepts of the 
Old World transplanted in the New, but also the methods of teaching 
and curriculum construction. As ministers in the New World, these 
leaders acted not only in a ministerial capacity but also served as 
teachers; hence, even early American secular education was strongly 
influenced by continental theology and pedagogical methods. How-
ever, with the rapid development of America it became imperative 
that it produce its own ministry for a specialized task. This 
gave rise to the founding of Harvard in 1636 with its main object-
i ve that of preparing ministers with a liberal education. This 
purpose can still be seen inscribed above the entrance to Harvard 
College as follows: 
After God had carried us safe to New England and wee had 
builded our houses provided necessaries for our livelihood 
reared convenient places for Gods worship and settled the 
1 Kelly, Robert L., Theological Education in America, 
PP• 23-27 
civill government one of the next things wee longed for and 
looked after was to advance learning and perpetuate it to 
posterity dreading to leave an illiterate ministry to the 1 churches when our present ministers shall lie in the dust. 
Theological cleavage led to the establishment of Andover 
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shortly afterward, but meanwhile, America's educational program was 
securely launched. Yale was founded in 1701 for the training of an 
informed ministry. In 1774 the Dutch Reformed Church established a 
seminary in Flatbush, Long Island, and in 1784 the United Presby-
terians founded the St. Louis seminary now known as Xenia Theologi-
cal Seminary. 
Following this meager beginning a rapid expansion took place 
in theological education. In 1810 the Reformed Presbyterians estab-
lished their first seminary in Pittsburgh; in 1812 the Presbyterians, 
u.s.A. established Princeton; in 1814 the Congregationalists estab-
lished their second seminary at Bangor; in 1816 the Lutheran Semin-
ary~s established at Hartwich, New York; in 1819 the Baptists es-
tablished Colgate at Hamilton, New York; in 1822 the Protestant 
Episcopal Church established its first seminary in New York City; 
and in 1839 the Methodists established a seminary at Newbury, Ver-
mont that subsequently became the Boston University School of 
Theology. In 1866 the Congregationalists opened their first divi-
1 Leach, William H., The Making of the Minister, P• 25 
nity school on the West coast only to be followed by the other 
major faiths as the population moved westward. On the whole, 
these schools followed the educational and administrative patterns 
established in the Old World, and this tendency, together with the 
policy of being isolated from the university, created a situation 
in America in which theological education became removed from life 
and was often irrelevant to it.1 
The Rev. James E. Roscoe describes an early eighteenth cen-
tury parallel development in theological education where minister-
ial candidates would go into residence with some able theologian 
and train for the ministry. Dr. Bellamy was perhaps the first to 
undertake this and trained more than sixty men for the ministry. 
Drs. Hart, Smalley, and Hopkins followed the same plan, the last 
2 
named having trained over one hundred. This early method of 
training is suggestive of present functional techniques such as 
the interneship, supervised field work, and clinical experience. 
Early Hethodist Educational Ventures. Prior to the estab-
lishment of Hethodism' s first seminary, the Methodists had had a 
wide and discouraging experience in formal education beginning 
with the establishment of Cokesbury College at Abingdon, Delaware 
33 
1 Kelly, Robert L., Theological Education in America, P• 24 
2 Roscoe, James E., A Short History of Theological Education, 
PP• 58-59 
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in 1787. The school was burned to the ground in December of 1796, 
an experience that led early Methodists to believe that God did not 
want the Methodists in the educational business.1 As early as 1792, 
however, Francis Asbury had laid out plans for district schools that 
were subsequently established in Virginia, Kentucky, western North 
Carolina, Georgia, and Pennsylvania. It was not until 1820 that for-
mal action was taken by the General Conference of the l-1ethodist Epis-
copal Church that a program of college training was again resumed 
with the establishment of Augusta College in Kentucky in 1822. 
Madison College was established in the Pittsburgh Conference in 1827, 
but was closed in 1829; and Augusta College was closed in 1849. The 
first permanent educational institutions to be established were aca-
demies located principally in the East and the South and by 1840 
there were approximately twenty-eight academies, seminaries, and 
manual labor schools operating under Methodist auspices, each being 
2 
sponsored by an Annual Conference. The years 1820-1840 were the 
most active in the history of the church with respect to the estab-
lishment of educational institutions, but the period from 1840 to 
the Civil War witnessed the establishment of the more permanent and 
important colleges. This list included Ohio Wesleyan in 1844, 
1 Sweet, William Warren, Methodism 1:g American History, 
P• 210 
2 Ibid., P• 215 
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Northwestern University in 1S51, Iowa Wesleyan in 1S54, Baker Uni-
versity in 1S5S, Trinity College in 1S51, Wofford College in 1S52, 
and Central College in 1S55. It was this mushrooming of the educa-
tional enterprise and the rapid rise of educational standards that 
caused the Methodists to insist upon a trained ministerial leader-
ship and made the development of theological education imperative. 
Rise of Methodist Theological Schools. On April 24, 1S39, 
a convention of ministers and members of New England Methodism met 
to consider the establishment of a theological seminary. All other 
leading denominations had already made provisions for the training 
of their ministers so that Methodism was late in its development. 
As a result of this meeting, the first Methodist venture began in 
Newbury, Vermont but subsequently moved to Concord, New Hampshire 
in 1S46 where it remained for a period of twenty years. In 1S67 
it was moved to Boston, Massachusetts, as the Boston Theological 
Seminary, and was later incorporated as a part of Boston University. 
From this initial beginning in which John Dempster played a promin-
ent role, Methodist theological education began to expand. Under 
Dempster's leadership Garrett Biblical Institute was established 
in 1S54 and after serving as its president for seven years he re-
signed to establish a seminary in the far West but plans were cur-
tailed because of his death. The school that was to become Duke 
Divinity School came under Methodist influence in 1S59 and was re-
named Trinity College. It was moved to Durham, North Carolina 
in 1892, assumed university proportions in 1904, and was incor-
porated as Duke University in 1924. Drew Theological Seminary 
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was established in 1867, Westminster Theological Seminary in 18821 
Gammon Theological Seminary in 1883, Iliff School of Theology in 
1892, and Perkins School of Theology was first opened as the South-
ern Methodist University School of Theology in 1915 but was renamed 
Perkins School of Theology in 1951. Candler School of Theology 
was established in 1914 and the University of Southern California 
School of Religion in 1940, where a school of religion had existed 
since 1922 but its formal organization as a graduate school under 
r1ethodist auspices did not take place until that later date. 
From the standpoint of Methodist polity, it is interesting 
to note that these schools are located so that each jurisdiction 
has at least one seminary within its bounds, even though they were 
not established on the basis of such a distribution. From the 
standpoint of the functional emphasis in theological education it 
is significant to note that all of the seminaries of the Methodist 
Church are located in university centers, thus permitting a much 
broader training and experience. It is also interesting to note 
that at the time of Francis Asbury's death there was not an insti-
tution in Methodism above the grade of academy but today there are 
approximately one hundred and fifty educational institutions re-
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lated to the church, this number including ten seminaries and 
. . 't' 1 n1ne un1vers1 1es. Seven of our Methodist schools of theology 
were established prior to 1900, indicating that the development 
of Methodist theological education somewhat paralleled the period 
of greatest expansion indicated below: 
During the first quarter of the nineteenth century, eight-
een seminaries representing eleven denominations were organized, 
but the period of greatest increase occurred in the third quar-
ter, 1850-1875, when seventy-one schools appeared, a development 
paralleling the expansion of the churches toward the West and 
the post-Civil War reconstruction. Unfortunately, it cannot be 
said that the rapid numerical growth of these schools was accom-
panied by a corresPQnding improvement in the standards of the 
education provided.2 
General Aims of Education. Before discussing the aims and 
objectives of theological education in America, it would seem advis-
able to review the general aims of education. In primitive times 
the basic aim of education was primarily to conserve life and to 
conserve and perpetuate the social experience of the group. Sur-
vival depended upon it. Group survival was not only the group aim 
of education but also the individual aim as well. 3 
P• 1 
For the Greeks the aim of education is summarized by Paul 
1 
2 
3 
Ibid., PP• 207-228 
"Higher Education", Vol. IX, No. 18, P• 207 
Brubacher, John s., ! History of the Problems of Education, 
Monroe in his History of Education, published in 1905: 
• • • the significance of Greek education, then, is found 
in the fact that here first is worked out the conception of 
free personality realizing itself through social institutions; 
that here is found the ideal of knowledge for its own sake and 
as the right of all instead of the privilege of the few. Here 
one finds the individual constructing his ideals in life of 
striving for self-realization under moral laws formulated by 
his own rational processes. Here individuality is defined on 
the aesthetic side, and possesses the power of appreciating 
the general truth embodied in concrete form of reality, of 
which the highest expression is the art of so living as to 
embody in the concrete the general laws of moral life. With 
the Greeks, the high ideal of expression of individuality in 
the realm of reason and the appreciation of the beautiful was 
never to be separated from life, - from oonduct.l 
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The principal aims and objectives of education for the Romans, 
however, centered in the development of a sense of duty and the es-
tablishment of civilian rights. The rights of the father over the 
children, the rights of the husband over the wife, the rights of 
the master over his slaves, the rights of the free man, and the 
rights of man over property. They also clarified the relationship 
between obligations and rights and made them fundamental to modern 
law: 
The Greeks' highest conception of life was in terms of vir-
tue, of happiness, - in some form of personal satisfaction; 
the Romans' highest conception was given in some form of duty 
with its corresponding right; life in terms of law or principle. 
One is essentially the aesthetic interpretation of life; the 
other was essential]s" a moral view of life.2 
1 Monroe, Paul, History 2£ Education, P• 58 
2 Ibid., P• 181 
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The most significant development of educational objectives 
during the Middle Ages is reflected in the seven liberal arts that 
evolved during this period of history. They included grammar, dia-
. . 1 
lectics, rhetoric, music, arithmetic, geometry, and astronomy. 
The disciplining of the mind in these seven areas, the mastery of 
Latin, and the worship of God, characterized the fundamental aims 
of education during the medieval period. The educators of that day 
looked to the past for their inspiration. 
They believe firmly that the Golden Age of Humanity lay in 
the past, in the Garden of Eden or in the Age of Augustus, the 
choice apparentlY depending upon each thinker's preference -
and that progress consisted therefore of a return to What had 
existed earlier. Added to this idea were the two convictions 
that the world would soon come to an end· and that one's life 
on earth was merely a short prelude to eternal life in heaven. 
Medieval man did not, therefore, progress in the modern sens~ 
because he did not want to, and he retrogressed on purpose. 
During the period of the Renaissance in Italy several signi-
ficant changes took place that reflected a marked shift in educa-
tional aims and objectives. Some of the characteristic develop-
ments were the revival of the historical method, the reestablishment 
of the study of Greek and Hebrew, a renewed interest in the life 
and literature, in the creative works in art, and a rising sense of 
1 Cole, Luella, ! History of Education, P• 142 
2 Ibid., PP• 148-149 
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individualism and national feeling. 1 
The devotion to the study of the classical literatures be-
came not only the chief outward manifestation of the Renais-
sance spirit, but these literatures also furnished the chief 
means of developing the new life. The new aspirations for the 
development of free moral personality, defined on both the in-
tellectual and the emotional sides as well, found little basis 
in the immediate past and little encouragement in the immedi-
ate present; but the life of the ancients as portrayed in their 
literature furnished both.2 
Eloquence again became an item of major concern, practical 
aspects of education were stressed anew, and aesthetic values were 
given a new importance. 
The great educational contribution of the Renaissance was 
the recovery or reformulation of the conception of the liberal 
education, which included the physical, the aesthetic, the 
moral, the literary and the social, as well as the abstract 
literary, theological, and ecclesiastical elements. This edu-
cation aimed at the development of the free man possessing in-
dividuality of his own, and power of efficient participation 
in everyday life, based upon a wide knowledge of life in the 
past and an appreciation of the opportunities of life in the 
present.3 
The force of the Renaissance carried over i.11to the northern 
countries in the Reformation that centered around social and eccle-
siastical reforms. Whereas the Italian Renaissance was concerned 
1 Eby and Arrowood, Development of Modern Education, pp.25-26 
2 Monroe, Paul, History of Education, P• 364 
3 Ibid., PP• 369--370 
1dth classical and pagan literature and was predominantly secu-
lar in its interests, the Teutonic mind was essentially moral and 
religious in its approach. Under the influence of Reformation 
leaders such as Hartin Luther (1483-1546), Philip Melanchthon 
(1479-1560), John Calvin (1509-1564), Zwingli (1484-1532), and 
John Knox (1505-1572), the right and freedom of individual con-
science to interpret the scriptures was established. 
The Reformation failed to produce during the sixteenth and 
seventeenth centuries those intellectual and educational re-
sults which were logically involved in the basal positions of 
the reformers so far as these related to free le~g, the 
spread of culture, and the development of science. 
The study of the scriptures became central in their consid-
eration and the catechetical approach was commonly used. Luther's 
leadership resulted in a wider dissemination of education, a better 
conception of the function of education, and the importance of re-
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ligious values in education. Under the influence of Philip Melanch-
thon the universities remodeled their courses along humanistic and 
Protestant lines, and through his voluminous writings he brought a 
fresh humanistic concern to education. 
In discussing post-Renaissance and post-Reformation develop-
ments, Paul Monroe indicates that a period of realism in education 
l Ibid., P• 405 
followed the two previous periods and was in a sense a result of 
them both. This new period he characterizes as "realistic educa-
tion" for it became more philosophical and scientific. Three out-
standing representatives of this phase of educational development 
t~re Michael D. Montaigne (1533-1592), Francis Bacon (1561-1626), 
and John Amos Comenius (1592-1670). The educational aims of lead-
ers in this period differed somewhat, but there was a general con-
cern for utilitarian values. 11To them, education should be a frank 
preparation for a practical, serviceable, successful, happy career. 
• • " 
1 This concern for practical values, physical elements in 
education, and sense-experience, constituted a marked reaction 
against the abstract training of previous periods. The natural 
and social development of the child became one of the predominant 
aims of education. As one of the leaders in this period, Comenius 
felt that man had the capacity to know all things and to do all 
things. 
Three words summa.rize his educational aim: knowledge, vir-
tue, and piety. Comenius deduced these from man's capacity to 
know all things and do all things from a relation to God • • • 
the aim of education is to teach all men everything.2 
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He also recognized the significance of the educational process 
l Ibid., P• 452 
2 Eby and Arrowood, Development of Modern Education, P• 259 
that leads the young person into the experience of becoming a 
human being, and that the process begins at birth. To him the ul-
timate goal of man was eternal happiness with God. Prior to his 
time natural desires, instincts, and emotions were considered hin-
drances to realizing man's spirituality but with Comenius, man's 
ultimate religious end .could be obtained through moral control over 
one's self and through his knowledge of himself and of all things. 
This represented a significant step forward in the educational dev-
elopment of mankind. 1 
John Locke (1632-1704) is a representative of the discip-
linary conception of education that followed the period of realism 
and humanism. To representatives of this period the important thing 
in education was not the thing learned but the process of learning. 2 
The disciplinarians believed that those subjects which, 
through the generalities of their principals, such as mathe-
matics and logic, or· through the formal nature of their con-
tent and arrangement, such as the classical languages, fur-
nished a formal training for the various faculties of the 
mind, were of supreme importance educationally • 3 
l Monroe, Paul, History of Education, PP• 482-4$3 
2 Ibid., 506 
3 Ibid., PP• 508-509 
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To Locke, the three important factors of education are phy-
sical, moral, and intellectual. "The aims are, correspondingly, 
vigor of body, virtue, and knowledge. The first is fundamental as 
a basis." 1 
A period of naturalism followed the disciplinary period with 
Jean Jacques Rousseau as one of its chief proponents. He was born 
in Geneva in 1712, and his writings and leadership revolutionized 
not only educational procedures but also attitudes toward govern-
ment, religion, social life, marriage, and philosophy. His primary 
aim in education was the preservation of the natural goodness and 
virtue of the human heart and the development of a society that 
would support and harmonize with those virtues. "The supreme end 
to be obtained is a society in which the noble, primitive virtues -
courage, endurance, temperance, equality, fraternity, simplicity, 
and liberty - are realized by all citizens. 112 
The aim of the Enlightenment was to liber ate the mind from 
the dominance of supernatural terrorism; to establish the mo-
ral personality of the individual independent of ecclesiasti-
cal and social forms; to demonstrate the intellectual freedom 
and sufficiency of man; to destroy the terrorisms over the 
feelings, the absolutism over thought, the tyranny over action, 
exercised especially by the church, and, as supplementing the 
Church, the monarchy. The Enlightenment posited a supreme 
l. Ibid., P• 514 
2 Eby and Arrowood, Development of Hodern Education, P• 475 
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faith in the reason of the individual, in the · justice in 
the state, in toleration in religious beliefs, in liberty in 
political action, and in the rights of man. The entire period 
was controlled by a profound belief in the prerogatives of the 
individual, his right to individual judgment, and to the deter-
mination of every question uninfluenced by the beliefs and su-
perstitions of-the Church and the traditions of society. Free-
dom of thought, liberty-of conscience, sufficiency of reason 
for the conduct of life, were thus the watchwords and 1he key 
of interpretation of this eighteenth century movement. 
The keynote to the entire movement was that education must be 
based on nature and that we receive our education from nature, from 
man, and from things, and that our education from these three sour-
ces must be harmonized.2 Furthermore, education to the naturalist 
is a process that continues from childhood to adulthood and must be 
centered around development of the child. Such a concept formed the 
basis of many nineteenth century educational developments. 
One of the fascinating results of the naturalistic and real-
istic movements in education was the development of certain psycho-
logical concepts championed by Pestalozzi, Herbart, and Froebel. 
Johann Henrich Pestalozzi, born in Switzerland in 1746, initiated 
the new common school movement in Europe. His primary aim was to 
change the horrible conditions under which the common people had to 
live. 
1 Monroe, Paul, History Q£ Education, P• 538 
2 Ibid., P• 553 
45 
It was Pestalozzi's purpose to raise the people from this 
state of degradation to the level of humanity. It was not so 
much the poverty that he saw about him everywhere among the 
corrnnon people which hurt him; it was rather the degraded lives 
they led. Their shiftlessness, their sense of futility and 
hopelessness, their want of purpose, and their utter loss of 
human dignity, stirred his soul to its depths. This deplor-
able situation, he firmly believed, could be cured by proper-
ly devised measures. 
The development of all of the individual's powers was essen-
tial to him for he found within each person the powers, sentiments, 
faculties, and aptitudes that were needed for effective living in 
the social group. Furthermore, he recognized that there was a na-
tural order in the development of the child's mind and that all edu-
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cational activity should be correlated with that plan of development. 
Johann Frederick Herbart was born in Germany in 1776. His 
work was based primarily on the previous developments of Pestalozzi, 
but: 
• • • as Pestalozzi made the presentation of the physical 
world through sense perception the chief aim of instruction, if 
not of education, Herbart made the moral (aesthetic) presenta-
tion of the universe the chief end of education.2 
A steady, dependable moral character was the ultimate aim of 
education both for Herbart, the clear-minded discriminating 
philosopher, and for Froebel, the practical-minded mystic • • • 
1 Eby and Arrowood, Development of Modern Education, 
PP• 634-635 
2 Jvlonroe, Paul, History of Education, P• 624 
Herbart directed his thoughts to working out the science of 
education for adolescent youths of superior mental ability.1 
He stressed the apperceptive power of t he mind, helped ex-
plore and describe mental activity, and was one of the first to de-
velop a science of education based on ethics and psychology. 
The work of education then is to form character which in the 
battle of life shall stand unmoved, not thr ough the strength of 
its external action, but on the firm and enduring foundations 
of its moral insight and enlightened will.2 
The Froebelian movement was not so much concerned with phil-
osophical principles but was based on the ampirical sciences and 
the evolutionary development of man's being. To Froebel, all life 
was rooted in God, who was the creative and energizing force of all 
being. 
The most enlightening idea which Froebel has contributed to 
modern pedagogy is that the human being is essentially dynamic 
or productive, and not merely receptive • • • He is an organ-
ism of spontaneous activity and must of necessity express his 
nature, not in capricious or asbitrary ways, but in accord with 
the fixed laws of development. 
Self-realization through self-activity is the fundamental 
1 Eby and Arrowood, Development of Modern Education, P• 761 
2 Monroe, Paul, History of Education, P• 630 
3 Eby and Arrowood, Development of Modern Education, P• 809 
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principle underlying his presentation. To him the supreme objec-
tive of education was the building of character and personality. 
Froebel's major contributions to education, and suggestive of his 
aims, are summarized by Eby and Arrowood as follows: 
1 - Education must follow the natural course of the evolu-
tion of the child's activities. 2 - Development depends upon 
inner self-activity. 3 - Play is an essential means of early 
education. 4 - Constructive activity is the chief means for 
the · harmonious development of all the powers, physical, men-
tal, and moral. 5 - Creative activity is the harmonizing of 
spontaneity and social control. 6 - The curricula of the 
schools must be based on the peculiar activities and inter-
ests which are nacent at each stage of child life. 7 - The 
development of the human race is essentially related to the 
education of woman. 8 - Mankind is still in the process of 
development, and education is the essential means for further 
evolution. 9 - Knowledge is not an end in itself but func-
tions in relation to the activities of the organism. 1 
The opening of the nineteenth century witnessed an increased 
emphasis on the scientific method. The aims of education shifted 
to acquiring a knowledge of natural phenomena as basic to all truth 
and social progress. 
According to these early scientists, the subjects which de-
mand first consideration are those which treat of man's bodily 
constitution, anatomy and physiology. Second, come those which 
treat of man's mental constitution. Third, come the physical 
sciences, - those that treat of man's relation to external na-
ture•· Fourth, those that treat of man's relation to his fellow 
men, - the moral, social, and p~litical sciences. Finally, 
comes instruction in religion. 
1 Eby and Arrowood, Development of Hodern Education, P• 834 
2 Monroe, Paul, History of Education, P• 681 
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Herbert Spencer (1820-1903) was a representative leader of 
the scientific school. To him the aim of education was defined in 
terms of one's preparation for complete living and the value of 
any educational course was to be judged on how well and to what de-
gree it discharged this function. Those subjects that reinforced 
self-preservation were of primary importance. A lmowledge of food, 
clothing and shelter, of the rearing of offsprings, of social and 
political life, all represented fundamental obj ectives of the edu-
cational process for Spencer. 
Among the more recent American educators should be listed 
Francis H. Parker, William T. Harris, G. Stanley Hall, and John 
Dewey. Hall's fundamental contribution centered in the thought 
that mental and physical life are always parallel and that the in-
dividual undergoes a recapitulation of the life of the race in his 
own development. His primary concern with education is the con-
tinuance of the race, a full expression of the emotional life, and 
that mind and body have evolved simultaneously during the millions 
of years behind us. His greatest contribution was in the study of 
child and adolescent behavior for through them he develops his con-
cept of the importance of play in the development of the child. 
Education must be based upon the development of the child's 
own nature - his activities, capabilities, and interests. It 
should be1 all-sided and lead to a well-balanced, normal per-:-
sonality. 
1 Eby and Arrowood, Development of Hodern Education, P• 855 
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John Dewey, one of the most influential figures in modern 
American education, was born in Vermont in 1859. 
From Dr. Dewey's point of view, the aim of education is found 
in the process itself, and not as a final goal to be reached; or 
rather, one may say that the aim is always the particular goal 
or end that is immediately before the attention and that illicits 
thought and activity. Education proceeds by constantly remaking 
experience, and it is this construction which constitutes its 
value and accomplishes its aim.l 
In developing his theory of education he stresses the instru-
mental value of the mind, the necessity of action preceding knowledge, 
that our activities are strongly conditioned by the experience of the 
race, and that knowledge is a social instrument. He also stressed 
the importance of problem solving as essential to learning. 
Since life means growth, a living creature lives as truly and 
positively at one stage as at another, with the same intrinsic 
fullness and the same absolute claims. Hence, education means 
the enterprise of supplying the conditions which insure growth, 
or adequacy of life, irrespective of age. 'rhe process of edu-
cation is a continuous process of adjustment, having as its aim 
at every stage an added capacity of growth. 2 
To him the human being is an organism and as such derives 
its true significance from participation in society. 
The organic life, activities, and purposes of society re-
produce themselves in individuals. This reproduction takes 
1 Ibid., P• 866 
2 Dewey, John, Democracy and Education, P• 61 
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place as the child comes to understand, appreciate and ap-
propriate, as his own,1the purposes, ideas, and attitudes of the society about him. 
Perhaps Dewey's greatest contribution has been at the point 
of emphasizing the importance of socialization in the educational 
process. His emphasis upon the functional theory, interest, the 
project and problem methods, though not original contributions, 
are important and have made significant contributions to American 
education on all academic levels. 
The cardinal aims of education as formulated by the National 
Educational Association in 1918, are that it should prepare for 
health, develop fundamental processes, foster an appreciation of 
the home, and train for vocational competence, citizenship, pro-
per use of leisure time, and ethical character.2 
Thus, we have moved from a consideration of the educational 
aims of primitive man where they were concerned primarily with sur-
vival, through successive periods where liberal education, citizen-
ship, discipline, and social and ecclesiastical reform dominated 
the aims of education. Education subsequently underwent a period 
of emphasis on realism where utilitarian and practical values were 
1 Ibid., PP• 39-40 
2 Brubacher, John s., !. History of the Problems of Educa-
tion, P• 17 
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stressed, followed by a strong emphasis upon naturalism, psycho-
logical values, and the scientific method. More recent American 
leaders have stressed the importance of individual development, 
of the learning process, and of the relationship of this experi-
ence of growth to social well-being. These latter developments 
have felt the full impact of the psycho-analytical school and have 
recognized the importance of integration and correlation in the 
educational process. Theological education, incidentally, reflects 
many of the goals discussed in the preceding material and especi-
ally the recent concern of education for social values and personal 
growth. 
The Changing Aims of Theological Education. It is somewhat 
difficult to trace the changing aims of theological education -
first, because they have not been well formulated and second, be-
cause theological education has not been as experimental as other 
forms of education. However, 
• • • a survey of the histor,y of ministerial education 
shows that the first theological seminaries were, as a mat-
ter of fact, not seminaries at all, but institutions of 
higher learning predominantly theological in character.l 
For example, Harvard College and Yale College were both 
founded for the training of Christian ministers, but the initial 
1 Hay, Hark A., The Education of American Ministers, P• 21 
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curricula of these institutions \'lere concerned with logic, 
mathematics, the classics, as well as Hebrew and dogmatic theo-
logy. Consequently, the initial aim of theological education in 
early colonial times was that of training ministers with a liberal 
education, but as the church movement developed, it became impera-
tive that a specialized ministry be prepared and that measures be 
taken to safeguard doctrinal beliefs. "A primary motive was the 
desire of the different denominations to provide a ministry whose 
1 
members would be loyal to their conviction and practices." This 
seems to have been particularly true of the Dutch Reformed Church, 
Presbyterians, Episcopalians, and Lutherans. For example, the 
founding of the Lutheran seminaries at Gettysburg, Philadelphia, 
and St. Louis were primarily attempts to train a specialized min-
istry for the Lutheran Church and to preserve their doctrinal or-
thodoJcy". 
A notable example is the case of Andover Theological Sem-
inary \'lhich was founded in 1807, to counteract the growing 
Unitarianism of Harvard. Its aim was 'to increase the number 
of learned and able defenders of the gospel of Christ, as well 
as of orthodox, pious, and zealous ministers of the New Testa-
ment.' A similar motive was at work in the founding of 
Princeton Theological Seminary in 1812 (whose purpose was) 
• • • to form men of the gospel ministry to propagate the sys-
tem of religious belief and practice set forth in the confes-
sion of faith, catechisms, and the plan of government and dis-
cipline of the Presbyterian Church • • • 2 
1 Ibid., P• 23 
2 Ibid., P• 24 
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The Hartford Theological Seminary was founded presumably to 
correct the supposed theological errors of Yale. Consequently, the 
predominant theological aims in this second _period of development 
seemed to center around the preservation and propagation of speci-
fie doctrinal concepts. 
A different set of aims and motives seem to have operated 
in the development of another group of theological seminaries. 
The Auburn Theological Seminary, founded in 1820, had as its pri-
mary aim the education of pious men for the gospel ministry and the 
school itself was but a projection of this piety which characterized 
the early settlers of western New York. 
The theological seminaries of the Protestant Episcopal Church 
in Virginia (1823) grew out of the social, moral, political, and 
ecclesiastical conditions of the post-Revolutionary period and 
the efforts made by the church to live through and better these 
conditions. The need for native clergymen trained in the colony 
had been felt from the very beginning of the Virginia settle-
ment.l 
A strong missionary concern seems to have been one of the 
basic aims undergirding not only the two previous schools mentioned 
above, but also the Union Theological Seminary in New York, founded 
in 1836. Here the aim was not only to train ministers but also to 
train leadership for the various philanthropic and educational en-
1 Ibid., P• 25 
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terprises related to the church and along with it came a new 
denominational emphasis. Their aim was stated as follows: 
• • • to provide a theological seminary in the midst of 
the greatest and most growing community in America, around 
which all men of moderate views and feelings who desire to 
live free from party strife and to stand aloof from all ex-
tremes of doctrinal speculation, practical radicalism and 
ecclesiastical denomination, may cordially and affectionate-
ly rally.l 
This statement of purpose characterizes a number of 
schools developed during this period - such schools as Oberlin 
and Hartford, as well as the Meadville Theological Seminary which 
was established in 1844. Its aim was "to promote the spread of 
an unsectarian Christianity and to supply the needs of liberal 
Christianity in the western portion of the country." 2 Thus, 
we see that the aims of theological education during the third 
period of their development were centered around more missionary 
and ecumenical concepts, and constituted a reaction against the 
strong sectarian orthodoxy of the earlier seminaries. 
In more recent years, another group of institutions has 
come into existence with somewhat different aims than those of 
their predecessors. 
1 Ibid., P• 25 
2 Loc. cit. 
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Reaching beyond the traditional curriculum designed to 
train pastors and preachers, the institutions in this group 
recognize the varied role which the church is called upon to 
play under the new social order brought about by the impact 
of religion on democracy, the birth of the new science of 
education, the enlarged conception of the ethnic faiths as 
a result of contact on the mission field, modern science it-
self. They train ministers for the special fields in which 
they are to do their work - the country parish, the city 
parish, the industrial connnunity, among innnigrants, and 
specialists in religious education; in short, for a differ-
entiated ministry and for the many forms of Christian ser-
vice performed by lay workers.l 
These aims characterize much of theological education to-
day in the larger Protestant seminaries and particularly in some 
of our Methodist seminaries. 
Looking back over the history thus briefly passed in re-
view, we find five motives operating in the foundation of 
theological seminaries, all of which are in evidence today: 
1 - The desire to provide a denominational ministry; 2 - To 
safeguard doctrinal orthodoxy; 3 - To meet the growing needs 
of the mission field at home and abroad; 4 - To promote the 
unity of Christians through closer acquaintance among minis-
ters of different denominations; 5 - To fit men for a diff-
erentiated ministry.2 
This would imply that the aims of theological education 
have changed and do change, however slowly. In attempting to de-
termine the extent of this shift in theological aims, Hark A. May 
and his associates circularized the seminaries with the question: 
1 
2 
Ibid., P• 26 
Loc. cit. 
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"Has the original statement of your purpose since been modified 
or extended?" Out of the forty-nine replies, twenty-four in-
stitutions stated that their purpose had not changed; sixteen 
indicated that their curricula had been expanded in terms of a 
more differentiated function of the ministry; eight institutions 
formerly under denominational control or affiliation reported 
changes in the direction of inter-denominationalism; three indi-
cated that denominational restrictions had been removed in their 
admissions policy and two others mentioned higher educational 
standards in order to meet the requirements for theological de-
grees. These shifts indicate that certain changes in the aims 
and objectives of theological education can be observed but in 
general they seem to fall into five classifications, namely, an 
expansion of the curriculum to prepare a differentiated ministry, 
the breakdown of denominational barriers, a closer affiliation 
with colleges and universities, and added provisions for gradu-
ate and post-graduate study. 
Stated Aims of Methodist Seminaries: A review of the 
1946-1947 catalogues from the Methodist schools of theology indi-
cates that their primary and foremost aim is that of training men 
for the parish ministry with supplementary provisions in most in-
stances to include the training of certain specialists such as 
religious educators, missionaries, teachers, and general church 
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administrators. The 1946-1947 catalogues from the Methodist 
schools of theology list the following purposes: 
University of Southern California - School of Religion -
Training for such human service as that of the ministry must 
achieve a radiant, emancipated personality and a sympathetic 
touch with the vital needs of mankind. For our times this 
training must employ the findings of modern science in the 
biological and physical sciences, the social studies, educa-
tion and literature • • • The Christian approach to problems 
of industry and labor, and peace and war, demand a new type 
of leader with training in sociology, economics, and politi-
cal science. The newer emphasis on preventing personal ills 
and community evils requires that the leader of educational 
evangelism be adequately trained in psychology and sociology • 
• • • 1 
The cardinal aims of the Graduate School of Religion are 
the inculcation of Christian character, sound scholarship, 
broad culture, and professional efficiency.2 
Boston University - School of Theology -
It is the aim of the school not only to train young minis-
ters technically but also to give them all possible help in the 
deepe~g and enriching of their own personal religious experi-
ence. 
Duke Divinity School -
One of the most important aspects of the program of training 
for religious service is the tevelopment of a warm and discrim-
inating spiritual experience. · 
1 "University of Southern California Bulletin", Graduate 
School of Religion, 1946-1948, PP• 12-13 
2 
"University of Southern California Bulletin", Graduate 
School of Religion, 1945-1947, P• 13 
3 "Boston University Bulletin", Boston University School of 
Theology, 1947-1948, P• 55 
4 "Bulletin of Duke University", The Divinity School, 1946-
1947, P• 9 
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Garrett Biblical Institute -
Garrett stands for Christian ideals and for a definite re-
ligious spirit in attitude. It wants only students who will 
share this spirit and these ideals, and reserves the right to 
exclude or dismiss others. It is concerned not simply with 
the imparting of lmowledge and skill but with developing per-
sonality and with securing intellectual vigor, broad culture, 
large human sympathy, and a spiritual life. It believes that 
religion is more than theology, and that it must live in the 
minister before it can be made effective to the Church. 1 
Gammon Theological Seminary -
Above all, the supreme importance of the personal life is 
emphasized and the deeper experimental lmowledge of Christ 
is encouraged. The ideal set before the students is not the 
mere acquirement of intellectual skill, but the achievement 
of a radiant Christian personality in vital sympathy with the 
deepest needs of mankind.2 
No effort has been made to include all the statements of 
purpose published by the ten schools of theology, but those repro-
duced reflect the general tone of the stated aims. 
The Discipline of the Methodist Church indicates that "the 
theological schools of the Church are established and maintained 
for the training of ministers" .J 
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P• 10 
1 
"Catalog of Garrett Biblical Institute", 1946-1947, P• 25 
2 
"Bulletin of Gammon Theological Seminary'', 1947-1948, 
3 The Discipline of the Methodist Church, 1952, P• 346 
In the book, The Church Looks Ahead, edited by Charles E. 
Schofield, Elmer Guy Cutshall maintains that the aim of theologi-
cal education is essentially the production of the man, who in 
turn will know that his chief objective is to help other men prac-
1 tice the presence of God. 
The growing purpose of the modern theology school to pro-
duce a man whose aim will be religious, and very practically 
so, reflects certain tendencies in modern ministerial educa-
tion that bring due interest into the curriculum, which in 
turn call for curriculum content eliminations and additions, 
modifications of teaching m~thods, and the practice of some 
new approaches to the task. 
These definitions are obviously broad, inclusive aims but 
a critical analysis of the aims as stated by our schools of theo-
logy does not reflect a contemporary or functional concept of goals. 
From the standpoint of a functional interpretation, the seminary 
must define its task in terms of the essential function of the 
minister. To be sure, this is implied in the phrase "preparing 
men for the parish ministry", but the major concept underlying 
such an aim is that real people constitute the heart of the parish. 
Consequently, the aims and objectives of the seminary, its curri-
culum and program, must be defined with reference to training men 
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1 Schofield, Charles E., editor, The Church Looks Ahead,l933, 
P• 334 
2 Ibid., P• 335 
to serve the needs of those for whom the church exists. Albert 
c. Outler, currently Professor of Theology at the Perkins School 
of Theology, and nationally known authority on the place of reli-
gion in higher education, states that an adequate education is one 
which helps men see human life and knowledge synoptically, which 
leads them to be loyal to the common good, and which carries them 
beyond the limits of laissez faire self-interest. The likely re-
sources for achieving these goals, are to be found in the humani-
1 
ties and the social sciences. Dr. Outler's observations are 
particularly significant, not only because of his close identifi-
cation with the National Council of Religion in Higher Education, 
but because of his critical evaluation of present-day aims and 
objectives for higher education. Attention is called to Table 8 
on page 86, showing that the essential purpose of a school of the-
ology is to foster the Christian faith and to evangelize the world. 
1 Outler, Albert c., Colleges, Faculties and Religion, p. 6 
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CHA.PrER IV 
THE FUNCTIONS OF THE MINISTER 
The Task Defined. With the preceding material before us 
we are now able to define the functions of the minister. The early 
concepts of the ministr,y were conservative and traditional. The 
minister conceived of his task primarily in terms of preaching the 
Word and visiting the sick. Primar,y importance was attached to the 
"Call" and in many instances it was assumed that an abundance of the 
Holy Spirit made up for the absence of a formal education. Herrick 
Johnson implies an exclusiveness about the "Calling" when he says: 
It behooves us, therefore, at the very outset of our dis-
cussion, to inquire what those features of the gospel ministr,y 
are that set it apart from ever,y other ministry,1and that stamps it as superior to every other ministry. 
Charles Bridges expressed it similarly by stating "the divine 
original of the Christian ministr.r has already offered a view of its 
dignity far above any earthly honor or elevation.n2 This aloofness 
had the effect of detaching the minister from life with the result 
that the average presentation from _the pulpit became a theological 
discourse on supernatural issues. This point of view is still ex-
1 Johnson, Herrick, ~ Ideal Ministry, p. 13 
2 Bridges, Charles, The Christian Minister, P• 14 
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pressed by our contemporaries for as Raymond Calkins suggests, the 
minister should fix his eyes on the task of sowing the gospel with-
out any consideration for results. 
Let him keep his eyes on sowing. In season and out of season, 
let him be a faithful sower of the seed. That and that alone is 
his responsibility. The results he must leave to God.l 
Functional Approach. In contrast with this, the functional 
concept of the ministry is much more highly differentiated and more 
specialized. 
His function has also been modestly enlarged in recent days. 
Once he was supposed to interpret only the Bible, but now he is 
expected to interpret all of life. In interpreting life he will 
make large use of the Bible, but he must include more; he must 
also interpret life in the light of history, of science, and of 
philosophy, and add to th~t common sense and current literature 
and everyday experiencel 
The emphasis has shifted from preaching to pastoral work, 
from the pulpit to the parish, from theological abstractions to real-
life situations, and with it has come a diversified concept of the 
ministry. 
At one of the earliest conferences it was voted that 
preachers had nothing to do but save souls. But when the 
Wesleyan definition was added it was found that the busi-
1 Calkins, Raymond, The Romance of the Ministry, p. 89 
2 Palmer, Albert w., The Minister's Job, P• 6 
ness of saving souls meant, for a Methodist preacher, preach-
ing at least twice a day; spending from six in the morning un-
til noon, daily, in reading, writing, and prayer; and from noon 
until five in visiting; and from five until six in private com-
munion with God.l 
Today he must be prepared to face, as Wesley faced in his day, 
the ever-growing conflicts and crises of daily living. Harold A. 
Bosley, speaking from the floor of the General Conference in 194S, 
said that we must be trained as preachers, as administrators, as 
articulators of the social conscience of the Christian faith, and 
2 
as physicians of the spirit. 
In the book entitled The Ministry, edited by J. Richard 
Spann,3 the various functions of the minister are clearly and pre-
cisely stated by recognized leaders in the respective fields of 
specialization. The minister must be a preacher, a priest and com-
forter, a counsellor, a religious educator, a leader of the people 
and their program, and a director of public relations. Ralph Sock-
man indicates that preaching is more than another form of rhetoric 
for it has its origin and basis in the Bible, it is an essential 
part of the worship experience, and it deals with the spiritual 
No. 4, 
1 Luccock, Halford E., The Sto~ of Methodism, P• 123 
2 Bosley, Harold A., The Daily Christian Advocate, Vol. III, 
May 1, 194S, PP• S9-91 
3 S~ann, J. Richard, The Ministry, PP• l-19S 
(editor) 
elements of society. As preacher he is more than public speaker 
and more than an actor - "A good actor lives his part, a good 
1 preacher lives both his part and his peoples'"• 
Preaching. Preaching has held a traditional position of 
prominence in the Protestant Church since the earliest days of the 
Reformation and it is not surprising that it should continue to be 
regarded by many as the principal task. Murray H. Leiffer main-
tains that on the basis of opinions expressed by laymen, "the most 
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important function within the church and the one which is never du-
plicated by any agency in the community is the conduct of the wor-
2 
ship services and the proclaiming of the Word of God." However, 
it should be noted that the best sermons grow out of the widest ex-
perience of life, so that the more the minister knows about the 
needs of his people, their struggles, sins, frustrations, and dis-
couragements, their heroism, their endurance, their plans and as-
pirations, the more effectively he can expound the Word of God. 
Only as he is able to combine a vital pastoral service with his 
prophetic ministry will he be an effective leader in the church. 
Pastoral Work. A second important task in addition to 
l Ibid., PP• 71-72 
2 Leiffer, Murray H., The Layman Looks at the Minister, 
P• 45 
preaching and conducting worship services is the pastoral work 
of the ministry. Many would place it first in importance. Cer-
tainly the minister is regarded by members of the church as a per-
sonal friend and spiritual guide, who may be approached for advice 
and assistance. This is an historically valid position to assume 
for according to the gospel accounts, a great deal of Jesus' time 
was devoted to the pastoring or shepherding of people. As a pas-
tor we come closer to the functional areas of the minister's life. 
To be sure he must be able to preach effectively but unless he is 
able to establish rapport and confidence through loving service, 
his words will fall by the wayside. Through his knowledge of psy-
chology and human relations and through his sociological insights 
into the complexity of modern life, he soon becomes an effective 
instrument in the service of the church. The day of shallow piety 
and casual visitation that often characterized pastoral work is 
past for whatever the church may lack, it at least is aware of its 
need for outstanding leaders trained in the necessary skills and 
broadly educated in the problems of human relations. The uncer-
tainties of modern life and the complex social milieu make a vi-
tal ministry a necessity. 
Rollin J. Fairbanks, Field Secretary of the Institute of 
Pastoral Care says: 
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It is only when the minister steps aside or courageously 
avoids the temptation to function as entertainer, town orator, 
medic~e man, or policeman, that he can become a shepherd of 
souls. 
However, many of our Protestant pastors have been afraid to 
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emphasize the pastoral ministry because of the established tendency 
to rate a minister's success on the basis of his preaching alone.2 
This is probably a valid criticism of the minister's work in the 
past, but with the rise of secular and impersonal forces, it becomes 
imperative that the minister be a trained and effective shepherd and 
physician of the soul. In the "face-to-face" relationships of the 
parish a sense of organic relationship develops and the dynamic im-
pact of the Christian faith is felt far beyond the pulpit. 
One of his major responsibilities as pastor will involve 
meeting crisis situations such as birth, death, work, marriage, ill-
ness, bereavement, and redemption, for all of these and many other 
situations make unique demands upon the pastor. Careful and consid-
erate attention by the skilled minister working with the Holy Spirit 
in such crises often makes the difference between a spiritually ma-
ture and mentally healthy person and a spiritually retarded and men-
tally sick person.3 
1 Spann, J. Richard, editor, Pastoral Care, P• 25 
2 Adams, Hampton, The Pastoral Ministry, P• ll 
3 Bates, vvayne E., The Christian Pastor, P• 13 
In order to render this service the pastor must have a 
functional concept of his task and must have at his disposal the 
essential techniques and resources required to meet the needs of 
individuals in his parish. Effective work in such critical situ-
ations assures a successful ministry. "The pastoral oversight of 
1 
the local parish stands at the heart of the Christian ministry." 
It is within the borders of the local parish that the church 
makes its immediate contacts with its field of operation. If it 
succeeds here, its work is effective; if it fails, the failure 
is complete. Every denominational agency, institutional or· per-
sonal, is maintained in order that the labors of2the pastor, here or in another land, may be more productive. 
Thus, the needs of the parish and its people become the fo-
cal point of the minister's task and it is here that his training, 
aptitude and skill will be tested. 
Otis R. Rice, Director of St. Luke's Hospital in New York, 
says that an essential part of the pastoral responsibility involves 
counselling, both on an individual and group basis. The idea of the 
minister as counsellor is not a unique role divorced from the other 
aspects of his calling. He is a counsellor in his preaching, in his 
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teaching, and in every phase of his pastoral ministry. He is priest, 
confessor, community leader, and an intelligent Christian friend. As 
1 Martin, William c., To Fulfill This Ministry, P• 11 
2 Ibid., P• 13 
a counsellor he discovers the real problems, frustrations, and 
conflicts with which his people are struggling and discovers re-
sources for meeting the situations. In this way he strives to 
achieve greater freedom and spiritual maturity for his parish-
1 
ioners. 
There is a sense in which the aims of pastoral counselling 
are the same as those of the church itself - bringing people 
to Christ and the Christian fellowship, aiding them to acknow-
ledge and repent of sin and to accept God's freely offered sal-
vation, helping them to live with themselves and their fellow 
men in brotherhood and love, enabling them to act with faith 
and confidence instead of previous doubt and anxiety, bringing 
peace where discord reigned before. Where each, or all of these 
general aims of Christianity is relevent - and my purpose is not 
to present an exhaustive list, but only to sug~est - pastoral 
counselling situations should bring them out. 
This current emphasis on the importance of counselling and 
personal guidance has characterized the work of successful minis-
ters throughout the history of Protestantism but beginning with the 
publication of the Cure of Souls by John Watson in 1896, there has 
been a consistent increase in literature pointing up the task of the 
minister as counsellor. The initial works were broadly conceived, 
such as ~ Christian Pastor by Washington Gladden, The Pastor-
Preacher by ~villiam A. Quayle, The Minister ~ Shepherd by Charles 
1 Spann, J. Richard, editor, The Ministry, PP• 94-95 
2 Hiltner, Seward, Pastoral Counselling, P• 19 
69 
Jefferson, The Work of the Pastor by Charles R. Erdman, and The 
Minister's Job by Albert Palmer. These books and many others 
served to establish pastoral counselling and pastoral psychology 
as essential parts of American Protestantism. Leslie D. Weather-
head, Charles T. Holman, Carl Ruf Stolz, Roy Burkhart, Russell 
Dicks, Charles R. Zahnizer, Carroll A. Wise, Seward Hiltner, Paul 
E. Johnson, and others in recent years have also brought the coun-
selling responsibility into clearer focus through their publica-
1 
tions and pronouncements. 
Teacher. The third function of the minister is that of 
teacher. The research reported later in this study will indicate 
that the average graduate of our Methodist theological seminaries 
assumes the role of teacher only reluctantly and gives little at-
tention to his formal responsibilities in this area. However, the 
insight that God has always been and now is active in history, 
lends importance to a special aspect of the minister's work which 
has always been essential in Protestantism, namely, his work as a 
teacher. Teaching is not the only function a minister performs 
but as Protestantism sees it, it is second in importance only to 
the priestly or pastoral relationship alone, and even they depend 
2 for their full success upon the other. Such a responsibility 
1 Kemp, Charles F., Physicians of ~ Soul, PP• 186-187 
2 Brown, William Adams, The Minister, P• 161 
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implies an understanding of the basic laws of learning as well 
as of the effective methods in religious education. From a func-
tional point of view it means that his ministry will be built on 
a full recognition of the principle of growth and the necessity of 
guiding the experience of children and adults in their religious 
experience. To approach the task of the ministry without a lmow-
ledge of educational processes is to discredit the profession and 
assure one's failure. As a teacher he interprets the Word, recog-
nizes individual differences, guides the experience, clarifies 
ideas, and establishes goals, but in all of these relationships the 
focus of his effort is the learner in the parish and not the teach-
er or the subject matter. 
Administrator. It can be seen that the minister is preacher, 
pastor, teacher, but he is also administrator and executive. In 
this latter capacity he mus~ organize and given general supervision 
to the total program of the local church. 
In most churches nothing very much happens unless the minis-
ter makes it happen ••• churches are ineffective at best. The 
only way they can be made to function is by a man who has execu-
tive ability or at least develops that ability as his experience 
expands - this w:tp. take patience and willingness to pay atten-
tion to detail. 
1 Anderson, William K., Pastor~ Church, PP• 13-14 
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As an administrator interested in the functional approach 
he will lead, not drive, his parishioners and will distribute ad-
ministrative and organizational responsibilities on a democratic 
basis. He will plan carefully and well in advance, and will draw 
heavily upon the resources of the parish and community. Weldon 
Crossland, pastor of Asbury-First Methodist Church in Rochester, 
N. Y., has said: 
Whether the total program will be a conglomerate hodge-
podge or a beautiful mosaic will be dependent upon the skill 
with which the chief architect, the minister, lays it out on 
the truss board of the months of the year.l 
In a similar way the minister's impact on the community from 
the standpoint of public relations is important for in Protestant-
ism the degree of interest developed by the average member will be 
determined substantially by his interest in and his attitude toward 
h . . t 2 ~s pas or. Public relations, finance, and organization are all 
essential aspects of the minister's task and must be approached with 
clarity of purpose and intelligent imagination. 
Cooperator. One important aspect of the public relations 
function is that the minister must be fundamentally a cooperator 
1 
2 
Spann, J. Richard, editor, The Ministry, P• 116 
Ibid., P• 121 
both within the framework of the parish and in the community at 
large. Unfortunately, many ministers are not aware of what is 
going on around them and fail to take advantage of other groups 
and agencies that indirectly support the Christian cause. More 
1 
specifically, 11the new era calls for inter-religion-mindedness." 
Failure to join hands with appropriate agencies of the community 
destroys many positive social values and results in an exclusive-
ness that is contrary both to personal and community growth. Out 
beyond the membership of his own church three major community res-
ponsibilities make demands on the Christian minister. The first is 
the obligation to reach those who have made no Christian profession. 
The second is the establishment of .c:ooperative and friendly rela-
tions with other leaders of other denominations for the winning of 
the unchurched and the reconstruction of the community. The third 
is to exert a positive influence on the secular forces in the com-
munity in order to bring them into line with Christian moral stan-
dards.2 One of the minister's first responsibilities in coming to 
a new community is to establish this friendly relationship with 
his fellow ministers, secondly with the physicians and surgeons, 
1 Briggs, G. W., "Theological Curriculum, The Christian and 
the World", Review of Religion, Vol. 12, Nov. 1947, P• 15 
2 Leiffer, Hurray H., The Layman Looks at the Minister, 
PP• 87-88 
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the psychiatrists, social workers, and heads of institutions. In 
a similar way he must identify himself with the public school 
teachers, with the parent-teacher organizations, child care agen-
cies, and other such groups in the conmrunity. These individuals 
and agencies constitute a community team for the healing and serv-
ice of people. As a general rule, they are passionately devoted 
to what they are doing and almost any pastor can establish a co-
operative relationship by showing an intelligent, informed and 
1 
careful devotion to the same people. It is this cooperative 
outreach that characterizes the functional approach to the minis-
try for through such contacts and activities the minister draws 
near to his people, his preaching becomes enriched and realistic, 
and his administrative responsibilities assume new significance 
in terms of personal and social development. 
Personal Development. One other major function of the 
minister deserves special mention, namely, his awn personal devel-
opment. From an academic point of view, it becomes apparent that 
many ministers cease to grow intellectually after leaving seminary. 
Hartshorne and Froyd in their survey of theological education in 
the Northern Baptist Convention reported that the number and quality 
of books read and the periodical reading of those surveyed were not 
impressive. 
1 Oates, Wayne E., The Christian Pastor, P• 140 
One wonders how ministers who read so little in the signi-
ficant current journals can expect to keep alive to the needs 
of the times and the interests of their congregation. The 
point in reporting this reading was for the light it might 
throw on the minister's job and his idea of the job. Evi-
dently keeping abreast of these events and ideas is not re-
garded as important by many men, nor do they feel like making 
up for the limitations of their theolo!ical curriculum by the 
use of appropriate books and journals. 
Attention is called to Table 22 on page ?6, regarding the 
types of books read by the four groups of ministers surveyed by 
Hartshorne and Froyd, and to Table 23 on page 77, showing a list 
of the magazines most frequently read by one hundred ministers. 
The second aspect of personal development involves the min-
ister's own spiritual growth and even though this function appears 
last in the list of functions in all probability it is the most 
basic of the group. In the last analysis, it is the minister's 
spirituality that gives him authority and enables him to win the 
respect and affection, as well as the confidence, of his people. 
Without it, his work is that of the mechanic but not of the 
spiritual artist. With it, what may seem to be broken frag-
ments of power and inspiration may be able to feed the spiri-
tual hunger of many souls.2 
1 Hartshorne, Hugh and Froyd, Milton c., Theological Edu-
cation in the Northern Baptist Convention, P• 94 
2 Calkins, Raymond, The Romance of the Jvlinistry, PP• 24-25 
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1 
TABLE 22 
TYPES OF BOOKS READ BY FOUR GIWUPS OF l·.IINIST EHS 
Total CITY llURAL 
N 100 A.Seminary B. Seminar y A. Seminar y B. Seminary 
25 25 25 25 
Total books read - d46 
Percent on Bi ble f.L 5 9 . 5 7 .0 1 2 . 0 6 . 0 
Perc ent on vwr k of church 1 9 . 5 18 . 0 1 8 . 0 24.0 1 8 . 0 
Percent fiction and poetry 13 . 5 16 .0 15.0 10.0 13 . 0 
Percent biography 7 r • ) 4 . 5 9 . 5 9 .0 6. 5 
Percent on theo logy , 
philosophy , devotions 27 . 0 2L~ . 0 23 . 0 27.0 32 . 0 
Percent history , psychology , 
cont emporary affairs 23 . 0 27.0 26 . 0 1 8 . 0 22.0 
Per cent miscellaneous 1 . 0 1.0 1.5 .o 2.5 
1 Hartshor ne , Hugh and F'r oyd , T·.'lilt on C., The ological Education in The 
Northern Baptist Convention , p. 92 . 
-.J . 
"' 
1 
TABLE 23 
I'1AGAZ I NES HOST F2EQUENTLY READ 
BY 100 HI NISTK S 
Eissions (free to pastors ). . . . . 
Re a ders Di g e st • • 0 • . 62 
Watchman - Examiner . . . . . • 55 
Christian Cent 1..1..ry • • 3 5 
Church I'ianagement • . . . . . . • • 22 
Christian Her ald . . . . . . • 20 
18 Li fe . . . . . . . . . 
rl'ime . . . . . . . . . . • lL~ 
Saturday Evening Post . . . . • 13 
Pulpit . . . . . . . . . . . . . . a / 
Pul pit Di ge st • . . . . . . . . 9 
l _-I art shor ne , Hugh and Froyd, l-:i l ton 
C., Theological E uc a t ion i n The 
Northern Bap·tist Convention , p . 93 . 
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Through his own consecration the minister must reveal a 
deep sense of God's presence and must demonstrate that he is a 
person of conviction as well as compassion, confident and assured 
of his own faith. It is not enough to be an effective preacher, 
a skillful counsellor, a good student, an effective organizer and 
administrator, but it is imperative that the minister realize that 
he is sharing in a great creative task and that he recognize the 
responsibility for sustaining a high level of spirituality in his 
work. This is often difficult to maintain because of our tendency 
to become "professional" in our work rather than personal. Jesus 
could think straight because he had learned to live straight. His 
message was true because his life was true. His words came not 
only from his lips but from those deeper levels of being where he 
had overcome temptation and doubts, had borne his burdens courage-
ously, and had met his obligations without flinching. What He was 
revealed itself in His words - that was the secret of His power. 
The only kind of a message that will really help people is a mes-
sage which manifests the man.1 Unless he has first of all recog-
nized his responsibility as a man to maintain his behavior and 
thoughts on a high spiritual level, the minister will not be able 
to function effectively in any of the essential areas of his call-
1 Brown, Charles R., ~ Making .2£ the Minister 1 PP• 18-19 
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ing. It is said that Dr. Emil Brunner felt that his early minis-
try was a failure and often said that he felt like a sandwich man 
carrying boards that advertised a square meal when he himself was 
t . 1 s arvJ..ng. Thus, one of the most fundamental functions of the 
minister is that of maintaining his own mental and spiritual inte-
grity in order that he may serve the people of his parish more ef-
fectively. 
Official Function. Attention is called to Table 5 on page 80 
outlining the functions of the minister as defined by the Dis-
cipline, and to Table 6 on page 83,listing the questions asked of 
candidates seeking to establish full connections with an Annual 
Conference. It is interesting to observe that the Methodist Church 
officially places preaching first, the administration of the sac-
raments or the priestly function second, the pastoral function third, 
and the educational program fourth. It is easily noted that the 
minister is expected to assume a large responsibility for organiza-
tion and administration, but in addition to this he has a denomina-
tional responsibility to lift up the basic objectives of the faith 
and to promote the special causes endorsed by the General Conference. 
Using this outline as a basis for the theological curriculum it be-
comes evident that the schools of theology have a responsibility not 
1 Bishop, John, The Man in the Manse, P• 13 
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TABLE 5 l 
SPECIFIC DUTIES OF THE PASTORS AS APPROVED BY 
THE GENERAL CONFERENCE OF THE METHODIST CHURCH, 
1952. 
The specific duties of the pastor are outlined in para-
graph 3 52. They are: 
1. To preach the gospel. 
80 
2. To administer the Sacraments of Baptism and the Lord's 
Supper, to perfonn the marriage ceremony, and to bury 
the dead, according to the Discipline. 
3. To visit from house to house in order to give pastoral 
guidance and oversight to the members of the church 
and others in need of a pastor's help. 
4. To instruct candidates for membership in the church in 
the doctrines, rules, and regulations of the church; 
to receive persons into membership; to receive and 
dismiss members by certificate. 
5. To form classes of the children, youth, and adults for 
instruction in the Word of God, and to perform the 
duties prescribed for the training of children. 
6. To instruct youth in the problems involved in marriage 
with a member of a church which demands that the 
children of such marriage be reared in the faith of 
that church. 
7. To organize and maintain church schools, Woman's So-
cieties of Christian Service, young people's organi-
zations, and organizations of Methodist Men. 
8. To hold or appoint prayer meetings, love feasts, and 
watch-night meetings, wherever advisable. 
9. To have the oversight of the other preachers in his 
pastoral charge; and to arrange the appointments, 
wherever practicable, so as to give the local 
preachers regular employment on the Sabbath. 
10. To see that class leaders are chosen, and to change 
them when necessary, and to examine each of them 
concerning his method of leading a class. 
11. To administer all the provisions of the Discipline in 
his pastoral charge. 
12. To see that the ordinances and regulations of the church 
are duly observed and that the General Rules are read 
and explained once a year in each congregation. 
TABLE 5 (continued) 
13. In the absence of the district superintendent and the 
bishop, to control the appointment of all services 
to be held in the churches in his charge. 
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14. To hold Quarterly Conferences, at the request of the 
district superintendent, and to serve as chairman of 
the Official Board, unless a chairman has been elected 
by the Official Board. 
15. To explain the meaning and importance of the benevolences, 
and to urge their support by all the people in his charge. 
16. To preach on the subject of missions and to nominate at 
the fourth Quarterly Conference, in case such nomina-
tion is not made by the Nominating Committee, a Com-
mission on Missions for each congregation, and to re-
port the name and address of the chairman of that 
commission to the district superintendent. 
17. To preach on the subject of Christian education, and to 
urge upon parents the importance of educating their 
children, advising them to patronize the institutions 
of learning of our church. 
18. To see that the people in the bounds of his charge are 
supplied with our church literature, including books, 
periodicals, and church-school literature. 
19. To teach and preach on Christian stewardship, temperance, 
the claims of the ministry, and world peace, ani to 
promote these causes within the bounds of his charge. 
20. To preach on the subject of the Bible and its circulation. 
21. To make a written report to each Quarterly Conference on 
the following items: 
(a) The general state of the church in his charge. 
(b) The names of all who have been received into the 
church, with the method of reception indicated, and 
of all who have died, removed, withdrawn, or been ex-
pelled during the preceding quarter. 
(c) Number and condition of church schools, including 
Sunday-school meetings, weekday meetings of children, 
meetings of young people, fellowship meetings of adults, 
and vacation schools. · 
(d) Number of sermons preached to children. 
(e) Other religious instruction conducted, with child-
ren and adults, including training classes. 
(f) Number of pastoral visits, and the use of the 
church-school roll in pastoral visitation. 
(g) Subscribers to our church periodicals. 
(h) Collectons for benevolences. 
(i) Missions, including Woman's Societies of Christian 
Service, church extension, and missionary education in 
the church school. 
TABLE 5 (continued) 
(j) Lay activities, including the financial system, 
lay speaking, training of' the · Official Board or 
Boards, Christian stewardship, and Methodist Men. 
(k) Other items worthy of' record. 
(1) Plans for future work. 
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22. To keep a membership record for his charge in which 
shall be noted the name, with the time and manner of' 
reception and disposal, of' every member of' the church, 
including the names of' preparatory members in a sepa-
rate list. In churches containing more than one or-
ganized congregation, the names of' the members shall 
be arranged under the name of' the church to which they 
belong. 
23. To keep a permanent record of' all baptisms and marriages 
in the bounds of' his charge. 
24. To keep and transmit to his successor two directories, 
the one in which the residences of' all the members 
shall be recorded, and the other a constituency roll. 
25. To furnish to every person uniting with the church on 
profession of' faith, or f'ram preparatory membership, a 
certificate of' membership. 
26. To leave to his successor an account of' his charge, in-
cluding a list of' subscribers to the benevolences and 
to our periodicals. 
2:1. To make report to the .Annual Conference of' all items re-
quired for the statistics of' the conference, and to de-
liver to the conference treasurer all moneys raised for 
benevolent causes, or satisfactory vouchers for the same, 
using the forms supplied by The Methodist Publishing 
House. 
1 Discipline of' The Methodist Church, 1952, PP• 117-119. 
TABLE 6 l 
QUESTIONS ASKED OF AU. CANDIDATES SEEKING TO ESTABLISH 
FULL CONNECTION WITH AN ANNUAL CONFERENCE 
1. Have you faith in Christ? 
2. Are you going on to perfection? 
3. Do you expect to be made perfect in love in this life? 
4. Are you earnestly striving after it? 
5. Are you resolved to devote yourself :wholly to God and 
his work? 
6. Do you know the General Rules of our church? 
7. Will you keep them? . 
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8. Have you studied the doctrines of The Methodist Church? 
9. After full examination do you believe that our doctrines 
are in harmony with the Holy Scriptures? 
10. Will you preach and maintain them? 
11. Have you studied our form of church discipline and polity? 
12. Do you approve our church government and polity? 
l3. Will you support and maintain them? 
14. Will you diligently instruct the children in every place? 
15. Will you visit from house to house? 
16. Will you recommend fasting or abstinence, both by precept 
and example? 
17. Are you determined to employ all your time in the work of 
God? 
18. Are you in debt so as to embarrass you in your work? 
19. Will you observe the following directions: 
(a) Be diligent. Never be unemployed. Never be trif-
lingly employed. Never trifle away time; neither spend 
any more time at any one place than is strictly neces-
sary. 
(b) Be punctual. Do everything exactly at the time. 
And do not mend our rules, but keep them; not for wrath, 
but for conscience' sake. 
1 Discipline of The Methodist Church, 1952, PP• 114-115 
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only to the development and understanding of the traditional ele-
ments in the curriculum but also for fostering and developing a 
high level spiritual experience together with a knowledge of and 
commitment to the program of the Methodist Church. 
Attention is also called to Table 7 on page 85 and to 
Table 8 on pages 86-87, listing in order of importance the tasks of 
the minister as reported in the survey of Baptist schools of theology. 
One Role. On the basis of the foregoing discussion it may ap-
pear that the minister's role is a multiple role rather than a uni-
fied task. However, the minister's role is one role. He is the 
leader of the parish and as such is responsible for the growth and 
development of the individuals and groups within that fellowship. 
This preoccupation with the principle of growth is the mark of a 
1 
vi tal ministry. 
The minister's task is a single labor, but it involves di-
verse responsibilities. A natural unity binds the pastoral 
tasks of a minister to his work as a religious educator, as a 
preacher, as a leader of worship. The functions cannot be 
separated from each other. They are the separate facets of 
the same jewel, inter-related to each other and reflec~ing 
their beauty and light back and forth upon each other. 
1 Hiltner, Seward, Pastoral Counselling, PP• 150-151 
2 Oates, Wayne E., The Christian Pastor, P• 43 
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TABlE 7 l 
TASKS OF THE MI NISTER 
AS VIEWED BY A PJ~P ::'ESENT ~'r iVE GROUP 
01<' FOUR HUNDHED 1m TEN MI NI S'l'ERS 
POS S I 5 LE 'I'ASKS TO AI D THE CHURCH TO 
FTJLFI LL I TS RES PONSIB ILI'I'Y 
Bring pe rso n s t o Chr i s t and p e rs onal 
c ommi t rnent . . . . . . . . . . . . . • . . 
Help i ng parents build Chr is t i an homes •• 
Educ a tion in beliefs aqd pra c tices . . 
De velop i n 0 f aith i n God - in t h e reso~rces 
o f t he uni ver s e . . . • . • • • • 
~et ting support f o r missions .. . 
Reachi ng t h e unch u rche d . • • 
·:rrainin:s l aymen • . . • . . . 
Coun s ell ng •..•.••• • ... • 
Leadin~ a ll ages i nto v i t a l expe r ience s 
of wo rsh i p . . . . . . . . . . . . . . . . 
Cre a ting c ondi tions t o s uppor t Christian 
l _i v i ng . . . . . . . . . . . . . . 
Ex ress i ng i ns i ghts r Gga rding e t h ic a l 
and s oci a l r ob lems • . . . • . . • . • • 
He l i ng the c~urch r emake i t s elf 
Celeb r a tion of ho ly d ays and performan ce s 
of ceremoni es . . • • . . . • • • . . . • 
De f~nding minori ty groups . . • • . 
Teachin3 ~eop le how t o so l ve prob le ms 
a _ d reso l ve d i f fe renc es •• 
Cooperat i ng with t he pub l i c schoo l 
f ER CE r.:'I' 
AF,PIHrHNG AS 
ESS WI'IA L 
98 . 6 
96 . 0 
86 . 0 
95 .0 
96 . 3 
76.1 
85 . 2 
92 . 3 
95. 0 
94 . 4 
9 2 .8 
90. 2 
7 • 6 
97 • . 3 
77 . 2 
80.() 
1Hartshorne, Hug_h and Fr oyd , l.VI il t on C. , The o lo g ical 
Educat ion _g t he Nor t h e r n Baoti st Conv e n t ion , p . 38 . 
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4 . 
5 . 
6. 
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TABLE g l 
'TASKS OF 'r :O:E IVI INIS'l'EH IN OHDER OF' I MP OH'rANCE 
(Percent r egarding e ach t ask as amon g t h e s i x most important ) 
195 37 37 57 57 58 58 
Nu.mber Group All Rural City A B Under Over 
35 50 
Bring persons to Christ and 
personal commitment 96 100 98 95 99 93 99 
He l ping parents build 
.Christian homes 74 70 70 72 76 76 71 
Education in beliefs and 
pr ac tices 65 73 70 67 63 57 71 
Develop i ng f a ith in Go d 
and in the r esources of 
the universe 58 54 54 46 63 62 55 
Getting support fo r 
missions 56 60 62 60 55 59 48 
Reach ing t he unchurched 50 62 54 62 42 50 62 
Training l aymen 39 5 1 43 46 26 47 29 
Counselling 35 24 43 42 32 36 31 
Le adi ng al l ages into 
vit a l exper i ences of 
worship 34 30 35 33 25 29 40 
Creating condi tions to 
support Christi an living 27 19 13 25 33 29 24 
Expressing i ns i 2;hts r e-
garding eth ic a l and 
social problems 27 8 27 16 35 19 29 
He l ping t he church re-
make itself 13 ll 1 4: 14 18 12 14 
()) 
0'-' 
TABLE 81 (Continued) 
TASKS OF THE MI NI STER IN ORDER OF I MPORTANCE 
( Percent regarding each task as among the s i x most important) 
195 37 37 57 57 5 8 58 
Number Group All Rural City A B Under Over 
35 50 
. 
13 . Celebration of ho l y 
days and perfor m-
ances of ceremonies 10 8 5 12 12 12 7 
1 4 . Defending minority 
gr oups 10 1 4 14 12 12 10 9 
15 . Teaching people how 
to solve p roblems 
and resolve dif-
ferences 8 14 5 2 9 9 10 
1 6 . Cooperatin3 wi t h 
· the p ub l ic school 2 3 3 2 4 0 3 
1 
Hartshorne , Hugh and Froyd , Mi lton C. , Theo l ogi cal Education i n t he 
Northern Bapt ist Convention , p . 41. 
~ 
Concl usion. Hence, the minister's task is unified at the 
point of making God real to this generation. This implies a grow-
ing spiritual experience on the part of the pastor; a love and ap-
preciation of people; a deep concern for, and a wide acquaintance 
with, individual and group problems. In this way he helps create 
a sense of community so that God may work His miracle in individual 
lives and in the experience of the group. 
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CHAPTER V 
THE CURRICULUM OF THEOLOGICAL EDUCATION 
Ear1y Developments. Now that we have reviewed the ob-
jectives of theological education and have defined the func-
tion of the minister, we are ready to turn our attention to a 
consideration of the curriculum of theological education in 
order to see how well that curriculum is based on the estab-
lished aims of education and the function of the minister. 
In our treatment of the early history of theological , 
education it was noted that the curriculum stressed a broad 
liberal training, but with the development of independent 
schools of theology, the curriculum became more formal and 
professionalized in nature. It included exegetical theology, 
historical theology, systematic theology, and practical theo-
logy. This is reflected in Table 9, on page 99, regarding 
the education program at Garrett Biblical Institute. Heavy-
emphasis was placed on the study of original languages and bib--
lical exegesis, but with the rise of the social and psycholo-
gical sciences, and with the integration of the schools of theo-
logy with university centers, the curriculum began to feel the 
impact of forces at work in the university and in the commu-
nity at large. In response to the progressive influences of 
modern education, there developed a rapid increase in the num--
YEAR 
l EJ?O . . 
1 895 . . 
1 921 •• 
TABLE 9 l 
COUHS:C OFF:CRihGS 
GARRETT BIBLIC AL INSTITUTE 
BASED Ol'I FOUR FIELDS OF SPECIALIZATION 
Exigetical 
Theo logv 
I' 
Hi s t orical 
Theol 6gv 
Systematic 
Theo l ogy 
Pract i cal 
The ology 
0 1 . " . . . . 3 • 
17 • 
. . . . . L~ • • 
• • 3 4 . . . ll • • • . . . . . 3 2 . . 
12 (23 7 ) 6 (54) 6 ( 48) • • L~O . 5 ( 117 ) 
Uni t of 
I~Ieasur e 
years 
semester hours 
s emester hour s 
Statement of 1 921 i s based on acceptance of a major as the e quivalent of t hree 
semest er hom~ s . 
Fi gures in parenthesis indicat e nwnber of poss i ble e l e ctives . 
l Ke lly, R . L., Theolo£dcal Education i n America , p . 69 . 
'-0 
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ber of electives. This increase in the Garrett curriculum is re-
fleeted in Table 10 on page 92 from 1870 to 1921 inclusive. Both 
of these tables, dealing with curriculum developments at Garrett 
Biblical Institute, not only show the expansion of the curriculum 
but also the breaking of the traditional quadrivium that had do~ 
inated theological education for so long. 
Rise of New Elements. Roughly speaking, World War I actu-
ally represents the dividing line between what may be called the 
classical emphasis in theology and the new functional or profess-
ional approach to the ministry.1 The schools of theology also be-
gan to feel the effect of the religious education movement and be-
came concerned with the integration of the curriculum. Pastoral 
counselling and clinical training were introduced, and social 
ethics became a more integral part of the total training program. 
Prior to modern developments the formula for theological education 
was relatively simple, but with the rise of experimental psychology, 
sociology, social psychology, cultural anthropology, psychiatry, and 
psychodynamics, it became necessary to adapt the curriculum if it 
was to remain functional and effective. Teachers began to special-
ize, some in the field of sociology of religion, and others in re-
1 Baker, Oren H., "Processes and Structure in Theological 
Education", Bulletin No. 20, AATS, June, 1952, P• 158 
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TABLE 10 l 
GAR::-ET'r BIBLICAL I l\TS'l'I'rU'rE EDUCA'I'IONAL PHOORAivi 
EVANSTON , I LLINOIS 
1870 1895 1921 
Subject Years Semester Seme ster Hours 
Hour s Prescribed Elective 
Gree k and Exegesis 3 20 6 42 
Ne'viJ Tes tame nt .,..,n-
g l ish XX XX XX 84 
Hebre w and Exe gesis 3 1 4 14 45 
Old Te stament 
English XX XX 6 60 
Church History l 6 6 48 
Systemat_c Theo-
logy l 16 6 42 
Homiletics 3 8 7. 5 30 
Pastoral Theology l 4 XX XX 
Nat ural Theology l XX XX XX 
Revealed Theology l XX XX XX 
Bi blic a l History XX l XX XX 
Elocution and 
Oratory XX 19 4 .5 3 
Jlli ssions XX 3 XX 12 
Chris ti an 
Sociology XX 4 XX 4 . 5 
History of' 
Doctrine XX 3 XX 6 
Sncyclope dia XX l XX XX 
English Style XX l XX XX 
rchaeo logy XX 1 XX 6 
?.e i g ious Educa-
tion XX XX 6 12 
Practic a l Theol-
ogy XX XX 19 . 5 48 
;US iC XX XX 1. 5 3 
Pub lic 'Horship XX XX 1.5 0 .5 
1Ke lly, n. L. Theologic a l Education I n Americ a , p . 68 
ligious education, and some in pastoral psychology, even to the 
point of over-specialization. Most of our schools demand con-
stant re-evaluation in light of our commitment to train men for 
the parish ministry. 
Old~· New. In contrasting the old curriculum with the 
new, James L. Mursell points out some of the basic contrasts 
that also characterize the developments in the seminary curri-
culum. The old school stressed the number of courses which 
were loosely integrated whereas the new school substitutes a 
smaller number of courses in broad fields or fUnctional areas. 
The old school drew a sharp line between the curricular and 
extra-curricular activities whereas the new school tends to 
recognize all fruitful and significant undertakings as an es-
sential part of the curriculum. The old school attempted to 
teach skills and abilities by means of specialized drills 
whereas the new school tends to develop such skills in con-
junction with the student's needs in real-life situations. 
In the old, standards were set by authorities, competition 
was commonplace, discipline was arbitrarily imposed, the cur-
riculum had little or no reference to the student but was 
primarily concerned with transmission of knowledge. The com-
munity as an educational resource was ignored and static ma-
terials were utilized. However, in the new school, democratic 
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principles of social interaction are applied, the focus has been 
shifted to the student as a learner, the issues of current living 
receive primar,y consideration, the total range of human experience 
is integrated into the learning process, and the development of 
personality is stressed.1 
Criticisms of the Present Curriculum. However, in spite , 
of these positive influences that are at work in the area of the 
curriculum, the over-all situation has not changed appreciably in 
the last twenty-five years. Liston Pope states: 
Ver,y few creative ideas have appeared in theological educa-
tion in the United States in the last twenty years • • • In 
short, theological education appears to be stabilized or stag-
nated, as you prefer. There are same exciting experiments, 
such as marginal courses in methods of mass communication and 
an occasional program of specialized training for a special 
type of ministry. But the general mood of the seminaries ap-
pears to em~hasize conservatism and to discourage imaginative 
ventures. 
In commenting on the values of seminar,y education, Reuel L. 
Howe acknowledges that seminaries have kept scholarship alive, that 
they have helped provide a trained and literate clergy, and that 
they have provided a leadership for the church at large. At the 
same time, he observes that theological education is sick with sub-
ject "materialitis", sick with departmentalism, and sick with the 
1 Mursell, James L., Successful Teaching, PP• 3B-40 
2 Pope, Liston, "The Teacher and the Curriculum", Bulletin 
No. 12,, AATS, P• 131 
1 preoccupation with answers to questions that are irrelevant. 
To many critics, an undue emphasis continues to be placed 
on content without respect to training in skills, the needs of the 
parish, or the development of the minister himself. 
Perhaps the weakest point in theological education from a 
functional standpoint is its provision for the acquisition of 
practical skills • • • until this has been accomplished ~ • • 
theological education will not be professional education. 
Other criticisms include the observation that the seminary 
curriculum is subject-centered rather than person-centered;3 that 
approximately three-fourths of the courses involved in the semin-
ary curriculum are determined by the seminary faculty without an 
intimate knowledge of the field;4 and that the curriculum reflects 
inadequate emphasis on sociological and psychological processes. 
Teaching methods are ineffective and inadequate for professional 
and graduate training. Attention is called to Table ll on page 96 
and Table ll (a) on page 971 showing students felt their training 
1 Howe, Reuel L., '~he Role of Clinical Training in Theo-
logical Training", The Journal o:f Pastoral Care, Spring 1952, P• 2 
2 Hartshorne, Hugh, "What Is Theological Education", Jour-
nal of Religion, P• 241 
3 Edwards, Richard H., ! Person-Minded Ministry, p. 235 
4 :tv1ay, Mark A., The Education o:f American Ministers, P• 354 
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TABLE 11 l 
WORKING BODY OF KNOWLEDGE 
'~o what extent did your ministerial educa-
tion give you a working body o:f knowledge?" 
Percent who answered: 
Specifically to what 
extent did you learn: 
Considerable or Very Much 
(of 60 rural) (of 126 urban) 
1. The contents of the Bible • • • • 92% • •• •• 90% 
2. Christian Theology • • • • •• • 87 • •• •• 88 
3. The history of the Christian 
Church • • • • • • • • • • • • • 87 • • • • • 83 
4. The languages of the Bible • • • 60 • • • • • 67 
5. Human nature and its needs • • • 60 • • • • • 55 
6. Social conditions • • • • • • • • 53 • • • • • 39 
1 
May, Mark A., The Education of American Ministers, Vol. 
II, P• 352 
96 
TABLE 11 (a) l 
PRACTICAL KNOWLEDGE AND SKILlS 
"To what extent did your ministerial education give you practical knowledge 
of and develop practical skills in church work?" 
Specifically to what extent did you gain: Percent who answered 
Considerable or Very Much 
(of 60 rural) (of 126 urban) 
1. Skill in preparation and delivery of sermons • • • • • • • 73 • • • • • • • 73 
2. Skill in teaching the Bible and religion to others •••• 77-••••• • • 70 
3. Ability to conduct public worship and make the ordinances 
and sacraments of the church effective in the lives of 
the people • • • • • • • • • • • • • • • • • • • • • • • 67 • • • • • • • 71 
4. Skill in helping people to meet their personal problems • 50 • • • • • • • 36 
5. Skill in the organization and administration of a parish • 45 • • • • • • • 43 
6. Skill in adapting the work of the church to the needs of 
the community • • • • • • • • • • • • • • • • • • • • • 43 • • • • • • • 40 
l May, Mark A., Education of American Ministers, Vol. II., P• 353 
...0 
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to be inadequate according to 1>1ay' s study. This confirms an ob-
servation made earlier and also correlates with the other research 
in the field, that the training received had not been functionally 
adequate in terms of the seminary student. 
The Survey of Theological Education in the Methodist Church 
pointed out that the curricula of our various seminaries were par-
ticularly deficient with respect to an ecumenical emphasis and 
field work requirements, were too fragmented and departmentalized, 
and that the curriculum was not properly conceived in functional 
1 terms. It may be that there is no underlying philosophy of edu-
cation existing for Methodist theological education. The apparent 
inadequacies of the program, the lack of integration and creativity 
in the curriculum, inadequate methods of teaching, and failure to 
integrate other professional disciplines suggest the need for cri-
tical thought and courageous leadership in this area of seminary 
life. 
Needed Emphases. What, then, are some of the functional em-
phases needed in the curriculum in order to correct the basic weak-
nesses of the schools of theology and to meet the criticism of 
leaders in the field? In the first place, it would appear that 
1 Survey of Theological Education in the Methodist Church, 
PP• 378-389 
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the seminary must re-focus its attention on the individual stu-
dent. The primary focus of the curriculum must be on the man and 
through effective methods of training he must not only discover 
himself but master the essential skills and insights required for 
his work. It is particularly essential that the curriculum find 
integration within the student himself and meaning · for himself. 
There is a great deal of debate regarding the integration of the 
theological curriculum, and it is clear that the different discip-
lines need to be related more closely to each other. But it is the 
student, not the faculty or the catalogue, that should be the pri-
mary nexus. Only as we send out mature, responsible graduates cap-
able of integrating the fragments of their seminary training can we 
claim any success for our work.1 Edwards points out that if our 
primary concern as schools of theology is to train a vital ministry 
that is cognizant of human needs, we will reflect that concern by 
building the curriculum around personal values. 2 
The learner is at the center of the educational process. It 
is the laws of his being which dictate the method whereby learn-
ing may take place. It is in tenns of what we want him to be-
come that objectives are stated. It is the difference be-
tween what he now is and what we want him to become which 
1 Pope, Liston, ''The Teacher and the Curriculum", Bulletin 
No. 17, AATS, P• 136-137 
2 Edwards, Richard H., The Person-Minded Ministry, P• 247 
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determines the changes which need to be effected in edu-
cation. In this sense, education is child-centered. It 
begins with the learner. It sets up its objectives in 
terms of what the learner is to become. It proceeds ac-
cording to the laws of his being. It tests iti results 
in terms of what it has caused him to become. 
Such a point of £ocus implies many basic changes in the 
present seminary curriculum, with a stronger emphasis on re-
creating personalities and social groups. 
In the second place the seminary curriculum must be 
parish-centered. It has been stated that the primary focus o£ 
the curriculum should be the individual student, but in a lar-
ger sense, when his vocational goals and objectives are consid-
ered, it is the parish that must become the core around which 
the curriculum is built. Celestine J. Nuesse regards the 
parish as a dynamic fellowship in which the church, through 
its pastor, attempts to meet the basic needs of related indivi-
duals. 
The pastoral ministry in its entirety must be recast 
along certain definite lines. First, and above all, it 
should be made more direct and personal in its contact 
with souls. T~gether with this, it must be steeped in 
realism, taking £ull account of the various environmental 
factors that shape individuals and the entire community. 
In other words, it must lalow persons and things as they 
lvieth, Paul H., Teaching for Christian Living, p. 23 
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really are as a pre-condition for making them what they 
should be. 1 
In discussing the parish from this point of view, it 
has become ••• 
the principal form through which the faithful have been 
incorporated into the mystical body of Christ, and as a 
social unit, the parish reflects all of the human character-
istics that are present. This requires constant2re-evalua-tion of the needs of the parish and its people. 
This may be designated as a functional point of view, 
since it represents an emphasis upon the inter-relations 
in which the social structure becomes involved in its ac-
tual functioning. Awareness of the relations of the 
parish with other social groups is, as previously men--
tioned, a necessity for understanding and for practical 
action. Viewing a problem in isolation can only have 
limited value at best; in practice it is likely to be 
grossly misleading. 3 
The parish is a community of Christian souls under the 
spiritual care of a pastor. But it must never be a closed 
community, isolated from the life around it ••• a static 
parish no less than a declining parish is therefore a con-
tradiction. 4 
The fundamental preoccupation of the curriculum should be 
its concern for meeting the spiritual and personal needs that 
arise in the parish. In fact, such an approach would seem wise 
for the seminary itself for it could be constituted as an or-
1 Nuesse, Celestine J., The Sociology of the Parish,p.292 
2 Ibid., P• 1 
3 Ibid., P• 9 
4 Ibid., P• 289 
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ganic whole, a fellowship, a coiiUllunity in which there is full 
and free coiiUllunication between students, facult y members, ad-
ministration, maintenance staff, trustees, and supporting 
1 
churches. Such a concept of the seminary family with semin-
ary faculty members fulfilling their pastoral responsibilities 
to the students, would set before the graduates a clear and 
vivid example of a functional, parish-centered ministry. 
This implies, of course, that the students would receive a 
broad introduction to t he sociological principles involved 
in community interaction while at the same time receiving psy-
chological and theological insights essential for rendering a 
personal service within the framework of the parish. 
I n the third place, the seminary curriculum needs to be 
properly integrated, the integration involving subject matter, 
related experiences, students, faculty, and the parish. Inte-
gration can be improved by establishing better coiiUllunication 
between members of the faculty so that there can be a sharing 
of information, objectives, content, and method. The integra-
tion should also reflect a deeper concern for students as per-
sons, for their churches as vital sociological units, and for 
the contemporary world in general. Such an approach to an in--
tegrated curriculum would involve: 
1 Fallaw, W., "Building the Seminary Family", Christian 
Century, April 30, 1942, P• 527 
102 
a corporate faculty consciousness of responsibility for 
the world that lies beyond the seminary walls • • • an 
attitude and method within the department which li.lll en-
able a professor to suggest connections between his sub-
ject matter and that of his colleagues. There is a sense 
in which every department in the whole seminary is in er_ery 
department. The student himself represents this whole. 
Such a sharing of content, methods, problems, and ob--
jectives would produce a sense of unity within the seminary 
that would vitalize the entire enterprise. 
These integrating trends in the curriculum are them-
selves nothing but an expression of a deeper psychological 
insight, namely, that personality is one and indivisible. 
If we give up the previous rigid concepts of school sub-
jects and try to relate the knowledge gained i.'Yl one course 
to that of other courses, it is because we know today that 
only a coordinated attack on the mind of the individual 
will be effective • • • but the peak of the integrating 
tendencies is really reached when we not only in our 
practice but also i.'Yl our theory finally admit that edu-
cation is only one of the many social agencies influenc-
ing human behavior, and as such, whether we want it or 
not, always serves a social purpose and is deliberately 
aiming at molding certain human types. 2 
Consequently, courses cannot be added indiscriminately 
into the curriculum if there is to be a proper balance and in-
tegration of the subject matter and experience; personnel can-
not be added to the staff without a full knowledge of the in-
dividual's philosophy of education and proficiency as a teacher; 
1 Baker, Oren H., "Processes and Structure in Theological 
Education", Bulletin No. 20, AATS, PP• 163-164 
2 Mannheim, Carl, Diagnosis of Our Time, p. 55-56 
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students cannot be permitted to dissipate their energies in 
activities that destroy personal values, for the lack of in-
tegration in the seminary curriculum results in a fragmented 
ministry. 
In the fourth place, the curriculum must be experience-
centered if it is to have any real functional value. Super-
vised field work, clinical training, and interneships repre-
sent an essential aspect of the functional approach to theo-
logical education. In discussing the basic principles under--
lying field work, the Survey of Theological Education in the 
Methodist Church indicates that the field work should be an 
integral part of the total training program of the minister, 
that each student should have a variety of experiences based 
upon his abilities and needs, that all field work of a remun-
erative nature should be under the approval and supervision 
of the school, and that a definite agreement should be reached 
between the institution and the school regarding the employ-
ment of the student. The Survey also indicated that students 
should make regular reports to their directors and that the 
greatest possible supervision should be extended, that the 
possibilities of using summers for extended training should 
be explored, that an extra year of interneship be developed if 
possible, and that definite field work requirements should be 
10.4 
established as soon as effective means of supervision are 
1 
assured. 
• • • the functional definition of field work • • • sug-
gests stages from the simpler to the more complex • • • 
Field work is the graded experience of students, carried on 
under the supervision of those more skilled than they in its 
performance, and related to the curriculum through considera-
tion in the classroom of2the problems and difficulties en-countered on the field. 
Consequently, it is not enough to provide a theological 
student with some form of gainful employment while in seminary, 
but if it is to be used as a means of professional growth, super-
vision and integration are essential as is the grading of experi-
ence and activity. The value of such field work experience, when 
properly supervised, is certainly significant in the life of the 
ministry. The values or field work listed by Ralph L. Woodward 
include the gaining of practical experience, the practical appli-
cation of classroom theories, a firsthand knowledge of the work 
of the church in the community. Faculty members are given an o~ 
portuni ty to observe personal habits and behavior, emotional con-
trol, human understanding, and attitudes toward the work of the 
ministry. When these are observed proper therapeutic steps can 
be taken before the student leaves the seminary. Field work of 
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this type helps the student develop skills 'Which could never be at-
l ! Survey of Theological Education in the Methodist Church, 
PP• 386-389 
2 May, Mark A., The Education of .American Ministers, Vol. II, 
PP• 248-249 
tained in a classroom, he gains a variety of experience in 
hospitals, institutions, the mission fields, and special groups. 
Misunderstandings and misinterpretations can be corrected, it 
provides the oversight of a more skilled adult, and it helps the 
student make a transition from seminary to the pastorate. He 
also learns to work with individuals and groups in real-life 
situations, his leadership ability is tested and developed, it 
introduces a note of realism into the seminary program, and it 
helps those who have made a wrong vocational choice to readjust 
their lives before entering the pastorate. Field work should 
serve to focus the entire seminary course upon the work the stu-
dent is preparing to do. Ideally, such work should serve to 
integrate the entire seminary faculty. 1 
Forty percent of the one hundred and twenty urban min-
isters who were interviewed believed that more practical 
or clinical training in seminaries is the most needed modi-
fication in the curriculum. They consider that they often 
fail to solve problems because they did not receive this 
practical help in training in skills. They often speak of 
an interneship. 2 
This judgment, based on survey results, summarizes the 
attitude expressed in most of the current literature regarding 
the value and need for clinical training. To be sure, as a new 
1 Woodward, Ralph L., "Educational Values in Field Work", 
Religious Education, Vol. 40., January-February, 1945, pp.21-22 
2 May, Mark A., The Education of American Ministers, 
Vol. II, P• 367 
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movement it has been criticized for having too little theo-
logical content, of being too abnormal in its approach, and 
for its over-emphasis upon specialized psychological skills. 
However, Hampton Adams, in commenting on the values of the 
clinical approach, says: 
Clinics in medical schools not only give experience to 
students under the direction of trained men which prepares 
them to treat patients with a minimum of blundering when 
they take up their private practice, but they give free 
treatment to many unfortunate people who would otherwise 
receive no medical attention. Clinics in conjunction 
with theological seminaries under the direction of men 
who have had long experience in dealing with the diseases 
of the mind and the soul would fit students for this im-
portant ministry. These clinics would also help many 
hopeless people who have almost given up the struggle.1 
Thus, clinical training, is increasingly recognized as 
an integral part of the student's training, not only for the 
techniques and skills that he masters in the process, but also 
because of the individual and group therapy experienced in the 
process. 
Charles F. Kemp discusses the values and nature of 
clinical training by pointing out that the chief purpose of 
the program is to supplement the academic work o£ the theologi-
cal school and to provide the students with an understanding of 
techniques that will prepare them for more effective work in 
1 Adams, Hampton, The Pastoral Ministry, PP• 20-22 
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the pastorate. The purpose centers in three words: understand-
ing, method, and cooperation. The first word points up the 
student's better understanding of people, how they develop and 
grow, what happens when growth is thwarted and frustrated, 
their emotional problems and spiritual conflicts, their weak-
nesses and their strengths. The second word refers to the in-
sight that develops regarding working methods that can be used 
by the clergyman in most of his pastoral relationships. The 
third word implies a cooperative relationship with other pro-
fessions that are devoted to the solution of individual and 
1 
social problems. The work that is offered is of a pastoral 
nature, is always under supervision, and is subject to rigid 
criticism and evaluation. The program brings students in con-
tact with the social resources of the community, involves them 
in actual work with patients in the hospitals and clinics, gives 
them a chance to become familiar with the medical wards, and 
offers an opportunity to share in conferences with patients 
and inmates. In the process, the student comes to know the 
physician, the psychiatrist, the psychologist, the social work-
er, and other professional personnel related to the treatment 
of such problems. 2 Clinical training then should occupy a 
1 Kemp, Charles F., The Physicians of t he Soul, p.254-255 
2 Ibid., P• 253 
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prominent place in the curriculum of the seminary that is 
interested in training students with a sound functional out-
look. 
Teaching Methods. It is impossible to conceive of an 
adequate evaluation of the curriculum without considering the 
types and quality of instruction offered by members of the 
faculty. It has often been said that the faculty is the 
school, but our functional approach to seminary training would 
force us to include the total personnel of the school, stu-
dents, members of the faculty, and administrative officers. 
Nevertheless, the seminary can rise no higher than the qual-
ity of its faculty members for the entire learning experience 
is conditioned by the quality of instruction. Mark A. May, 
in his study of student attitudes toward teaching methods 
discovered that the lecture method was the prevailing method 
in at least half the courses attended by some two thousand 
and forty-one students, and that the lecture method played a 
prominent role in three-fourths of all courses. On occasion 
1 
this was supplemented by recitation and discussion. This 
was confirmed in a Master's thesis prepared by Henry R. 
Howard at Boston University in his study entitled "The Learn-
ing-Teaching Process in the Seminary Classroom". He observed 
1 May, Mark A., The Education of American Ministers, 
Vol. II, P• 128 
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that three types of instruction prevailed in his seminary 
classes - lecture, quasi-discussion, and discussion. The stu-
dents stated a preference for the seminar and discussion ap-
preach and admitted little socialization under the present lee-
ture method. His study urged a more extensive use of discus-
sions, seminars, multi-interaction situations, field work, 
social situations, varied materials, and a larger emphasis 
. . ul 1 on an exper1ence-centered curr~c urn. A further observation 
from I~ indicated that the one thousand and thirty-nine re-
plies received from students regarding the quality of class-
room instruction included only one hundred and eighty-eight 
favorable comments while eight hundred and fifty-one were ad-
. . i . 2 verse cr1tic1sms or suggest ons for ~provement. Table 3 
on Page 13 confirms the observation that the lecture method., 
with slight variations, is the dominant teaching device on 
the seminary level. 
Raymond G. Seeger states that "courses in which nothing 
happens to the student can no longer be afforded by societyn.3 
The bored student is one who is not learning and, naturally 
enough, the boredom arises out of the improper approach to the 
1 Howard Henry R., "The Learning-Teaching Process in the 
Seminary Classroomtt - • 
2 May, Mark A., The Education of American Ministers, 
Vol. II., P• 147 
3 Seeger, Raymond J., ''Whither Education", Christian 
Education, Vol. 35, June, 19,52, P• 132 
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subject matter and the type of instruction. In discussing the 
life-centered approach to education Luther A. Weigle says: 
• • • when education is life-centered, it grows out of the 
experience and needs of learners and in turn influences their 
lives to make them more Christian. It must grow out of life 
interests and needs, or it will have no meaning for the pupil. 
It must lead back into life or it will have no value • • • 
when teaching takes place at the point where needs actually 
exist, there is no difficulty about it either having ~terest 
and meaning for the pupil or influencing his conduct. 
Consequently, even the teacher must have a functional con-
cept of his task if he is to make a positive contribution to the 
student and to the parish. It is indeed surprising that our schools 
have been so reluctant to adjust to new techniques involving dis-
cussion, project methods, case-study approaches, field trips, audio-
visual aids, and similar modern teaching methods. Other professions 
such as medicine, engineering, teaching, social work, ani nursing 
have utilized ~ of these devices together with the clinical ap-
proach with unusual effectiveness in recent years. 
There is no particular in which the traditional isolation 
of the seminary displays itself more strikingly than in the 
field of education. Many seminaries could scarcely qualify 
as educational institutions since they neither spe~ the 
language nor use the methods of modern education. 
1 Weigle, Luther A., ''Jesus Christ, Educator", International 
Journal of Religious Education, Vol. I, Sept., 1925, P• 9 
2 Kelly, Robert L., Theological Education in America, P• 228 
One of the principal dangers in theological education is 
that a static curriculum often implies an authoritarian method of 
teaching, and in turn, that discourages discussion, freedom of 
thought, individual initiative and creativity. On the other hand, 
educators are agreed that: 
••• to learn subject matter authentically, such traits as 
independence, initiative, creativeness, responsibility, coopera-
tiveness, and the power to think and enjoy must be brought into 
play ••• on the other hand, when teaching evokes such traits 
as dependence, fear, insecurity, furtiveness, envy, and the ten-
dency to get by no matter how, what happens to the subject mat-
ter? It is being learned not as something that grips the pupil 
because it has vital meaning for1him, but at best as an external, superficial, mechanical routine. 
There are two dominant approaches to the field of teaching; 
one is authoritative and the other is democratic. Recent research 
in the field of group dynamics clearly indicates that authoritarian 
methods and situations are less productive than the democratic. In 
evaluating authoritarian techniques Mursell says that the policy is 
definitely wrong, even vicious. It is undemocratic, it stifles in-
itiative, it cuts off all creative impulses, and it reduces the 
learner to a state of passivity.2 
The Survey of Theological Education in the Methodist Church 
is somewhat ambiguous as well as indefinite in its evaluation 
1 Mursell, James L., Successful Teaching, P• 6 
Ibid., PP• 26-27 2 
of teaching techniques; however, it was observed that on the whole 
the teaching could not be classified more than "good", with rela-
tively few exceptions. Likewise, a large portion of the work was 
on an undergraduate level and that undergraduate teaching techni-
ques reflected an inferior type of teaching.1 They observe that: 
The principal difference between gradUate and undergraduate 
study is determined fundamentally by the source of the initia-
tive in learning. In the case of Undergraduate teaching it is 
largely supplied by the instructor; in graduate study it must 
come from the student. This principle appears not to be clear-
ly recognized in the theological seminaries, but without it 
there can be no real graduate study. In other words, in gradu-
ate study the student must be to a large degree on his own.2 
If theological education is to be functional and effective, 
appropriate steps must be taken to improve the techniques and qual-
ity of teaching, and the functional goals of the seminary need to 
be clarified. 
Brief Evaluation of Present Curricula. A brief statement 
should be made at this time regarding the general observations made 
by the committee that surveyed the theological schools of the 
Methodist Church. Attention is called to the tables showing the 
curricula of the ten institutions £or the academic year 1945-1946, 
all of which will be found in the Appendix covering pages 324-333~ 
1 Survey of Theological Education in ~ Methodist Church, 
P• 377 
2 Ibid., P• 376 
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The surveyors expressed their deepest concern at the 
multiplicity of courses and the wide discrepancy in student en-
rollment. This fragmentation of the curriculum and arbitrary 
divisions into departments or divisions, suggests the lack of 
integration and the absence of any consistent philosophy of 
education. Furthermore, the opinion was expressed that it ap-
peared that required courses were set into the curriculum on 
the basis of distributing the course load rather than on the 
basis of need, this in an attempt to. assure each professor a 
core of students. Little or no make-up work appeared in the 
curricular offerings that would enable the student to correct 
his deficiencies. The absence of subjects and experiences 
dealing with world-wide issues was particularly noted, especi-
ally with respect to the ecumenical movement. They urged that 
schools provide actual experience through clinical training, 
supervised field work, or interneships. It was also observed 
that even though our schools are located in university cen-
ters there is little effort on the part of the students or 
the seminary faculty to utilize such additional resources. 
It was felt that the schools need to be more realistic in con-
structing the curriculum, particularly with reference to the 
needs of the field, and that the seminaries need to make in-
ternal studies in evaluating their own effectiveness and ob-
jectives. On the whole, it was the conviction of the survey 
committee that there was no underlying philosophy of the cur-
riculum operating throughout our seminary program. Community 
resources are not being utilized in the training of the men 
and too little attention is given to the field of practical 
theology. 
It is evident ••• that not much attention is given to 
what is called the functional approach in the construction 
of curriculum, nor to the order in which courses might 
best be taken by students, who are in charge of churches, 
as is generally the case. 1 
Clearly the time is over-ripe for a thorough re-study 
of the entire curriculum. This should not be the purpose 
of an indefinite multiplication of departments or courses, 
but in order to cover the range of lmowledge and skills 
which a minister should have. It should include the re-
consideration of the required courses. In particular, 
there should be an attempt to reduce the number of indi-
vidual courses which a student takes at one time.2 
On the whole it can be said that the curriculum as it 
existed in 1945-1946 was not satisfactory. The basic criticism 
of it was that it was developed from the point of view of de-
partments of specialized study rather than on the basis of the 
essential function of the Christian minister. 
They (the curricula) do not seem to the writers of this 
report to include those disciplines and bodies of knowledge 
1 Ibid., P• 301 
2 Ibid. , p. 173 
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which a minister must have if he is effectively trained 
for his profession. They seem to have been arrived at by 
putting together the elementary courses in all of the de-
partments. These are then organized, not on the basis of 
skimming off the essential things and those forming the 
functional curriculum, but of providing an adeqUfte base 
for the more advanced courses which are to come. 
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Conclusions. In concluding the summary of the general sur-
vey it is interesting to note that they maintain that the: 
Need for a functional approach to the theological curricu-
lum ought to be apparent. What should be included in the 
course of study should be determined by what the minister is 
called upon to do. But the idea of function may be conceived 
of far too narrowly. No analysis of the minister's activity 
for the week will give an adequate insight to his function. 
The theological school is not a trade school in which brick-
laying techniques are mastered. The minister must develop a 
creative attitude toward his total task ••• 2 
Perhaps the five functional norms for a functional semin-
ary curriculum advanced by Ernest John Chave and William Clayton 
Bower will serve as an effective conclusion to this chapter on 
the seminary curriculum. The five functional norms are stated in 
the form of questions as follows: 
(1) To what degree and in what way does a field or course 
tend to further religious insight and motivations for living 
in the student and in those whom they would serve? 
(2) To what degree and in what ways does each field or 
course have vital relations to other fields and courses, 
1 
2 
Ibid., P• 144 
Ibid., P• 391 
so that a comprehensive and integrated understanding of 
religion and its place in personal-social living is de-
veloped? 
(3) To what degree does every course recognize the 
laws of learning, the principles governing the growth of 
personality, and the operation of physical and social pro-
cesses affecting human welfare? 
(4) To what degree and in what way does each field 
and course keep its traditional interest, research pro-
gram and curricular prestige secondary to the central 
task of developing religious concepts and practices vi-
tal for a modern world? 
(5) To what degree does each and every course con-
tribute toward an educative process that may operate 
effectively through the varied agencies of our modern 
social order? • • • 
• • • Frequeni;.ly a seminary is a collection of unre-
lated courses given by professors who live in isolated 
realms of thought, where students are left to weave to-1 gether what they can for the tasks that confront them. 
William Clayton Bower points out that the curriculum of 
theological education must be functional with relation to the 
operational needs of the churches and must also be functional 
in their relationship to student needs. He says that in the 
post-war world 
• • • theological education should be re-oriented much 
more than it now is toward the contemporary world and to 
the specific needs of individuals and of society that a-
rise out of the concrete conditions of the world ••• 
this re-orientation of theological education would place 
the primary emphasis upon the operational aspects of 
1 Chave, Ernest J., "Religious Education in a Liberal 
Seminary", Journal of Religion, Vol. 29, April, 1949, P• 128 
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Christianity as a social movement in the full recognition 
that what is now historical was at the point of its origin 
operational, and what is now operational will in time be-
come historical. The operational is now, and always has 
been, the growing edge of history. It is, in fact, the 
present moment of history • • • Second, theological edu-
cation has worked far too narrowly within its own speci-
alized tradition. It needs to have its perspectives 
broadened by a more objective and inclusive approach, 
such as offered by the humanities and especially by the 
social sciences. • • • Likewise, theological education 
should be functional with relation to the operational 
needs of the churches • • • Third, the preparation of 
a minister for the new world order should reach much 
farther down into the educational program of theological 
studies than it does now • • • It should rest upon a 
more thorough and rationally organized foundation in the 
natural sciences, the humanities, and the social sciences 
than it has • • • Fourth, the training of the minister 
for the new world order should give actual experience, 
under supervision, in the function of religious leader-
ship. • • in this experiment the functions of actual; 
living become the core of the curriculum rather than 
subject matter. 
• • • Theological erudition without social realism, 
on the one hand, or activism without a sound intellec-
tual content, on the other hand, can in neither case 
prepare ministers for effective leadership in the new 
world order • • • Theological preparation of ministers 
for the new world order should abandon the anachronis-
tic and unrealistic division between the so-called aca-
demic subjects and the so-called practical subjects. 
• • • A much more realistic realignment of the sub-
jects in the theological curriculum would be that be-
tween the historical and the contemporary or operative 
phase of religion as a social movement. Such a realign-
ment would recognize the organic unity of the past and 
the present as a continuous process of becoming. • • 
Such a realignment of the theological curriculum would 
mean the redistribution of the subject matter • • • 
Finally, the education of ministers for the new world 
order must be an education for change. 
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The religious leader of the new day must be prepared to 
think in terms of possibilities, of insights, of creative 
inventiveness. He must be led to believe that the possibi-
lities of Christianity have not been exhausted by any1his-toric period of the past or by all of them together. 
Attention is called to Table 24 shown on page 120, titled 
"Proposed Functional Curriculum for Training the Parish Minister." 
~ Bower, William Clayton, Religious Education, Vol. XL, 
January-February 1945, PP• 12-18. 
1. 
2 . 
3 . 
5. 
6. 
TABLE 24 1 
PR OPOSED Ii'TJNCT I ONA-L CUHR ICUL1.Jlv1 
FOR TRAINING THE P. RISH MI NISTER 
RE LI GI ON AND RE -'.. LITY 
( 1) The History of Religion . • • • . .• 
( 2 The Philosophy of Re l i gion (inc l ud-
i ng r ligi ous v ie ws of the univer ~e . 
( 3 ) Spiri t u a l currents of our day ( in-
c l udi ng h is t or i cal r o ots of 
c ompetin0 se cular f aiths 
THE ORI GI N OF CH RISTIAN ITY 
( l) Old Tes tament . . . . 
( 2} New Tes t ament . • . • • • 
. . . 
(each c oul"se to combine the es sence 
of use of his tori c a l me t hod in r e-
constructing h istory- appreciating 
the li tera ture, and settinz fo r th 
-t he r eligious dev e l opment) 
HTSrl'ORY OF CiiHI ST I ANI'r Y 
(l) Essenti a l s of Church History ••• 
( ~ ) The Church in Ameri ca 
( 3 ) .Mo dePn Expansion of the Church and 
De ve l opment of Wor l d nhri st i anity 
I NT ""RPRETATI ON OF CHR IST IJl.II I'l'Y 
(l) I n troduction t o the Nature of 
Chr i s tianity in its Hi s t oric 
Expressions . . . . . . . . . . 
( 2) The Making of a Personal ·:::reed 
( 3 ) Chri s tian Ethi cs . . . . 
~v~AKING ~-:'HE CTOSPET. EFF 'CTIVE 
( l) r he Deve l opm n t of Chr i s ti an 
Character . . . . . . . . . . 
( 2 ) 1 Chr istian Approach to Soc ial 
Prob lem . . . . . . . . . . . 
LE.J..DERSHI P Oit' 11HE OHGANT mD OHUHCH 
( l) 'I' he Preparat ion and Delivery of 
Sermon . . . . . . 
( 2 ) 'rhe Admini s t ration of t h e Church 
( i ncluding r el a tion to other c om-
munlty organiz a t ions) . . . . 
( 3 ) Worsh i p and Nius ic . . . . . . 
( 4 ) The Educ at i onal iNork of the Chur•ch 
(5) Prac tice i n Preaching . . . . 
. 
. 
. 
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3 : 0 rs 
3 hours 
3 hours 
6 hours 
6 h ours 
4 hOUI'S 
2 hours 
2 ( 3) hours 
2 ( 3 ) hOUl"S 
4 hOUI'S 
3 hotU'S 
3 h oUr'S 
3 h ours 
4 hours 
3 h our s 
2 (3) hours 
3 hours 
3 h ours 
1A Sur vev of 'rheological Educat i on in t he Methodist 
Church , pp: 399-400. 
CHAPI'ER VI 
ANALYSIS OF QUESTIONNAIRE 
Description of Codes Utilized in Survey. An attempt will 
be made in the following paragraphs to analyze and evaluate the re-
sults of the questionnaire distributed to the graduates of the ten 
theological seminaries of the Methodist Church. Each school was 
assigned a code number for convenience in tabulation. The names 
of the schools together with code numbers and the number of replies 
received from each school are as follows: 
0 ••• Boston University School of Theology •••••••••••••••••• 407 
1 ••• Candler School of Theology •••••••••••••••••••••••••••• 161 
2 ••• Drew Theological Seminary ••••••••••••••••••••••••••••• 167 
3 ••• Duke Divinity School •••••••••••••••••••••••••••••••••• 140 
4 ••• Gammon Theological Seminar,r ••••••••••••••••••••••••••• 29 
5 ••• Garrett Biblical Institute •••••••••••••••••••••••••••• 262 
6 ••• Iliff School . of Theology •••••••••••••••••••••••••••••• 87 
7 ••• Perkins School of Theology •••••••••••••••••••••••••••• 164 
8 •••• University of Southern California School of Religion •• 9 
9 ••• Westminster Theological Seminary •••••••••••••••••••••• 84 
In order to standardize replies, a 5 4 3 2 1 0 rating scale 
was used throughout the questionnaire, with the numerals possessing 
the following values: 
5 - excellent 
4- good 
3- fair 
2- poor 
1- very poor 
0 - training of no value 
The code: NT - no training; ND - no data 
One thousand five hundred and ten (1,510) replies were re-
ceived and utilized in this study. 
Plan of Anal.ysis. Each of the eight sections of the ques-
tionnaire will be analyzed individually. First 1 there will be a 
statement of purpose for each section; second, a restatement of 
the instructions for that section; third, an interpretation of the 
general summary and individual questions; and fourth, a formula-
tion of conclusions based on the findings of each section. 
SECTION I - STATISTICAL RECORD 
Purpose. The purpose of Section I was to secure general in-
formation of a biographical and statistical nature for subsequent 
use in the interpretation of the questionnaire. Only selected por-
tiona of this section were tabulated for use in this study. 
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Instructions. The following instructions preceded the ques-
tions in Section I: 1 
NOTE: Please do not look at the subsequent pages of this form 
until you have completed pages one and two. This is important. 
1 See Appendix, P• 335 
Interpretation. In regard to the questions involving date 
and age of graduation from seminary and college, it is significant 
to note that the average age upon graduation from college was 
twenty-three and the average age upon graduation from seminary was 
twenty-six. The "mean year" for graduation from seminary was 1939 
and the "mean age n of those responding was thirty-seven. This 
could indicate that the respondents had been out of seminary on 
the average of eleven years and that the results of this study 
would then focus at the mid-point between 19Z7 and 1947. This 
would also indicate that our results are not unduly influenced 
by recent graduates nor too heavily outweighed by those of ear-
lier years. 
Onethousand four hundred and forty-two (1,442) were married 
at the time the questionnaire was distributed, while sixty-three 
(63) remained single. Eight hundred and nineteen (819) or fifty-
four percent (54%) were married during seminary and six hundred 
and seventeen (617) or forty percent (40%) remaind single during 
seminary. The remaining six percent ( 6%) did not reply to this 
question. 
The results of the question regarding major and minor 
fields appear in Table 29 on page ).2#. It is significant to note 
that the major fields of concentration appeared in the following 
rank order: 
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TABLE 29 
MAJOR AND MINOR FIELDS 
This table reflects the number of replies to the two questions: 
What was your major field while in seminary? 
What was your minor field while in seminary?. 
(The data is grouped on the basis of the nine departments now in 
effect at the Boston University School of Theology) 
RANK RANK 
FIELD OF STUDY MAJOR ORDER MINOR ORDER 
Old Testament and related subjects ••••• 130 ••• 5 ••• 132 •••• 6 
New Testament and related subjects ••••• 312 ••• 2 ••• 262 •••• 1 
Church History and related subjects •••• 183 ••• 4 ••• 141 •••• 5 
Systematic Theology•••••••••••••••••••• 371 ••• 1 ••• 227 •••• 2 
Religious Education•••••••••••••••••••• 103 ••• 6 ••• 149 •••• 4 
Psychology of Religion••••••••••••••••• 28 ••• 7 ••• 45 •••• 7 
Practical Theology••••••••••••••••••••• 213 ••• 3 ••• 211 •••• 3 
Social Ethics•••••••••••••••••••••••••• . 26 ••• 8 ••• 24 •••• 9 
Missions and World Religions••••••••••• 18 ••• 9 ••• 37 •••• 8 
No replies••••••••••••••••••••••••••••• 126 ••• ••• 293 •••• 
f--J 
~ 
1 - Systematic Theology 
2 - New Testament and related subjects 
3 - Practical Theology 
4 - Church History and related subjects 
5 - Old Testament and related subjects 
6 - Religious education 
7 - Psychology of Religion 
8 - Social Ethics 
9 - Missions and World Religions 1 
For purposes of clarity and expediency the various replies 
to this question were grouped according to the nine departments or 
fields of study then in effect at the Boston University School of 
Theology. It is interesting to note that the field of Practical 
Theology ranks third, both in the major and minor fields and that 
this serves as an index to the importance of the functional ele-
ments in the seminary curriculum. The traditional fields obvi-
ously take precedence in this listing with Systematic Theology, 
New Testament, Practical Theology, Church History, and Old Testa-
ment ranking as the upper five major fields with slight varia-
tions in the order of importance in the minor fields. Psycho-
logy of Religion, Social Ethics, Missions, and World Religions 
ranked last. Those majoring in Systematic Theology tended to 
minor in New Testament and related subjects. Religious Educa-
tion was listed as a strong minor but a weaker major. 
l Appendix, P• 3:24 
Two other items were tabulated - the location of the col-
lege attended and the present number of children in the family. 
The results indicated that 72.9% of the respondents were drawn 
from twenty different states, almost equally divided between 
North and South. This broad geographical distribution lends 
additional validity to this study. Two hundred and sixty-nine 
(269) of those reporting had no children, four hundred and nine 
(409) had one child, four hundred and ninety (490) had two child-
ren, two hundred and forty-nine (249) or 16% had three children, 
seventy-four (74) or 4% had four children, sixteen (16) or 1% 
had five children, and .2% had six children. This would indi-
cate that the average graduate of a seminary during this twenty 
year period had 1.6 children. 
"The number of years spent in study beyond the seminary 
degree" indicated that 65.8% did not study beyond seminary, 
that 18.1% spent one year in further study, and that 6% spent 
more than two years in further graduate work. Attention is 
called to Table. 30 on page 127 that summarizes this information 
together with the number of degrees held by those who reported. 
Forty-one or 2% failed to answer th~s question regarding number 
of degrees, while fifty-four or 3%, presumably special students, 
reported only a Bachelor's degree. One thousand and seventy-one 
(1,071) or seventy-one percent (71%) reported two degrees, two 
hundred and eighty (280) or eighteen percent (18%) reported three 
TABLE 30 
YEARS OF STUDY AND NUHBER OF DEGREES 
This chart shows the number and percentage of replies to two questions: 
Number of years spent in study beyond seminary degree? 
What degrees do you hold? (number of degrees) * 
YEARS TOTAL NUMBER OF DEGREES AND PERCENT AGES BASED ON 
OF NO. YEARS OF STUDY BEYOND SEMINARY 
STUDY STUDENTS % 0 % 1 % 2 % 3 % 4 % 5 % 6 % 
0 994 65.8 29 1.9 44 2.9 833 55~1 81 5-4 7 0.5 
1 273 18.1 5 0.3 4 0.3 150 9.9 103 6.8 11 0.7 
2 99 6.6 2 o.1 48 3.2 45 3.0 3 0.2 1 o.o6 
3 73 4.8 2 0.1 3 0.2 21 1.4 26 1.7 21 1.4 
4 32 2.1 1 o.o6 9 0.6 11 0.7 10 0.7 1 o.o6 
5 19 1.3 1 o.o6 2 0.1 3 0.2 9 o.6 4 0.3 
6 9 0.6 1 o.o6 3 0.2 3 0.2 1 o.o6 1 o.o6 
7 5 0.3 4 0.3 1 o.o6 
8 2 0.1 2 0.1 
9 4 0.3 1 o.o6 1 o.o6 1 o.o6 1 o.o6 
TOTALS: 1510 100. 41 0.02 54 0.03 1071 0.71 280 0.18 60 0.04 3 .002 1 .001 
it- Due to certain irregularities in the responses to this question, the number · , rather than the 
kind of degrees, was tabulated. 
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degrees and sixty ( 60) or four percent (4%) reported four de-
grees. Only three students reported five degrees and one reported 
six. 
The tabulation did not reflect the twenty year spread of 
these graduate degrees but it can be assumed that they were 
reasonably well distributed over the twenty year period. Also 
due to certain similarities in the responses to the question 
"what degrees do you hold?" it seemed advisable to indicate and 
tabulate the number rather than the kind of degrees. 
The question regarding the "present type of work" is 
tabulated on Table 31 on page 129. The infonnation is grouped 
into four categories - the pastorate, education, administration, 
and other forms of employment. It is significant to note that 
85.3% of those responding to this question indicated that they 
were serving in the pastorate, that only 6% were in the educa-
tional field, and that only 4.2% were in administrative work. 
The exceptionally high response of 85.3% of the men in the 
pastorate lends validity to this study since the instrument was 
formulated primari.zy- in terms o:f the pastorate. By the term 
"pastorate", we mean pastor, associate pastor, or assistant · 
pastor. By the term "education" we refer to director of stu-
dent activities, director of Christian education, assistant 
minister in charge of religious education, college teaching, etc. 
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TABLE 31 
PRESENT TYPE OF WORK 
This chart shows the type of work being followed by those ans-
waring the questionnaire. Results are stated in terms of to-
tal responses by individual schools and percentages. 
Pastorate Education Administration Other 
School F % F % F % F % 
S-0 350 s6.o 27 6.6 14 3.4 15 3.6 
S-1 137 90.1 5 3.1 9 5.6 10 6.2 
S-2 145 B6.B 10 6.0 7 4.2 5 3.0 
S-3 115 B2.1 12 s.6 4 2.9 9 6.4 
S-4 16 55.2 6 20.7 5 17.2 2 6.9 
S-5 235 B9.7 10 3.B B 3.0 B 3.0 
S-6 6B 7B.2 11 12.6 3 3.4 4 4.6 
S-7 137 B5.5 5 3.0 11 6.7 11 6.7 
S-B 7 77.B 1 11.1 0 o.o 1 11.1 
S-9 79 94.0 3 3.6 2 2.4 0 o.o 
TOTAL 12B9 B5.3 90 6.0 63 4.2 65 4.3 
By the term "administration" we refer to positions with church 
boards and agencies or as director of a Methodist institution. 
Conclusions. The results of Section I would indicate that 
we have a true sample of graduates as shown by the average age of 
those responding focusing at 37, and the mean date of graduation 
being 1939. These two factors, together with the fact that 85.3% 
reported their occupation as a parish minister, and there was a 
nation-wide spread reported in the returns, add further relia-
bility to the results. The course of study taken by the res-
pondents reflects the predominance of the traditional fields but 
with Practical Theology ranking third both as major and minor. 
Perhaps even more significant is the fact that Psychology of Re-
ligion, Social Ethics, and Missions and World Religions rated at 
the bottom of the list in importance and frequency. This lack 
of interest in the psychological and sociological fields reflects 
itself throughout the survey and identifies the basic problem un-
derlying this study. 
The tabulation on the number of degrees suggests that the 
basic disciplines of the minister must be imparted during the tra-
ditional three-year seminary course since 71% reported only a 
Bachelor's degree and a theological degree. The average of 1.6 
children per graduate indicates that this group of professional 
people falls below the national average. 
1.30 
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SECTION II - PERSONAL JOB ANALYSIS 
Purpose. The underlying purpose of this portion of the 
questionnaire was two-fold: in Part I secure an unbiased listing 
of the essential types of work that go to make up the job of the min-
ister, and in Part II to secure an evaluation of each task listed with 
respect to satisfaction received, time involved, field of service, and 
the most constructive area of work. 
Instructions. The instructions appearing at the head of this 
1 
section of the questionnaire were as follows: 
Before turning to the following pages you are requested to 
define the job or task or function of the minister. Please 
list below - IN THE ORDER OF IMPORTAI~CE - the essential types 
of work that go to make up your personal job as a minister. 
There are no right or wrong answers and there is no right or 
wrong order. Your opinion is the important thing. Use sing-
le words or short phrases in making your list. A minimum of 
ten jobs or functions must be listed below in the ORDER OF 
IMPORTANCE in your ministry. -- -
After checking your list you are to place a small numeral 
in the appropriate "check here" space provided at the right 
of each job. Please place the numeral -1- to the right of 
each job that gives you the most personal satisfaction. Place 
the numeral -2- to the right of each job that requires the 
most time. Place the numeral -3- to the right of each job 
that offers you the largest field of service. Place the num-
eral -4- to the right of the fields in which you feel that you 
do your most constructive piece of work. 
1 See Appendix, P• 336 
After you have completed this page of the questionnaire, 
DO NOT MAKE ANY SUBSEQUENT CHANGES IN TlUS LISTING AND DO 
NOT MAKEJm'IADDITIONS TO THIS ORIG!NAI'LisT. 1 . - -
In tabulating the results the responses to Part I were 
arranged in order of importance according to frequency of men~ 
tion, while the responses to Part II were calculated on a num-
erical and percentage basis without respect to rank order. A 
complete tabulation for the Personal Job Analysis is to be 
found in Table 32, ' pages 137-147. 
Interpretation of Part l• It is recognized that there 
are many possibilities of overlapping in the various tasks -lis-
ted. For example, to teach religious education; to direct youth 
work; to work with men, women, and young adult groups; to pro--
mote the personal religious life of members; to lead in summer 
institute work; to direct children's work; to conduct vacation 
church schools; to lead or teach in week-day religious education 
programs; plus a number of the others listed, couid conceivably 
be considered within the framework of religious education and 
yet the differentiation lends insight into those aspects of the 
work that are considered important by the respondents. Fifty-
six different tasks were listed with the following rating among 
the upper ten: 
1 
Appendix, P• .336 
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Task 
Rank 
Order 
To preach • • • • • • • l 
To do pastoral work or 
general visitation. • 2 
To teach religious edu-
cation. • • • • • • • 3 
To do personal or group 
counselling • • • • • 4 
To administer the rites 
of the church • • • • 5 
To be a leader in the 
civic or cunnnuni ty 
enterprises • • • • • 6 
To administer or super-
vise the whole church. 7 
To direct youth work. • 8 
To organize 1 meet with, 
and supervise the ac-
tivities of church 
groups. • • • • • • • 9 
No. of 
Replies 
% of 
Replies 
••• 1,361 •• 90.1 
• • 
• 1,299 • • 86.0 
• • • 1,124 • • 74.4 
• • • 1,108 • • 73.3 
• • • 893 • • 59.1 
••• 869 • • 
• • • 780 •• 51.6 
• • • 705 • • 46.7 
• • • 680 • • 45.0 
To study or read. • • • 10 • • • 659 • • 43.6 
It is interesting to note that the tasks listed above 
confirm the observation of other authorities regarding the basic 
tasks of the minister. However, it is equally significant to 
note that a number of the important responsibilities of the min-
ister appear rather low in the list. For example, the fact that 
only 42.5% list personal and group evangelism as a responsibility, 
that only 21.4% consider it their responsibility to promote in-
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tar-denominational cooperation, that only 15.2% feel an obliga-
tion to participate in social service activities or social ac-
tion projects in the community, and that only 10.9% realize 
that the cultivation of their own personal religious life is 
an essential part of their responsibility as a minister, all 
seem to reflect a lack of appreciation for, or understanding 
of1 a vital and function'al. ministry. The appearance of "to 
prepare and conduct worship services" fifteenth in the list 
as compared with "to preach" as first in the list would indi-
cate that the task of the minister is conceived in prophetic 
terms rather than in priestly terms. This observation is al-
so reinforced by the fact that only 1.5% reflect a responsibi-
lity for training people in worship which stands forty-ninth 
in the list of fifty-six functions. Even though the concept 
of meeting individual needs is implied in thosetasks rated 
higher in the list, only twenty-seven ministers, or 1.8% of 
those replying specifically expressed their task in terms of 
meeting individual needs. This is, of course, implied in 
pastoral work which was listed by 86%; in personal and group 
counselling which was listed by 73.3%J as well as in adminis-
tering to the sick, bereaved, or dying which was listed by 
30.9%. Conspicuously low in the list was the training of 
leaders (18th), the fostering of missionary interests (26th), 
13.4 
training for church membership (3oth), cooperating with the pub-
lic schools (36th), training in stewardship (44th), conducting 
surveys and doing research (50th), and the promotion of temper-
ance (53rd), which was last in the list. 
Conclusions to Part I - Section II. A regrouping of the 
replies based on William Adams Brown's five-fold functions of the 
minister is of interest.1 The data from Part I of the Personal 
Job Analysis regrouped on the basis of these five f ields suggests 
that the order of importance would be as follows: Pastor - 29%, 
Preacher and evangelist - 20%, Teacher - 20%, Administrator - 20%, 
A leader of worship -11%. This would reflect the strong emphasis 
in our connectional system on administration, but would also point 
up the major importance that is attached to the program of educa-
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tion through the church school. This data would also indicate that 
preaching, teaching, and administration are considered of equal im-
portance, and that formalized worship is not a major factor. This 
latter observation may be due to the -fact that our constituency is 
basically rural and consequently the importance of formal worship 
is often minimized. 
1 Brown, William Adams, The Education of American Ministers, 
Vol. I, P• 21 
Interpretation of Part II. This part of the Personal 
Job Analysis attempts to arrive at a qualitative judgment re-
garding the tasks listed in Part I. A complete tabulation of 
replies is to be found in Table 32 on pages~l37-47 where the 
upper ten replies to each question have been listed in rank 
order. The numerals in parenthesis at the left of each task 
indicates the rank order in Part I of the Personal Job Analy-
sis while the percentage at the right of each task indicates 
the percentage of replies with respect to the question under 
consideration. 
The upper ten tasks yielding the most satisfaction 
clearly indicate that preaching is by far the most satisfy-
ing, with counselling, pastoral work, teaching, evangelism 
youth work, etc. following in decreasing order of satisfaction. 
It is interesting to note that evangelism stands fifth in sat-
isfaction although it was listed eleventh in importance. It 
is somewhat surprising to find that a relatively small per-
centage of satisfaction is derived from so many important 
tasks of the minister. Lack of personal aptitude, the ab-
sence of permissive situations, or the lack of training and 
skills in the subordinate areas listed may offer a partial ex-
planation for their low rating. 
While pastoral work stands third in order of satisfac-
tion it stands first in the amount of time required as reflec-
TABLE 32 
SUMMARY TABLE ON PERSONAL JOB ANALYSIS 
Part I of this table lists each job in rank order, together with the frequency with which each 
job ~vas mentioned and the percentage represented by that frequency. Part II gives the numeri-
cal and percentage evaluation of the job in terms of personal satisfaction, time involved, 
field of service, and constructive opportunity. 
- INSTRUCTIONS FROM SURVEY BOOKLET -
"Before turning to the following pages you are requested to help define the job or 
task or function of the minister. Please list below - IN THE ORDER OF IMPORTM~CE -
the essential types of work that go to make up your personal job as a minister. 
There are no right or wrong answers and there is no right or ~vrong order. Your 
opinion is the most important thing. Use single words or short phrases in making 
your list. A minimum of ten jobs or functions must be listed below in the ORDER 
OF I}WORTANCE in your ministry . 
After making your list you are to place a numeral in the appropriate "check here" 
space provided at the right of each job. Please place the nmneral -1- to the right 
of each job that gives you the most personal satisfaction. Place the numeral -2-
to the right of each job that requires the most time. Place the numeral -3- to the 
right of each job that offers you the largest field of service. Place the numeral 
--4- to the right of the fields in which you feel that you do your most constructive 
piece of work. 
After you have completed this page of the questionnaire, DO NOT }~ ANY SUBSEQUENT 
CHANGES IN THIS LISTING AND DO NOT MAKE ANY ADDITIONS TO THIS ORIGINAL LIST." 
~ 
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TABLE 32 (cont'd.) 
PART I PART II 
Personal evaluation of j ob 
Frequency No Most Most Largest Most 
Rank of Reply Satisfaction Time Service Constructive 
Job Hention Work 
c:f ;o 0 % 1 % 2 % 3 % I+ a! t'o 
To preach (1) 1361 90 .1 131 8.7 1122 94.3 491 32.5 553 36.6 722 47 .8 
To do pastor-
al work or gen-
eral visitation (2) 1299 86 .0 180 11.9 466 30.8 830 54. 9 649 43.0 452 29.9 
To teach Reli-
gious Education (3) ll24 74.4 383 25.3 327 21.6 207 13.7 400 26.5 357 23.6 
To do personal 
or group coun---
selling (4) 1108 73 .3 327 21.6 494 32.7 188 12.4 450 29.8 34'7 23.0 
To administer 
the rites of 
the Church ( 5) 893 59 .1 528 3 L~ . 9 214 14.2 33 2.2 125 8.3 139 9.2 
To be a leader 
in civic or 
cormnunity en--
terprises ( 6) 869 57 . 5 522 3h.5 125 8.3 80 5.3 194 12 .8 111 7.3 
To administer 
or supervise 
the whole 
Church (7) 780 51.6 273 18.1 122 8.1 3'75 24.8 94 6.2 181 12.0 
~ 
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TABLE 32 (cont'd) 
PART I PART II 
Personal evaluation of j ob 
Frequency 
Job Rank of No Most Most Largest Most 
Mention Reply Satisfaction Time Service Constructive 
Work 
% 0 % l % 2 % 3 % 4 % 
To direct 
youth work (g) 705 46 .7 203 13.4 290 19.2 109 7.2 287 19.0 272 18.0 
To organize , 
meet with and 
sponsor the 
activites of 
church groups (9) 6go 45 .0 294 19 . 5 89 5.9 230 15 .2 90 6.0 148 9.8 
To study or 
read (10 ) 659 43 . 6 179 11.8 280 18 . 5 340 22 . 5 40 2.6 76 5.0 
To promote 
personal and 
group evan-
gelism, to 
seek the un-
churched, t:O 
reclaim the 
inactive mem-
bers (11) 642 42 . 5 155 10.3 298 19 .7 140 9-3 265 17 . 5 177 11 .7 
To take care 
of correspon-
dence , records 
and general 
office routine (12) 471 31.2 226 15 .1 40 2.6 196 13.1 32 2.1 56 3. 7 
t; 
'-0. 
TABLE 32 (cont'd.) 
PART I PART II 
Personal evaluation of j ob 
R Frequency 
a of No Host Host Largest Host 
Job n Mention Reply Satisfaction Time Service Constructive 
k Work 
To administer to % 0 % 1 % 2 % 3 % 4 % 
sick, bereaved 
or dying (13) 467 30.9 152 10.1 156 10.3 120 7.9 138 9.1 121 8.0 
To do denomina-
tional or con---
nectional work (14) 424 28.1 272 18.0 56 3.7 63 4.2 47 3.1 35 2.3 
To prepare and 
conduct worship 
services (15) 348 23.0 131 8.7 152 10.1 47 3.1 72 4.8 125 8.3 
To promote in-
terdenomination-
al cooperation (16) 323 21.4 188 12.4 63 4.2 19 1.3 66 4.4 39 2. 6 
To manage church 
finance (17) 307 20.3 163 10.8 32 2.1 84 5.6 20 1.3 57 3.8 
To train 
leaders (18) 295 19.5 115 7. 6 57 3.8 55 3.6 100 6. 6 89 5·9 
To keep out--
side speak-
ing engage-
ments (19) 270 17.9 153 10.1 68 4. 5 25 1.7 56 3.7 42 2.8 
g 
TABLE 32 (cont ' d.) 
PART I PART II 
Personal evaluat ion of job 
Frequency 
of No I1ost 1-fost Largest Host 
Job Rank Mention Reply Satisfaction Time Service Constructive 
Work 
% 0 % l % 2 % 3 % 4 % 
To promote 
or publicize 
the local 
church (20) 248 16. 4 119 7.9 39 2. 6 73 4.8 30 2. 0 47 3.1 
To participate 
in soci al ser-
vice or social 
action projects 
in the community(2l) 230 15. 2 104 6.9 47 3.1 30 2.0 59 3 . 9 39 2. 6 
To prepare 
sermons (22) 227 15.0 29 1.9 104 6. 9 145 9. 6 55 3 . 6 66 4 . 4 
To build re-
model or main-
tain church (23) 224 14. 8 90 6.0 64 4.2 67 4-4 17 1.1 53 3 . 5 
To promote 
good public re-
lations , f riend-
ship and hospi--
tality (24) 207 13 . 7 102 6. 8 L~3 2. 8 27 1.8 36 2 . 4 51 3 . 4 
To work 1.Jit h men, 
1-romen, and young 
adult groups (25) 185 12. 2 104 6 . 9 42 2. 8 13 0 . 9 36 2.4 25 1 . 7 
~ 
TABLE 32 (cont'd.) 
PART I PART II 
Personal Evaluation of Job 
Frequency 
of No r1ost Host Largest t1ost 
Job Rank l\1ention Reply Satisf action Time Service Constructive 
vvor k 
of 0 % l % 2 a!. 3 of 4 at ;o 
'" 
j O /0 
To foster mis--
sionary inter-
ests and world 
service (26) 182 12.0 87 5.8 51 3.4 11 0. 7 54 3. 6 42 2. 8 
To give recrea-
tional leader-
ship t o church 
or community. (27) 167 11.1 90 6.0 40 2. 6 17 l.l 20 1.3 21 1.4 
To cultivate 
my own person-
al religious 
life (28) 165 10. 9 53 3. 5 87 5.8 35 2.3 18 1.2 17 1.1 
To promote the 
personal reli-
gious life of 
members (29) 159 10. 5 47 3.1 67 4.4 24 1.6 43 2.8 39 2. 6 
To train for 
church member-
ship (30) 158 10. 5 60 4.0 38 2. 5 15 1.0 30 2.0 49 3.2 
tt 
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TABLE 32 (cont'd.) 
PART I PART II 
Personal Evaluation of Job 
Frequency 
of No Most Most Largest Most 
Job Rank Mention Repl y Satisfaction Time Servi ce Constructive 
Work 
% 0 (',/ l of 2 % 3 % 4 % ;a ;o 
To set per-
sonal example 
and maintain 
Christian 
home in com-
munity (31) 152 10.1 61 4.0 67 4-4 37 2.4 32 2.1 26 1.7 
To counsel 
on marriage 
or home build-
ing (32) 149 9.9 61 4.0 49 3.2 12 0.8 51 3.4 36 2 . ~. 
To plan the 
program of 
the local 
church (33) 124 8.2 38 2.5 35 2.3 42 2.8 26 1.7 31 2.1 
To supervise 
or direct the 
music or drama 
of the church (34) 115 7. 6 61 4.0 37 2.4 8 o. 5 6 0.4 20 1.3 
To write or 
edit news (34) 115 7.6 51 3.4 41 2.7 17 l.l 31 2.1 21 1.4 
e; 
TABLE 32 (cont'd.) 
PARTI PART II 
Personal evaluation of j ob 
Frequency 
of · No :Host Host Largest Host 
Job Rank Hention Reply Satisfaction Time Service Constructive 
Work 
a/ 0 a/ 1 % 2 111 3 % 4 CY/ ;o ;o f O /0 
To recruit 
leaders (3 5) 97 6.4 35 2.3 27 1.8 16 1.1 26 1.7 24 1.6 
To cooperate 
with the 
public 
schools (36) 92 6.1 51 3.4 23 1. 5 7 0. 5 18 1.2 15 1.0 
To lead in 
summer in-
stitute work (37) 87 5.8 34 2.3 30 2.0 7 0.5 27 1.8 26 1.7 
To direct 
children's 
work (38) 82 5. 4 24 1.6 30 2.0 11 0.7 38 2.5 22 1. 5 
To lead in 
the scouting 
program, with 
boys ' or 
girls' groups(39) 63 4.2 37 2.4 15 1.0 7 0. 5 14 0 . 9 10 0.7 
~· 
TABLE 32 (cont'd . ) 
PART I PART II 
Personal Evaluation of Job 
Frequency 
of No Most Host Largest Host 
Job Rank 1'-fention Reply Satisfaction Time Service Constructive 
Work 
% 0 % l a/ 2 % 3 % 4 % ;o 
To organize 
special or 
mid--week 
meetings (40) 61. 4.0 27 1.8 20 1.3 4 0.3 6 0.4 19 1.3 
To promote 
tolerance 
and under-
standing 
among races 
and nations (41) 44 2 . 9 20 1.3 14 0.9 3 0 . 2 ll 0 . 7 5 0 .3 
To partici-
pate in fra-
ternal 
groups (42) 43 2. 8 29 1.9 7 0 . 5 l 0.1 7 0. 5 4 0 .3 
To distri-
bute and in--
terpret 
Christian 
literature (43) 37 2. 4 23 1. 5 5 0 .3 2 0 . 1 9 0.6 3 0 . 2 
To train 
people in 
stewardship (44) 35 2.3 13 0.9 7 0.5 10 0.7 8 0.5 8 0 . 5 
~ 
\.11 
TABLE 32 (cont'd.) 
PART I PART II 
Personal Evaluation of Job 
Frequency 
of No Host Host Largest l·iost 
Job Rank Mention Reply Satisfaction Time Service Constructive 
Work 
crt 0 C1/ 1 % 2 % 3 % 4 % ;o ;o 
To partici-
pate in the 
ministerial 
Association 
of the com-
munity (44) 35 2.3 21 1.4 5 0.3 5 0.3 3 0.2 4 0.3 
To pursue 
personal in-
terests -
hobbies,so-
cial life or 
recreation (Lf5) 32 2.1 17 1.1 9 0. 6 4 0.3 3 0.2 3 0.2 
To conduct 
vacation 
church school (46) 31 2.1 13 0.8 7 0._5 2 0.1 6 0.4 9 0.6 
To do odd 
jobs (46) 31 2.1 23 1.5 4 0.3 6 0.4 1 0.1 4 0.3 
To lead or 
teach in 
week--day Re-
ligious Edu-
cation pro-
(Lf7) 0.6 gram 29 1.9 9 5 0.3 11 0.7 10 0. 7 5 0.3 
t -: 
"" 
TABLE 32 (cont'd.) 
PART I PART II 
Personal Evaluation of Job 
Frequency 
of No 1-fost Most Largest Most 
Job Rank Hention Reply Satisfaction Time Service Constructive 
Work 
% 0 % 1 al ;o 2 "'' /0 3 % 4 % 
To meet in--
dividual 
needs (48) 27 1.8 10 0.7 10 0.7 7 0.5 10 0.7 5 0.3 
To train 
people in 
worship (49) 22 1.5 10 0.7 9 0.6 4 0.3 4 0.3 4 0.3 
To· conduct 
research or 
surveys (50) 20 1.3 12 0.8 4 0.3 6 0.4 1 0.1 4 0.3 
To direct 
visual edu-
cation (51) 19 1.3 6 0.4 7 0.5 2 0.1 3 0.2 3 0.2 
To foster 
political 
activities (52) 10 0.7 6 0.4 0 0.1 0 0.1 3 0.2 0 0.1 
To promote 
the cause 
of temper--
ance (53) 9 0.6 3 0.2 4 0.3 1 0.1 1 0.1 4 0.3 
~ ~ 
ted in the second listing on page 1.38 showing that 54.9% recog-
nized pastoral work as requiring the most time. There is less 
unanimity of opinion regarding those phases of the minister's 
work that require the most time but the fact that pastoral work 
and the administration of the church occupy such a substantial 
part of the minister's time schedule it would appear that these 
need to occupy an important place in the curriculum of the sem-
inary. It should also be observed that counselling is consid-
ered the most time-consuming by only 12.4% and that evangelism 
takes the least time for 9.3% of the respondents. 
Pastoral work, preaching, counselling, and teaching re-
present the four top fields with respect to the largest field 
of service, with pastoral work rating first with 43.0% express-
ing such a judgment. It is interesting to note that the train-
ing of leaders is recognized as one of the upper ten largest 
fields of service even though it does not appear as one of the 
upper ten most satisfactor,y experiences and is recognized as 
the largest field of service by only 6.6% of those replying. 
And while 42. 5% list evangelism as one of the important tasks 
of the minister, only 17.5% consider it the largest field of 
service. 
The fourth listing concerns the fields in which the 
respondents felt they did their most constructive piece of work. 
TABLE 33 
SUPPLEMENTARY LISTING TO PART II OF PERSONAL JOB ANALYSIS 
(List includes upper ten in each category listed) 
Jobs that give the most personal satisfaction 
1-Preaching • • • • • • • • • • 94.3% 
4-Counse11ing ••••••••• 32.7 
2-Pastoral Work • • • • • • • • 30.8 
3-Teaching • • • • • • • • • • 21.6 
11-Evangelism ••••••••• 19.7 
8-Youth Work ••••••••• 19.2 
10-Study •••••••••••• 18.5 
5-Rites •••••••••••• 14.2 
13-Administer to Sick • • • • • 10.3 
15-Worship Service • • • • • • • 10.1 
2-Pastoral Work •••••••• 54.9% 
1-Preaching •••••••••• 32.5 
?-Administer the Church • • • • 24.8 
10-Read and study •••••••• 22.5 
9-Meetings • • • • • • • • • • 15.2 
3-Teaching •••••••••• 13.7 
12-Correspondence ••••••• 13.1 
4-Counselling • • • • • • • • • 12.4 
22-Prepare Sennons • • • • • • • 9.6 
11-Evangelism • • • • • • • • • 9.3 
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TABLE 33 (continued) 
SUPPLEMENTARY LISTING TO PART II OF PERSONAL JOB ANALYSIS 
• 
(List includes upper ten in each category listed) 
(continued) 
Jobs that offer the largest field of service 
2 - Pastoral Work 
• • • • • • 43.0% 1- Preaching • • • • • • • • 36.6 4- C~mnselling • • • • • • • 29.8 3 - Teaching • • • • • • • • 26.5 8- Youth Work • • • • • • • 19.0 11 - Evangelism 
• • • • • • • 17.5 6 - Civic Leadership • • • • 12.8 13 - Administer to Sick • • • • 9.1 5 - Rites • • • • • • • • • • • 8.3 18 - Train Leaders • • • • • • • 6.6 
Jobs in which responde~ts did most constructive work 
1 - Preaching • • • • • • • • -47.8% 2 - Pastoral Work • • • • • • .29.9 3 - Teaching • • • • • • • • 23.6 4 - Counselling • • • • • • • 23.0 8 - Youth Work • • • • • • • 18.0 7 - Church Administration • • 12.0 11 -Evangelism • • • • • • • 11.7 9 - Church Groups • 
• • • • • 9.8 5 - Rites • • • • • • • • • • 9.2 15 - Worship Services 
• • • • 8.3 
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Preaching rated at the top again with 47.8% expressing such a 
judgment with pastoral work, teaching, counselling, youth work, 
church administration, evangelism, church groups, rites and wor-
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ship services following in rank order. Many of these tasks paral-
lel the areas of satisfaction, and all of the five functions listed 
by William Adams Brown1 are represented in this final classifica-
tion. The low ratings for evangelism - ll. 7%, church groups -
9.8%, rites - 9.2%, and worship services - 8.3% suggest areas of 
deficiency in training discussed in more detail later in this sur-
vey. 
Conclusions to Part II - Section II. In a further analy-
sis of Part II, it is interesting to note those fields in which 
the minister receives the least satisfaction, namely, fostering 
political activities, distributing Christian literature, partici-
pation in the ministerial association, doing odd jobs, working in 
the week-day program of religious education, conducting research 
and surveys, participating in fraternal groups, training in stew-
ardship, conducting vacation church school, directing visual edu-
cation, and promoting the cause of temperance. In addition to 
these might be added the meeting of individual needs, training 
people in worship, developing personal hobbies, recreational ac-
tivities, and promoting interracial understanding. All of these 
1. Loc. cit. 
are in Table .32 on pages 1.37-147, with less than 1% of the min-
isters indicating that they are the source of greatest satisfac-
tion. The central observation here is that our ministers seem 
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to follow the traditional exclusive pattern and reflect very lit-
tle relatedness to the community as well as a certain dissatisfac-
tion with those aspects of the program that disrupt the normal rou-
tine procedure. 
In a similar way those tasks requiring the least time in-
volve promoting temperance, fostering political activities, di-
recting visual education, conducting vacation church school, distri-
buting Christian literature, participating in fraternal groups, 
leading institutes, cooperating with the public schools, scouting, 
organizing special meetings, promoting racial understanding, par-
ticipating in the ministerial association, training in stewardship, 
odd jobs, leading in the week-day program, meeting individual needs, 
training in worship, conducting surveys. This would indicate that 
there is a confirming tendency for an individual to spend less time 
on those aspects of the ministry that give the least satisfaction. 
With little variation these same fields are regarded as the least 
important fields of service and represent areas in which the men 
do their least constructive piece of work. It is safe to conclude 
from an interpretation of the lower portions of Part II that our 
men do not have a vital interest in, and perhaps lack training for, 
activities and functions that involve a vital relationship to 
the community. 
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SECTION III - THE FUNCTIONS OF THE MINISTER 
Purpose. The purpose of the section on The Functions of 
the Minister was to determine how well the seminaries had 
trained their graduates with respect to sixteen established 
functions, these functions having been stated in broad inclu-
si ve terms as utilized by Hartshorne and Fro yd. in their Survey 
of Theological Education in the Northern Baptist Convention. 
Instructions. The sixteen separate functions of the 
minister were listed with the following instructions: 
The following list of 16 categories outlines the job of 
the .minister in terms of his function. Please rate each 
of the tasks from the standpoint of how well your seminary 
trained you to fulfill these specific functions. It is 
important that you rate each of the items listed below. 
You are to CIRCLE the number that best represents the de-
gree of effectiveness of your semi ary training relative 
to each function. Use the following-categories -for evalu-
ating each job: 5-excellent, 4-good, 3-fair, 2-poor, 
1-very poor, 0-training of no value. If you received no 
instrtictions whatsoever relative to any particular ques-
tion you are to draw a heavy :life through all the numerals 
to the right of that question. 
The sixteen functions listed were as follows: 
1-bring persons to Christ and personal connnitment 
2-helping parents build Christian homes 
3-education in beliefs and practices 
4-developing faith in God and in the resources of the 
universe 
5-getting support for missions 
6-reaching the unchurched 
?-training laymen 
S-counselling 
l Appendix P• 337' 
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9-leading all ages into vital experiences of worship 
10-creating conditions to support Christian living 
11-e.xpressing insights regarding ethical and social problems 
12-helping the church remake itself 
13-celebration of holy days and perfo:nnances of ceremonies 
14-defending minority groups 
15-teaching people how to solve problems and resolve differ-
ences 
16-cooperating with the public school 
After checking the sixteen functions they were advised: 
You are now to transfer to the blank spaces below the func-
tions or jobs which you listed on page one that are not covered 
in the above list of sixteen categories. Do not transfer jobs 
from page one which are identical with or equivalent to the a-
bove list. Rate all transferred items. 1 
Interpretation. The total response to this section was as 
follows: NV-3.8% VP-8.5% P-15.6% F-25.7% G-23.3% Ex-14.5% 
NT-5.7% ND-2.7% Attention is called to Table 34 on page 156, en-
titled "Total Summary of Replies Regarding the Sixteen Functions of 
the Minister". By inspection we can see that the seminaries have 
done only a "fair" piece of work in training their graduates for 
fulfilling the sixteen functions as evidenced by the score of 25.7% 
in the total averages listed above. Of the total number responding 
23.3% felt that the training was "good", 15.6% considered it ''Poor", 
and 8.5% considered it "very poor". Considering our standards of 
excellence it would seem that the reactions should have been much 
higher but only 14.5% rated their training in the sixteen functions 
as "excellent". The highest functional value was expressed in "de-
veloping faith in God and in the resources of the univers","e.xpress-
1 Loe. c-tt .... . 
TABLE 34 
TOTAL SUIViiVlARY OF REP LIES REGAHDI NJ r HE ''SIX'rEEN F'UNC 'rioNS OF A 
MI NI STEH " AS LISTED ON PAGE 4 OF niE SUHVEY- RESULTS ARE S':r'ATED 
I N 'rEHMS OF' PERCE NTAGE REP LI ES 
No . of 
question 
No 
Value 
Very 
Poor Poor Fair Good Exce llent 
No 
'rrain:tng 
l 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
'rOTAL 
AVERAGE 
6.5 
3.5 
o •. 2 
0.5 
3.1 
4 .8 
9 .2 
5 . 4 
1.1 
1. 3 
0 . 3 
2 .4 
5 . 2 
3 .0 
3 . 9 
11.7 
3 . 8 
15 .6 
10.6 
0.7 
1.5 
9.8 
14.2 
18 .1 
9 . 8 
4 .2 
2 . 4 
1.5 
5 .0 
13 . 9 
6 . 4 
8 .7 
13 . 0 
8 .5 
22 .1 
21.4 
4 . 3 
3 .4 
19. 6 
25.3 
27 . 8 
1 6 .6 
11.7 
11.6 
4 .1 
15.9 
19 .1 
1 3 .5 
1 6 .5 
16.7 
15;6 
28 . 2 
34 .0 
1 6 .7 
1 3 . 8 
31.2 
28 .7 
19.3 
23 . 4 
32. 2 
30 . 8 
15.4 
34.7 
25.2 
24.9 
31.8 
21. 4 
25 .7 
1 0 .7 
17.5 
37.5 
32 . 9 
21.0 
1 5 . 6 
8 .7 
22 . 4 
30.9 
3 4 .7 
37.6 
26.9 
17.1 
25 .0 
21.9 
11.9 
2 3 . 3 
4 . 8 
4 . 8 
37.7 
45.0 
8 . 9 
4 . 3 
1.9 
11.6 
15.6 
13 . 8 
38.2 
6 .9 
8 .5 
1 7 . 3 
8 .1 
4 . 6 
1 4 .5 
9 . 8 
5 . 6 
0.4 
0.3 
4 .0 
4 . 6 
1 2 . 4 
8 .2 
2 .1 
2 .4 
0 . 4 
4 .1 
7 . 5 
5 . 8 
6 .2 
17 . 8 
5 . 7 
No 
Data 
2 .1 
2 .5 
3 9 ·~ 2 .6 
2 . 4 
2 .3 
2. 5 
2 . 3 
2 .0 
2 .3 
2.5 
4 .0 
3 . 4 
4 .0 
2 . 8 
2 . 8 
2 .7 
...... 
'Vl 
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ing insights regarding ethical and social problems", and in 
"education in beliefs and practices". The degree of excellence 
with respect to the other questions was markedly lower. The 
areas in which the instruction was considered "good" were: "ex-
pressing insights regarding ethical and social problems", "edu-
cation in beliefs and practices", "developing faith in God and 
in the resources of the universe", "creating condi tiona to sup-
port Christian living", and "leading all ages into vital experi-
ences of worship". Functions with the highest "fair" rating 
were: "helping the church remake itsel.ftt, "helping parents 
build Christian homes", "leading all ages into vital experiences 
of worship", "getting support for missions", and "creating con-
ditions to support Christian livin~'· "Teaching people how to 
solve problems and resolve differences" was rated as "fair" by 
31.8%. 
Functions in which "poor" training was particularly evi-
dent were "training laymen", "reaching the unchurched", "bring-
ing persons to Christ and personal commitment", "helping parents 
build Christian homes", while the highest percentages under "very 
poor" included: "training laymen", "bringing persons to Christ 
and personal commitment", "reaching the unchurched", "celebrating 
the holy days and perfonnances of ceremonies", and "cooperating 
with the public school". It is probably significant to note that 
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the function in which the largest proportion indicated the train-
ing to be of ''no value" was with respect to function No. 16, "co-
operating with the public school". The areas in which the semin-
aries have been most negligent are those involving outreach and 
commitment. There is a corresponding dissatisfaction with the 
training in the rites and rituals of the church. 
Evaluation of specific questions. 
Item No. 1 - "bringing persons to Christ and personal com-
mitment". The total response to this question was as follows: 
NV-6.5% VP-15.6% P-22.1% F-28.2% G-10.7% Ex-4.8% 
NT-9.8% ND-2.1%. Of those answering this question 44.2% 
rated the training they received from "no value to poor" while 
22.1% claimed that it was "poor". 43.7% claimed that the train-
ing they received was from "fair to excellent". The highest 
score for the total averages to this particular question was 
28.2% as "fair". On the basis of various school replies under 
the category of "no value" it is interesting to note that S-3 
-
had rated at 7.9%; S-5 at 7~7%; and S-8 at ll.l%. The follow-
ing listing will give the comparison by schools for the combined 
results of "no value to poor". 
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COMPARATIVE RESPONSES TO ITEM NO. 1 
"Bringing persons to Christ and personal commitment" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"No value to poor" 
47.5% 
41.6 
42.6 
50.0 )3.7 
54.0 
41.3 
37.B 
44.4 
23.B 
S-4 has the lowest score and :consequently can be assumed 
to have done the most effective piece of work with respect to 
this item, whereas S-5 has the highes"i percentage and has pre-
sumably been the least effective in this area. The relation-
ship of the other schools can be determined by observation. The 
highest degree of excellence can be ascribed to S-4 at 31.0% and 
S-9 at 19.0%. All other schools dropped below 5% in their rating 
under "excellent". This analysis would seem to indicate a rather 
mediocre effectiveness in one of the most crucial areas of min-
isterial training. 
Item No. 2 - "helping parents build Christian homes". 
-
The total response to this question was as follows: NV-3.5% 
VP-10.6% P-21.4% F-34.0% G-17.5% Ex-4.B% NT-5.6% 
ND-2. 5%. This question was rated "no value to poor'' by 3 5. 5%, 
-
34.0% rated it as "fair", while 17.5% rated it as "good"• The 
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least effective work as rated under "no value" was S-8 at 22.2%. 
Under ''very poor" S-2 rated 15.6% and S-3 rated 14.3%. It is 
. . 
significant to note that 21.4% rated their training in this 
area as "poor" with the highest response at S-5 with 23.6%. A 
comparison of the schools under the category of "good" rates 
S-4 at 41.4%, S-7 at 22.6%, and S-8 at 22.2%. 
"Helping parents build Christian homes" remains one of 
the important tasks of the church and yet this analysis would in-
dicate that here again the quality of our instruction was only 
slightly above that involved in "bringing persons to Christ and 
personal commitment". 
Item No. 3 - "education in beliefs and practices". The 
.. 
total response to this question was as follows: NV-0.2% 
VP-0.7% P-4.3% F-16.7% G-37.5% Ex-37.7% NT-0.4% 
ND-3.2%. This question was rated from "fair to excellent" by 
91.9% with the highest general score at 37.7% under "excellent". 
The schools having the best record under "excellent" were S-2 
with 43.7%, S-7 with 39.6%, and S-1 with 39.1%. This constitutes 
one of the highest scores in the total survey and suggests that 
we are training our men reasonably well in the matter of beliefs 
and practices. 
l6o 
Item No. 4 - "developing faith in God and in the reso~ 
~ 
ces of the universe"• The total response to this question was 
as follows: · NV-0.5% VP-1.5% P-3.4% F-l3.8% G-32.9% 
Ex-45.0% NT-0.3% ND-2.6%. Here again we observe a high de-
gree of excellence as indicated by the average score CJf 45.0% 
in that category. Two major irregularities occur in the tabula-
tion of this question with S-3 rating 31.4% of the work as "fair" 
and S-4 rating 6.9% of the work as "poor". This reasonably high 
rating in excellence confirms the general observation that our 
most effective work has been done in the doctrinal areas that 
have traditionally dominated the theological curriculum. 
Item No. 5 - "getting support for missions". The total 
response to this question was as follows: NV-3.1% VP-9.8% 
P-19.6% F-31.2% _ G-21.0% Ex-S.9% NT-4.0% ND-2.4%. 
This item is rated from "no value to poor" by 32.5%. The high-
- . 
est average for the total response was 31.2% under "fair". The 
- -
highest "no training" ratings were for S-6 at 10.3%, S-9 at 6.0%, 
.. 
and S-O at 4.4%. These are not significantly high percentages, 
but they indicate a weakness in the training offered by some of 
the schools. Those rating their training in this field from "no 
value to poor" were S-6 at 49.3%, S-S at 66.7%, S-3 at 3S.5%, 
S-O at 34.S% ~d S-9 at 35.7%. -The most effective piece of work 
seems to have been done by S-0 which has the lowest frequency in 
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this cani.pa.rison, whereas the least effective work was done at 
S-8 and S-6. 
Item No. 6 - "reaching the unchurched"• The total response 
-
to this question was as follows: NV-4.8% VP-14.2% P-25.3% 
F-28.7% G-15.6% Ex-4.3% NT-4.6% ND-2.3%. The highest 
" " 
average score for this item was "fair" at 28. 7%. Of those reply-
ing 44.3% rated the training in this particular area from "no 
.. 
value to poor", while 413.6% rated the training from "fair to ex-
- -
cellent". This indicates that there is at best a 50% effective-
ness in this area and that our training is deficient as manifested 
in items 1, 2, and 5. S-0 rated their training from "no value to 
poor" at 52.4%, S-2 at 44.0%, S-3 at 50.8%, and S-7 at 40.8%. 
This would indicate that S-0 has had the lowest degree of effec-
tiveness in this area and is closely followed by S-3. S-9 rated 
the question 77.3% from "fair to excellent", as did S-4 at 68. 9%, 
. ~ -
S-8 at 66.7%, S-6 at 58.6%, S-1 at 52.1%, and S-5 at 50.2%. Thus, 
the lowest degree of excellence in this comparison would be S-5 
and the highest degree at S-4. 
"Reaching the unchurched" together with the whole emphasis 
upon evangelism is again one of the main functions of the minister 
as reflected in our Personal Job Ana.l.ysis and should be given 
greater emphasis in the training of theological students. 
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Item No. 7 - "training laymen". The total response to 
this question was as follows: NV-9.2% VP-lS.l% P-Z? .S% 
F-19.3% G-8.7% Ex-1.9% NT-12.4% ND-2.5%. Of those reply-
ing to this question lS.l% rated it "very poor"• The highest. av-
erage score for the total summary was 27 .S% under "poor", which in-
dicates that our seminaries have been negligent in. giving the men 
techniques and insights for training and strengthening leadership 
of the local church. Only S.7% rated their training as "good" and 
only 1.9% as "excellent". The schools in which "no training" was 
prevalent were S-3 at 17 .9%, s-o at 16.4%, and S-2 at 15.0%. The 
best average job as rated under "fair" was done by the following 
schools: S-4 at 48.3%, S-6 at 24.1%, S-5 at 22.9%, and S-1 at 
21.1%. A brief comparison of five schools will indicate the in-
stitutions doing the least effective piece of work. 65.5% of the 
students at S-0 rated their training from ''no value to poor", like-
wise 5S.7% at S-2, 57.9% at S-3, 57.6% at S-5 and 56.6% at S-7. 
All of this would suggest that the "training of laymen" should be-
gin to occupy a much more prominent part, in the curriculum of each 
Methodist seminary. It should be observed at this point, by refer-
ence to Table 32 on page 1.40, that only 5.9% of the men rep~g 
indicated that they felt they did their most constructive work in 
training leaders, that only 3.2% did their most constructive work 
in training for church membership (Table 32, page 142), that only 
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0.5% felt they did their most constructive piece of work in 
training people in stewardship (Table 32, page 145) and that only 
0.3% felt they did their most constructive piece of work in train-
ing people in worship (Table 32, page 147). This would imply a 
lack of understanding or appreciation of the responsibility of the 
pastor to train the laymen in the essential functions of the 
Christian community, but this lack of appreciation roots in inade-
quate training. 
Item No. 8 - "counselling". The total response to this 
question was as follows: NV-5.4% VP-9.8% P-16.6% F-23.4% 
G-22.4% Ex-11.6% Nl'-8.2% ND-2.3%. Their training in this 
area was rated from "fair to excellent" by 57.4% with the highest 
average score under "good" with a percentage of 22.4%. 31.8% 
rated their training "no value to poor". The highest degree of 
excellence was reflected at s-o at 14.5% and the lowest degree 
' 
of excellence at s-1 at 5.0% • . The greatest variation from the 
total norm was at "very poor" for S-1 with 19.9% and at "poor" 
with 3-2 and s-8 at 22.~. A comparison of the ten schOQls on a 
basis of "fair to excellent" rating is an interesting comparison: 
COMPARATIVE RESPONSES TO ITEM NO. 8 
"Counselling" 
School "Fair to excellent" 
S-0 63.1% 
S-1 36.7 
S-2 .52.8 
S-3 52.8 
S-4 65.5 
S-5 65.2 
S-6 62.0 
S-7 52.4 
S-8 66.7 
S-9 63.1 
S-8 has the highest composite percentage, close:cy- fol-
lowed by S-4 and S-5, whereas the lowest percentage was to be 
found at S-1. 
Item No. 9 - "leading all ages into vital experiences of 
worship". The total response to this question was as follows: 
16.5 
NV-1.1% VP-4.2% P-ll.7% F-32.2% G-30.9% Ex-15.6% 
NI'-2.1% ND-2.0%. Of those replying 78.7% rated their training 
from "fair to excellent" with the highest score under "fair" 
- -
with a percentage of 32.2%. The highest under "excellent" were 
S-4 with 37.9%, S-5 with 28.7%, S-2 with 27.4%, and S-8 with 
22.2%. All of the others fell below 18.0% in excellence. The 
highest "no value" scores were S-9 at 2.4% and S-O at 2.2%. 
.. . 
The highest percentage under "very poor" was S-3 at 6.4% and the 
- -
highest scores under "poor" were S-8 at 22.2%, S-0 at 14.2%, S-7 
at 14.0%, S-1 at 13.7%, and S-2 at 12.6%. The replies to this 
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question clear]Jr indicate that a number of our schools are still 
doing an inadequate piece of instruction in this area of the cur-
riculum. 
Item No. 10 - "creating conditions to support Christian 
living"· The total response to this question was as follows: 
NV-1.3% VP-2.4% P-ll.6% F-30.$% G-34.7% Ex-13.8% 
NT-2.4% ND-2.3%. With respect to this item 79.3% rated their 
training from "fair to excellent" with the highest average under 
- -
"good" with a percentage of 34. 7%. The highest under "excellent" 
- - -
was S-0 with 17.4% and the highest under "good" were S-8 at 44.4%, 
-· -
S-4 at 41.4%, S-O at 38.8%, S-3 at 35.0%, S-5 at 35.5%, and S-1 
at 34.8%. The highest percentage under "very poor" was S-9 at 
6.0% while the highest scores under "poor" were S-S at 22.2%, 
. , .. 
S-1 at 15.5%, S-2 at 15.0%, S-9 at 14.3%, S-4 at 13.8% and S-5 
at 13.3%. 
Item No. 11 - "expressing insights regarding ethical and 
social problems". The total response to this question was as fol-
lows: NV-0.3% VP-1.5% P-4.1% F-15.4% G-37.6% Ex-38.2% 
NT-0.4% ND-2.5%. With respect to item No. 11 those replying 
rated their training from "fair to excellent" at 91.2% with the 
-
highest response under "excellent" at 38.2%. The highest scores 
under "excellent" were S-3 at 50.0%, S-5 at 48.5%, S-8 at 44.4%, 
S-0 at 41.7%, and S-7 at 39.0%. The following comparison reflects 
consistently favorable responses to training received in this 
area: 
CONPARATIVE RESPONSES TO ITEM NO. 11 
"expressing insights regarding ethical and social problems" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
''Fair to excellent" 
94~4% 
87.5 
S5.6 
96.4 
79.3 
94.6 
S2.7 
92.0 
ss.s 
S4.9 
Presumably the best work being done with respect to this 
field of service was at S-3 whereas the poorest work was being 
done at S-4, S-6, and S-9. 
Item No. 12 - "helping the church remake itself". The 
" 
total response to this question was as follows: NV-2.4% VP-5.0% 
P-15.9% F-34.7% G-26.9% Ex-6.9% NT-4.1% ND-4.Q%. With 
respect to this function 6S.5% rated their training from "fair to 
excellent" and 23.3% from "no value to poor". The highest per-
centage under the category of "good" was to be found at S-7 with 
34.1%. The best response under "excellent" was S-4 at 20.7% 
while the highest scores under "fair" were S-5 at 43.5%, S-1 at 
.. -
36.0%, S-4 at 35.4%, S-6 at 35.4%, and S-3 at 33.6%. 
16S 
Item No. 13 - "celebration of holy days and performances 
of ceremonies". The total response to this question was as fol-
lows: NV-.5.2% VP-13.9% P-19.1% F-25.2% G-17.1% Ex-S • .5% 
NT-7.5% ND-3.4%. Their training in this area was rated by .50% 
of those replying from "fair to excellent" while 3B.2% rated it 
from "no value to poor". The highest average was at "fair" with 
a percentage rating of 2.5.2%. 
COMPARATIVE RESPONSES TO ITEM NO. 13 
"celebration of holy days 
and _ perfonnanees of ceremonies" 
- - . . -. 
School "No value to E_2or" 
S-0 40.'/fo 
S-1 .50.3 
S-2 44.4 
S-3 3B.6 
S-4 10.3 
S-.5 46.1 
S-6 13.7 
S-7 2B.6 
S-S 5.5.5 
S-9 16.7 
This comparison indicates that the best wori{ was done at 
S-4, S-6, and S-9 and that the least effective was done at S-8. 
The highest scores under "good" were S-4 at 27.6% and S-6 at 
- - -
27.6%, while the lowest· under "good" Were S-1 at 8.1% and S-S 
at .o%. The highest degrees of excellence were found at S-8 
. . 
with a percentage of 27 .6%, S-6 at 26.4%, and S-9 at 20.2% while 
the lowest rating under "excellent" was S-2 at 3.6%. The highest 
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percentages under "no training" were S-B at 22.0%, S-3 at 13.6%, 
- -
S-2 at lO.B%, and S-0 at 10.0%. These replies would indicate 
that several schools are not offering courses specifically de-
signed to help the men in this area, or are not presenting the 
material in a way so as to make it an effective ministerial tool. 
1..4.2% of those participating in this survey indicated that the 
administration of the rites of the church gave them the greatest 
satisfaction (Table 32, page 138 ) , but even though this is not 
a significantly high percentage, it is nevertheless a field in 
which excellence of performance is expected and this should be 
made possible by thorough seminary training. 
Item No. 14 - "defending minority groups". The total res-
ponse to this item was as follows: NV-3 .o% VP-6.4% P-13. 5% 
F-24.9% G-25.0% Ex-17.3% NT-5.B% ND-4.0%. In response to 
the defense of minority groups 67.2.% rate their training from 
"fair to excellent"• The highest scores reported under "excel-
- -
lent" were S-O at 23.B%, S-3 at 22.9%, S-B at 22.2%, and S-5 at 
20.2%, while the lowest under "excellent" were S-2 at B.4%, S-6 
at a.o%, and S-9 at B.3%. 
COMPARATIVE RESPONSES TO ITEM NO. 14 
"defending minority groups" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
75.1% 
55.3 . 
65.9 
67.2 
68.9 
74.7 
52.8 
61.6 
66.6 
55.9 
The highest rating in this comparison is S-0 at 75.1% 
and the lowest is S-6 at 52.8%. The question reflects the gen-
eral attitude of the seminaries with respect to s01Il8 of the vi-
tal social issues of our day, and the results would seem to in-
dicate that they have succeeded in creating only an average so-
cial awareness in the minds of the students. However, it is 
interesting to note that the promotion of tolerance and under--
standing among races and nations stands forty-first in order of 
importance as per the Personal Job Analysis (Table 32, page 145) 
that only 0.9% derive their greatest satisfaction !ram working 
in this field, and only 0.3% consider it the field in which they 
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do their most constructive work. Apparentzy there is a wide gap 
between the statement of an objective, the training received, and 
actual performance in the parish. 
Item No. 15 - "teaching people how to solve problems and 
resolve differences"• The total response to this question was as 
follows: NV-3.9% VP-8.7% P-16.5% F-31.8% G-21.9% 
Ex-8.1% NT-6.2% ND-2.8%. In response to this question 61.8% 
rated their training from "fair to excellent" with the highest 
average under "fair" with a percentage rating of 31.8%. The 
highest under "excellent" were S-8 at 33.3%, S-6 at 19.5%, S-4 at 
- -
17.2%, and S-O at 10.5%. The lowest rating under "excellent" was 
-
S-1 at 1.2% while the highest under "very poor" were S-1 at 15.5%, 
S-8 at ll.l%, S-2 at 10.8%, and S-3 at 10. 7%. The highest score 
under ''no value" was S-8 at ll.l%. 
COMPARATIVE RESPONSES TO ITEM NO. 15 
"teaching people how to solve problems 
and resolve differences" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
. . . . 
"Fair to excellent" 
64.5% 
47.2 
60.6 
54.3 
79.3 
61.7 
70.0 
65.8 
77.7 
67.9 
Item No. 16 - "cooperating with the public school"• The 
. .. . 
total response to this question was as follows: NV-ll. 7% 
VP-13.0% P-16.7% F-21.4% G-11.9% Ex-4.6% NT-17.8% 
ND-2.8%. In regard to this question 41.4% rated their training 
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from "no value to poor" while 17.8% reported no training at all. 
The highest average response for this question was "fair" with a 
-
percentage rating of 21.4% as indicated above. The highest 
scores under "no training" were S-0 at 26.7%, S-3 at 25.7%, and 
S-1 at 16.1%. 
COMPARATIVE RESPONSES TO ITEM NO. 16 
"cooperating with the public school" 
School "No value to poor" 
S-0 44.6% 
S-1 39.7 
S-2 47.4 
S-3: 39.3 
S-4 20.6 
S-5 46.8 
S-6 32.2 
S-7 34.7 
S-8 33.3 
S-9 34.5 
This indicates that S-2, S-5, and S-0 have been the least 
effective and that S-4, S-6, and S-7 contributed the most. The 
tendency to rate the training in this area below average probably 
reflects not only lack of training and lack of community aware-
ness, but also a lack of appreciation for the educational pro-
cesses involved in secular education. 
Conclusions. On the basis of the above analysis, it can 
be seen that the graduates felt the greatest deficiency in those 
aspects of the ministry involving outreach and commitment. The 
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training of laymen, securing commitments, reaching the un-
churched, and helping parents build Christian homes aJl in-
volve deep psychological, sociological, and educational in-
sights and skills, and yet, these are the areas in which the 
respondents felt most inadequate. An average voting of 11fair11 
is insufficient in such important areas. A greater sense of 
mission needs to be imparted to seminary students, the seminary 
. 
officials and faculty members need to become more vitally con-
cerned with the 11real11 needs of both student and parish, and 
as important as any, the minister must become aware of, and 
be trained in, his fundamental task before leaving seminary. 
17.3 
SECTION IV - SEMINARY STUDIES 
Purpose. The purpose of this section of the questionnaire 
was to determine the effectiveness with which the specific courses 
in seminary equipped the men to perform the functions of a minister. 
The subjects were listed as broad fields and the respondents were 
advised to express a judgment regarding how well the training re-
ceived in these specific fields trained them for effective work in 
the ministry. No attempt was made to determine how well the train-
ing received in any of the specific fields prepared-them for any 
specific functions. 
Attention is called to Table 35 on page 175, entitled 11To-
tal Responses to Section on Seminary Training Stated in Terms of 
Percentages". It will be noted that the information in this table 
is also grouped according to the traditional divisions within the 
seminary curriculum, the content subjects and the practical sub-
jects, with sub-totals for each group together with a grand total 
for the entire list of replies. 
Instructions. The instructions for this section of the 
questionnaire were as follows: 
Please rate the studies you have had while in seminary by 
placing a circle around the appropriate number after each sub-
ject. You are to rate each subject on the basis of how well 
the instructions tau received in that field helped you perform 
the functions of a minister. The items listed are not speci-
fic courses but rather broad areas in which you may 
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TABLE 35 
TOTAL RESPONSES TO SECTION IV - SEMINARY STUDIES 
Stated in terms of percentages, information is grouped according to the traditional classi-
fication of content and practical fields showing sub-totals for each grouping. 
percentages in each column are enclosed in parenthesis. ( ) 
The highest 
No. of 
field No Very No No 
of study Value Poor Poor Fair Good Excellent Training Data 
1 0.4 1.3 6.2 22.2 34.9 26.9 5.8 2.4 
2 0.2 0.9 3.9 15.6 (35.6) 42.4 0.2 1.1 
3 4.1 3.0 2.4 5.2 3.6 3.8 (65.6) (12.2) 
4 0.1 0.7 2.1 8.5 30.3 (55.8) o.1 2.4 
5 3.6 4.5 5.0 10.5 11.3 7.7 48.0 9.3 
6 0.5 1.2 4.4 18.5 34.5 38.8 o.1 1.8 
7 0.3 1.3 5.6 21.6 34.9 21.2 10.7 4.5 
8 0.3 1.5 5.0 18.3 32.4 39.4 o.s 2.3 
9 0.8 2.5 7.3 18.8 29.8 31.0 6.0 3.4 
11 1.3 4.4 12.7 (27.4) 28.0 18.4 5.1 2.6 
Sub-totals 1.1 2.1 5.4 16.6 27.5 (28.5) 14.2 4.2 
10 0.8 3.4 8.4 24.2 28.7 19.1 9.7 3.7 
12 3.8 6.1 11.6 18.0 12.9 5.6 35.7 6.3 
13 0.7 2.1 7.4 20.3 30.4 28.4 6.8 3.9 
14 1.3 4.2 ll.9 23.8 26.5 17.6 ll.l 3.6 
15 1.6 3.3 11.4 24.0 29.2 16.1 9.7 4.6 
16 2.3 4.9 12.0 16.4 18.7 14.2 25.8 5.6 
17 1.3 4.1 11.7 26.8 25.7 14.4 11.9 3.9 
1-' 
-.J 
VI 
No. of 
field No Very 
of study Value Poor Poor 
18 2'19 6.1 13.2 
19 5.6 5.3 6.3 
20 2.5 8.0 16.1 
21 3.1 4.5 12.1 
22 (8.5) 4.2 5.8 
23 1.1 3.8 10.0 
24 3.3 6.1 13.5 
25 2.3 3.6 9.0 
26 3.8 5.4 10.1 
27 3.6 5.1 10.3 
28 3.8 6.0 10.8 
29 1.3 5.7 8.9 
30 1.9 7.o 12.7 
31 3.4 (10.3) (16.3) 
.32 2.8 5.8 2.2 
J3 2.8 5.7 11.6 
34 5.3 6.3 10.7 
35 2.6 5.7 11.2 
Sub-total 3.0 5.3 10.6 
GRAND 
TOTALS - 2.4 4.4 9.1 
TABlE 35 (continued) 
Fair Good Excellent 
---
18.9 19.8 14·9 
7.1 8.0 6.2 
26.9 25.8 14.6 
1.5.2 8.3 - 1.8 
4.8 3.0 1.1 
25.5 29.8 17.5 
24.8 22.4 11.1 
18.0 18.9 11.3 
9.4 8.1 3.2 
8.7 5.0 2.5 
13.7 6.8 3.2 
21.9 32.3 25.4 
21.2 27.1 23.8 
23.8 20.8 11.4 
20.7 19.1 u.s 
20.5 13.4 4.8 
15.3 13.2 8.9 
14.4 21.5 10.3 
18.5 19.0 12.0 
18.0 21.4 16.7 
No 
Training 
19.9 
52.0 
2.3 
43.5 
63.3 
8.7 
14.7 
28.9 
52.7 
56.0 
47.4 
2.2 
3.4 
9.7 
22.2 
33.5 
32.1 
22.6 
(25.0) 
(21.9) 
No 
Data 
4.3 
9.5 
2.4 
10.1 
9.3 
3.4 
4.0 
6.6 
7.3 
8.8 
8.2 
2.3 
2.6 
4.2 
5.4 
7.7 
8.2 
5.1 
5.6 
5.2 
1-' 
-s. 
~ 
have taken specific courses. You are to use the following 
basis for your ratings: 5-excellent, 4-good, 3-fair, 2-poor, 
1-very poor, 0-training of no value. If you did not have 
formal courses in any particular area, _draw a line through 
the numbers after that area.l 
The fields listed in this section of the questionnaire 
were as follows: 
1. History of Religion 
2. Old Testament 
3. Hebrew 
4. New Testament 
5. Greek 
6. Church History 
7. History of Christian Thought 
8. Christian Doctrine 
9. Philosophy _of Religion 
10. Comparative Religion 
ll. Missions 
12. Ecumenical Movement 
13. Christian Ethics 
14. Sociology 
15. Social Problems 
16. Marriage and the Family 
17. Psychology of Religion 
18. Pastoral Psychology and Counselling 
19. Clinical Training 
20. Religious .Education 
21. Group Work 
22. Audio-Visual Aids and Methods 
23. Worship 
24. Church Music 
25. Religious Values in Literature 
26. Religious Drama 
Z7. Christian Art 
.2$. Recreation 
29. Preaching Theory 
30. Preaching Practice 
l Appendix, P• 338 
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31. Church Administration 
32. Rural Church 
33. Urban Church 
34. Field Work 
3 5. Ministerial Ethics and Etiquette 1 
Interpretation. In the first place it will be observed 
that there is a much higher degree of excellence expressed with 
respect to the training in the content fields as compared with 
that received in the practical fields. For example, 72.6% rate 
the training they received in the content fields from "fair to 
excellent" whereas only 49.5% rated their training from "fair 
to excellent" in the practical fields. The highest percentage 
in the content fields was 28.5% under "excellent" with another 
' 27.5% claiming that the instruction they received in those 
fields was functionally "good". A very small percentage, 8.6%, 
rated the training in the content fields from "no value to poor". 
When we consider the responses with respect to the prac-
tical fields we find that 25.0% maintained they had received no 
training in the practical subjects listed, while another 18.9% 
rated the training they did receive from "no value to poor". 
Only 19.0% claimed that the training was "good", 18.5% that it 
... . .. 
was "fair", and 12.0% felt that it was "excellent". This com-
parison between the content and practical fields would seem to 
1 
Appendix, P• 3.39 ·-- ,· 
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indicate that approximately three-fourths of the men feel that 
the content courses had a high positive functional value for a 
minister, whereas the actual training received in the practical 
fields was proportionately less valuable. This deficiency in 
the practical fields was primarily due to the fact that over 
25% of them had received no training at all and that the ins-
truction received in those fields was somewhat inferior to that 
received in the other field as evidenced by 37.4% rating the 
instruction in the practical fields from "no value to fair"• 
An analysis of the total results of this section leads 
one to fonn a somewhat unfavorable judgnent regarding the func-
tional value of the seminar.Y curriculum since 21.9% of all those 
answering the questions indicated that they had received no 
training in many essential fields, even though 56.1% rated the 
functional value of the training received from "fair to excel-
lent"• A closer analysis of the significant data in the total 
summary indicates that the areas in which 11no training" was 
- -
most conspicuous wa• in Hebrew, 65.6%; Audio-visual aids and 
methods, 63.3%; Christian art, 56.0%; Religious drama, 52.7%; 
Clinical training, 52.0%; Greek, 48.0%; Recreation, 47 .4%; 
Group work, 33.5%; and the Ecumenical movement, 35.7%. The low 
percentages in Greek and Hebrew refiect the general shirt from 
linguistic studies while the other high "no training" scores 
-
reflect a lack of curriculum adjustment in several important 
areas such as the Ecumenical Movement, Clinical Training, Group 
Work, and in the arts. 
A high degree of excellence was expressed in only one 
field, namely, New Testament, with a percentage rating of 55.8% 
as "excellent", with the training in Old Testament ranking second 
-
with an "excellent" rating of 42.4%. other fields having an "ex-
-
cellent" rating of 30% or more included: Christian Doctrine, 
39.4%; Church History, 38.8%; and the Philosophy of Religion, 
31.0%. In view of the average rating under "excellent" only 
16.7%, one must conclude that the functional value of instruction 
is far too low, especially when one considers that 21.9% received 
"no training" at all, that 21.4% rated the total instruction as 
-
"good", that 18.0% rated it as "fair", and 15.9% from "no value 
to poor". 
Old Testament had the highest "good" rating at 35.6% with 
other fields such as the History of Religion, New Testament, 
Church History, History of Christian Thought, Christian Doctrine, 
Christian Ethics, and Preaching Theory rated from 30.0% to 34. 9%. 
The highest percentage under "fair11 was for Missions with 
' 
a rating of 27.4% whereas others in the 20% category included the 
History of Religion, History of Christian Thought, Christian 
Ethics, Sociology, Social Problems, Psychology of Religion, 
1oo 
Religious Education, Worship, Church Music, Preaching Theory, 
Preaching Practice, Church Administration, Rural Church, and 
Urban Church. The two highest percentages under "poor" were 
-
for Church Administration with a rating of 16.3% and Religious 
Education with a rating of 16.1% with corresponding low ratings 
for both of these fields in the "very poor" classification, 8.0% 
. -
for Religious Education and 10.3% for Church Administration. 
The field having the highest "training of no value" rating was 
' -
Audio-Visual Aids and Methods with a rating of 8.5%. In general 
it can be said that as one compares the content and practical 
fields, the functional value and quality of training ranges 
from "good" to "excellent" in the content fields and that re-
ceived in the practical fields ranges from "fair" to "no value", 
., 
with a much higher percentage replying "no training" in the lat-
ter fields. This lack of training in the practical fields makes 
it difficult to make a fair comparison between content and prac-
tical fields of study, but it can be clearly seen that one of 
the major problems facing seminary educators is two-fold, namely, 
improving the quality of instruction in the practical fields, and 
offering the necessary courses that will equip the men to perform 
the specific functions related to their tasks as parish ministers. 
Evaluation of IndividUSl Fieids, Together With School 
Comparisons. The following paragraphs will briefly ana.lyze the 
response to each field of study and will compare the results by 
schools where there are significant differences. 
Item No. 1 - "History of Religion". The total response 
- -· 
to this question was as follows: NV-0.4% VP-1.3% P-6.2% 
F-22.2% G-34.9% Ex-26.9% NT-5.8% ND-2.4%. Of those 
responding, 84.0% rated their training in the History of Reli-
gion from "fair to excellent", with the highest percentage under 
- .. 
"good'' at 34.9%. The schools having the highest "excellent" 
~ - " " 
rating were S-7 at 39.6%, S-4 at 31.0%, S-1 at 30.4%, and S-5 
at 30.5%. The lowest scores under "excellent" were S-0 at 
19.4% and S-8 at 11.1%. 
COMPARATIVE RESPONSES TO ITEM NO. 1 
"History of Religion" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
73.9% 
90.7 
79.7 
86.4 
96.5 
92.3 
79.3 
92.0 
88.9 
82.2 
On this basis of comparison, the highest degree of ex-
cellence with respect to the functional value of training re-
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ceived in the History of Religion, is reflected at S-4, S-5, 
and S-7, with the lowest degree of excellence presumably at S-6. 
Item No. 2 - "Old Testament". The total response to this 
question was as follows: NV-0.2% VP-0.9% P-3.9% F-15.6% 
G-35.6% Ex-42.4% NT-0.2% ND-1.1%. In this area 93.6% rated 
the functional value of their preparation from "fair to excellent" 
with the highest rating of 42.4% under "excellent", the highest 
percentage under "very poor" was for S-1 with 3. 7%, and the high-
-
est percentages under "poor" were S-2 at 8.4%, S-4 at 6.9%, and 
S-1 at 6.8%. It can be observed that this reflects no serious 
discrepancy between the schools in the Old Testament field. 
Item No. 3 - "Hebrew''. The total response to this ques-
.. 
tion was as follows: NV-4.1% VP-3.0% P-2.4% F-5.2% 
G-3.6% Ex-3.8% NT-65.6% ND-12.2%. The high percentage of 
65.6% under "no training" reflects the tendency during recent 
years to minimize the importance of language study, especially 
in Hebrew. It can also be assumed that the 12.2% reporting "no 
data" also received "no training". Even more significant, how-
.. 
ever, may be the observation that only 5.2% of those who took 
Hebrew rated it as "fair" and that 4.1% claimed that ·_it was of 
no value in helping them to fulfill the functions of the minis-
try. The low score in Hebrew suggests many things, among them 
the breaking up of the traditional curriculum, the shift in em-
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phasis to contemporary problems, and the rise of a more func-
tional point of view in theological education. 
Item No. 4 - "New Testament". The total response to this 
question was as follows: NV--0.1% VP-0.7% P-2.1% F-8.5% 
G-30.3% Ex-55.8% NT-0.1% ND-2.4%. When compared with the 
over-all results which showed New Testament as the field with the 
highest degree of excellence, it is interesting to note that S-3, 
S-4, and S-9 exceeded the general average of 55.8%. The follow-
ing comparison will be of interest: 
COMPARATIVE RESPONSES TO ITEM NO. 4 
"New Testament" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Excellent" 
67.5% 
54.0 
36.5 
59.3 
72.4 
48.8 
46.0 
54.9 
33.3 
65.5 
This would suggest that the highest quality of work in 
this field, with respect to its functional value, is to be found 
at S-4 and S-0 and S-9, while the lowest degree of functional va-
lue is indicated at S-8 and S-2. 
Item No. 5 - ''Greek"• The total response to this ques-
tion was as follows: NV-3.6% ·VP-4.5% P-5.0% F-10.5% 
G-ll.3% Ex-7.7% .NT-48.0% ND-9.3%. Here again the high 
percentage of 48.0% under "no training" places Greek in the same 
category with Hebrew, but the tabulation would indicate that 
Greek is studied by approximately 20% more students than is 
Hebrew. The highest responses under "no training" were S-7 at 
-
63.4%, S-5 at 58.4%, S-0 at 57.2%, and S-6 at 55.2%. The high-
est score under "excell~nt" was S-2 f\t 22.2%; the highest under 
·-
"good" was S-2 at 25. 7%; and the highest under "fair" was S-2 at 
-
21.0%. It is equally significant to note that only 7.7% of those 
who took Greek felt that it was of "excellent" value in helping 
.. 
them function as a minister, that only 29.5% rated the training 
from "fair to excellent", and that 13.1% of those receiving 
training reported that it was from "no value to poor" with res-
' 
pect to assisting them in ministerial functions. 
Item No. 6 - "Church History"• The total response to 
this question was as follows: NV...,0.5% VP-1.2% P-4.4% 
F-18.5% G-34.5% ~38.8% NT-0.1% ND-1.8%. The highest 
percentages under ''excellent" were S-7 at 65.8%, S-3 at 56.4%, 
and S-4 at 51. 7%. The lowest frequency under "excellent" was 
' 
S-8 at 22.2% whereas the highest frequency under "good" was 
S-5 at 43.1%. 
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COMPARATIVE RESPONSES TO ITEM NO. 6 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"Church History" 
"Fair to Excellent" 
91.8% 
93.8 
77.3 
96.4 
96.5 
95.8 
SS.5 
97.5 
77.7 
91.7 
On the basis of this comparison the highest degree of 
excellence can be attributed to S-4 and S-7 and the lowest de-
gree of functional value to S-2. In this area 91.8% rated their 
training from "fair to excellent", with the highest percentage 
-
for the total summary under "excellent" with a rating of 3S.S%. 
However, the best that can be said for the functional value of 
training in Church History is that it was considered "good" by 
about one-third of the respondents. 
Item No. 7 - "History of Christian Thought". The total 
. .. 
response to this question was as follows: NV-0.3% VP-1.3% 
P-5.6% F-21.6% G-34.9% Ex-21.2% NT-10.7% ND-4.5%. Of 
those responding to this question 77.0% rated their training in -
the History of Christian Thought from "fair to excellent" with 
. ~ 
the highest percentage under "good" at 34. 9%. The highest res-
ponses under "excellent" were S-3 at 30.0%, S-2 at 26.3%, S-6 
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at 25.3%, S-4 at 24.1%, and ·S-1 at 24.2%. The highest percent-
ages under "no training" were S-8 at 22.2%, S-7 at 17.2%, S-9 at 
-
15.5%, and S-0 at 15.2% • . The high percentages under "no train-
ing" represent a fundamental deficiency in the organization of the 
curricula, and the comparatively low score under "excellent" sug-
gests that the functional value of the training is only average 
or below. 
Item No. 8 - "Christian Doctrine". The total response to 
this question was as follows: NV-0.3% VP-1.5% P-5.0% F-18.3% 
G-32.4% Ex-39.4% NT-0.8% ND-2.3%. In this area 90.1% rate 
this question from "fair to excellent" while the highest percent-
ages under "excellent" were S-9 at 52.4%, S-2 at 52.1%, and S-1 
- -
at 41.6%. All other schools rated between 11.1% and 39.3% in ex-
cellence. The responses here reflect a higher degree of func-
tional value with few receiving "no training" and fewer still rat-
ing their training of "no value". 
COMPARATIVE RESPONSES TO ITEM NO. 8 
"Christian Doctrine" 
· School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
''Fa:l r to Excellent" 
89~5% 
90.1 . 
91.7 
93.6 
96.5 
90.0 
83.9 
89.6 
66.6 
92.9 
Item No. 9 - "Philosophy of Religion". The total response 
to this question was as follows: NV-0.8% VP-2.5% P-7 .3% 
F-18.8% G-29.8% Ex-31.0% NT-6.0% ND-3.4%. In this area, 
79.6% rate their training "fair to excellent" with the highest 
. -
percentage Wlder "excellent" with a rating of 31.0%. The highest 
- - . 
under "excellent" were S-6 at 51. 7%, S-8 at 44.4%, S-0 at 39.8%. 
The highest rating under "good" was S-4 at 44.8% while the schools 
with the highest rating under "poor" were S-7 at 14.6%, S-8 at 
11.1%, and S-3 at lO.o%. Consequently, the poorest job with res-
pect to giving the students a grasp of the functional value of the 
Philosophy of Religion is presumably found at the three schools 
just mentioned - S-7, S-8, and S-3. 
COMPARATIVE RESPONSES TO ITEM NO. 9 
"Philosophy of Religion" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
88.3% 
64.5 . 
76.6 
65.7 
79.2 
84.3 
86.2 
76.2 
66.6 
83.3 
The highest degree of excellence is reflected at S-O, and 
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the lowest degree at S-1. The highest percentage under "no train-
ing" was S-1 at 13.0% and S-3 at 17.1%. The functional value of 
the training received in the Philosophy of Religion was rated by 
79.6% of the respondents from "fair to excellent"• The two 
schools reporting high percentages under "no training" are sub-
stantially above the general average of 6.0% and consequently 
reflect limited course offerings or inferior teaching. 
Item No. 10 - "Comparative Religion". The total response 
to this question was as follows: NV-0.8% VP-3.4% P-8.4% 
F-24.2% G-28.7% Ex-19.1% NT-19.7% ND-3.7%. Of those res-
pending 72.0% rated this question from "fair to excellent" with 
the highest percentage under "good" at 28.7%. The highest rat-
- . 
ing under "excellent" was S-8 at 44.4%, and then S-2 at 28. 7%, 
with the lowest score under "excellent" at S-0 with 12.7%. The 
highest percentage under "no training" was S-0 at 24.3% while 
the highest under "poor" were S-8 at 22.2%, S-3 at 15. 7%, S-2 
at 10.8%, and S-O at 10.5%. 
COMPARATIVE RESPONSES TO ITEM NO. 10 
"Comparative Religion" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
57.8% 
74.5 
77.8 
71.4 
86.1 
81.3 
75.8 
77.4 
77.7 
74.9 
The fact that only 28.7% rated the training in the field 
of "Comparative Religion" as having 11good." functional value, and 
that 24.2% considered that it was only "fair" in value, and that 
" 
19.7% received no training, reflects an inadequate appreciation 
of the relationship of Christianity to the other great religions 
of the world. According to the comparison above, the highest de-
gree of excellence from the standpoint of functional value can 
be credited to S-4 and S-5, and the lowest to S-O. With the cur-
rent emphasis on world-relatedness, and with a more indigenous 
approach being made to missions, it would seem imperative that a 
much more prominent place be given to the consideration of this 
subject matter in this field. 
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Item No. ll - "Missions". The total response to this 
- -
question was as follows: NV-1.3% VP-4.4% P-12. 7% F-27 .4% 
G-28.0% Ex-18.4% NT-5.1% ND-2.6%. In this field of Mis-
sions 73.8% rated their training from "fair to excellent", while 
18.4% rated it from "no value to poor". The highest percentage 
is 28.0% llll.der the category of "good" while the highest responses 
under "excellent" are to be found at S-4 with a percentage of 
41.4%, S-2 at 28.7%, and S-1 at 28.0%. The lowest score under 
"excellent" is 5. 7% at S-6. The highest ratings llll.der "poor" 
are S-6 at 25.3%, S-3 at 20.0%, S-9 at 16.7%, and S-O at 14.9%. 
The highest scores llll.der "no training" are S-6 at 32.2% and S-9 
at 20.2%. The high percentages nnder "poor" listed for S-6, S-3, 
S-9, and S-0 are a serious connnentary on the quality of instruc-
tion, whereas the high frequencies for "no training" at S-6 and 
S-9 represent a fundamental weakness in the seminary curriculum. 
COMPARATIVE RESPONSES TO ITEM NO. 11 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Missions" 
-"Fair to Excellent" 
72.8% 
83.3 . 
85.6 
63.6 
93.1 
84.0 
27.5 
82.4 
55.5 
48.7 
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Item No. 12 - "Ecumenical Movement". The total response 
-
to this question was as follows: NV-3.8% VP-6.1% P-ll.6% 
F-18.0% G-12.9% Ex-5.6% NT-35.7% ND-6.3%. The functional 
value of the training received on the Ecumenical Movement was 
rated by 21.5% of those responding from "no value to poor" with 
36.5% rating it from "fair to excellent". Special significance 
is attached to the fact that 35.7% received no training in this 
phase of their ministerial program. The highest percentages un-
der "no training" were S-6 at 44.8%, S-9 at 41. 7%, S-1 at 41.6%, 
-
and S-0 at 38.3%. The highest scores under ''very poor" were S-7 
at 8.5%, S-2 at 8.2%, and S-0 at 6.3%, while the highest rating 
under "poor" was S-9 at 14.3%. The low quality of instruction 
and the shortage of training as indicated in this response con-
firms the observation of the committee that surveyed the ten 
'Methodist seminaries, that a greater emphasis needs to be given 
to the Ecumenical Movement in each of our theological seminaries. 
Item No •. l3 - "Christian Ethics". The total response to 
this question was as follows: NV-0.7% VP-2.1% P-7.4% 
F-20.3% G-30.4% Ex-28.4% NT-6.8% ND-3.9%. The training 
in Christian Ethics was rated by 79.1% from "fair to excellent" 
-
with the highest response of 30.4% under "good"• The highest 
' -
percentages under "excellent" were S-3 at 39.3%, S-5 at 35.9%, 
and S-9 at 35.7%. The highest score under "no value" was S-6 
at 4.0%. 
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COMPARATIVE RESPONSES TO ITEM NO. 13 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Christian Ethics" 
"Fair to Excellent" 
83~9% 
74.0 
67.7 
82.8 
79.3 
86.6 
73.6 
71.3 
77.7 
79.7 
By inspection it can be seen that S-2 is the :institution 
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that needs to give major attention to the quality of instruction 
in this field if the functional value of such instruction is to 
be expanded. 
Item No. 14 - ''Sociology". The total response to this 
- -
question was as follows: NV-1.3% VP-4.2% P-ll.9% F-23.8% 
G-26.5% Ex-17.6% NT-ll.l% ND-3.6%. In this area 67.9% 
rated their training from "fair to excellent" while ll.l% indi-
cated "no training" in Sociology during the seminary program. 
-
The highest percentages under "no training" were S-6 at 33.3%, 
' -
S-4 at 27.4%, S-9 at 19.0%, and S-0 at 15.9%. The highest un-
der "very poor" was S-1 at 9.9% and the highest under "excellent" 
- . . 
was S-7 with a percentage rating of 35.4%. By inspection S-8, 
S-7, and S-5 appear to place a higher value on Sociology in the 
seminary curriculum, than S-6, S-1, and S-4. 
COMPARATIVE RESPONSES TO ITEM NO. 14 
School 
S-0 
S-1 
S-2 
S-.3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Sociology" 
"Fair to Excellent" 
67.1% 
54.0 
62.9 
67.2 
55.2 
82.7 
.37.9 
85.4 
88.8 
61.9 
Item No. 15 - "Social Problems"• The total response to 
this question was as follows: NV-1.6% VP-.3 • .3% P-11.4% 
F-24.0% G-29.2% Ex-16.1% NT-9.7% ND-4.6%. In regard to 
Social Problems 69 • .3% rated their training from 11fair to excel-
lent" with the highest score under "good" at 29.2%. The highest 
-
percentage under "excellent" was at S-7 at 27 .4%. The highest 
- - . 
score under "very poor" was S-1 at 7.5% and the highest under 
-
"poor" was S-1 at 2.3.6%. The highest responses under "no train-
- - -
ing" were S-6 at 25 • .3%, S-8 at 22.2%, S--9 at 14.3%, S-4 at 
13.8%, and S-3 at 12.1%. This widespread evidence of no train-
ing in the area of Secial Problems reveals that some institutions 
have given little attention to the sociological approach to the 
parish. The following comparison will identify those schools 
that have given the greatest attention to this field: 
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COMPARATIVE RESPONSES TO ITEM NO. 15 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"Social Problems" 
''Fair to Excellent" 
77.3% 
53.4 
65.9 
70.0 
S2.7 
77.4 
42.5 
70.1 
55.5 
64.3 
Schools placing the greatest emphasis on Social Problems 
would appear to be S-4 and S-5, with S-S doing the least. 
Item No. 16 - "Marriage and the Fami.ly". The total res-
--
ponse to this question was as follows: NV-2.3% VP-4.9% 
P-12.0% F-16.4% G-1S.7% Ex-14.2% NT-25.8% ND-5.6%. 
The highest percentage under "excellent" was reflected at S-0 
-
with a percentage rating of 26.3% while the lowest under "ex-
cellent" were S-9 at 2.4%, S-1 at 4.3%, and S-S at s.o%. Of 
those responding, 49.3% rated their training for ''Marriage and 
- -
the Family" from "fair to excellent" while 19~2% rated it from 
"no value to poor''. The highest score was under "no training" 
at 25.8%. The following three-fold comparison will be of par-
ticular interest: 
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School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
COMPARATIVE RESPONSES TO ITEM NO. 16 
''Marriage and the Famizy" 
"Fair to Excellent" ''Poor" "No training" 
• • • • • 69.0% 
••••• 35.9 
••••• 39.0 
••••• 34.3 
• • • • • 55.1 
••••• 4S.7 
• • • • • 29.8 
••••• 50.7 
••••• 55.5 
••••• 42.9 
• • • • • 8.1% • • • 15.2% 
••••• 14.3 . ••• 31.1 
••••• 12.6 ••• 29.3 
••••• 14.3 ••• 40.0 
••••• 13.8 ••• 27.6 
••••• 14.1 ••• 24.0 
••••• 14.9 ••• 39.1 
• • • • • 12.8 • • • 25.0 
• • • • • ll.l • • • ll.l 
••••• 10.7 ••• 31.0 
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From the standpoint of excellence S-0 seems to excel, with 
S-6 rendering the least effective training. However, the consis-
tently low ratings under "poor" and the consistently high percent-
ages under "no training'' indicate that the seminaries have failed 
to recognize the need for such an emphasis in the curriculum, that 
the training has been inadequate, that the courses have been in-
accessible, or that social taboos and other factors operate to 
keep this field from being one of the essential elements in the 
curriculum. 
Item No. 17 - "Psychology of Religion!J. The total response 
. . , 
to this question was as follows: NV-1.3% VP-4.1% P-ll. 7% 
In this field 
66.9% have rated their training from "fair to excellent" with the 
.. 
highest response under "fair" at 26.8%. The highest percentage 
under ''no training" was S-7 at 24.4% and the highest responses 
under "poor" were S-5 at 13.7%, S-6 at 13.8%, and S-0 at 12.0%. 
The highest percentages under "excellent" were S-6 at 26.4%, 
- . 
S-9 at 19.0%, S-0 at 17.9%, and S-4 at 17.2%. Obviously the 
high score of 26.8% under "fair" indicates that the functional 
value or quality of instruction in the Psychology of Religion 
was below average, even though reasonably effective work was 
reported at S-6, S-4, S-0, and S-9 with the least effective at 
S-7. With the renewed emphasis on clinical training and human 
needs, it would appear that this field of study should be given 
a much more prominent place in the curriculum. 
COMPARATIVE RESPONSES TO ITEM NO. 17 
"Psychology of Religion" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
75.3% 
62.1 
64.1 
65.7 
75.8 
61.0 
78.1 
55.5 
66.6 
70.2 
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Item No. 18 - "Pastoral Psychology and Counselling". The 
total response to this question was as follows: NV-2.9% VP-6.1% 
P-13.2% F-18.9% G-19.8% .Ex-14.9% NT-19~9% ND-4.3%. The 
highest response in this rating is under "no training'' at 19.9% 
and the highest scores for the various schools under this cate-
gory were S-1 at 34.8%, S-7 at 25.6%, and S-3 at Z7 .1%. The 
highest percentage under "no value" was S-3 at 10.7% and the 
-
highest 1mder 11very poor11 was S-8 at 22.2%. The high percent-
ages listed for the three schools under 11no training" is highly 
significant for it suggests a serious omission in the student's 
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training. 22.2% rated the training from "no value to poor", and 
- -
when one considers that 19.9% received no training and that no 
data "Was received from 4.3% there are comparatively few who re-
ceived any positive functional value from the work in this area. 
COMPARATIVE RESPONSES TO ITEM NO. 18 
trPastoral Psychology and Counselling" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
56.6% 
35.3 
52.8 
42.9 
75.5 
62.5 
58.6 
45.1 
55.5 
67.S 
The highest degree of effectiveness is indicated at S-4 
and S-9, but when compared with the total average of 14.9% under 
"excellent", it can be seen that these scores presented in the 
comparison are heavily weighted toward "fair" and indicate 
that the functional value or quality of instruction is below 
average. 
Item No. 19 - "Clinical Training"• The total response 
-
to this question was as follows: NV-5.6% VP-5.3% P-6.3% 
F-7.1% G-8.0% Ex-6.2% NT-52.0% ND-9.5%. The most sig-
- . 
nificant part of this classification is that 52.0% of those re-
plying received no training and that 9.5% indicated "no data". 
In tenns of a technical definition of clinical training, it is 
doubtful that this is an accurate evaluation for the replies 
obviously reflect some confusion with field work. It is also 
significant to note that 17.2% of those responding rated the 
functional value of training in the clinical field from "no 
value to poor" • 
COMPARATIVE RESPONSES TO ITEM NO. 19 
"Clinical Training" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No training" 
56.7% 
51.6 
48.5 
42.9 
37.9 
62.2 
42.5 
54.9 
22.2 
33.3 
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Item No. 20 - "Religious Education". The total response 
to this question was as follows: NV-2. 5% VP-8.0% P-16.1% 
F-26.9% G-25.8% Ex-14.6% NT-2.3% ND-2.4%. Of those re-
plying 67.3% rated their training from "fair to excellent" with 
' 
the highest percentage under ''fair" at 26. 9%. The highest scores 
under "excellent" were S-4 at 31.0%, S-9 at 25.0%, and S-2 at 
' 
21.0%. It is to be noted that these represent low degrees of 
excellence. The highest percentages under "very poor" were S-7 
at 15.2%, S-O at 10.3%, and S-3 at 10.0%; ~d the highest under 
"no value" were S-3 at 5.7% and S-0 at 4.6%. The highest per-
centage under "no train:ing" was S-0 at 4.9%. The highest quality 
of work from a functional point of view appears at S-8 and S-4 
as indicated in the following comparisons: 
COMPARATIVE RESPONSES TO ITEM NO. 20 
"Religious Education" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
58.1% 
80.8 
74.9 
62.8 
93.1 
70.5 
80.4 
59.1 
100.0 
80.9 
The unusually high rating of 100.0% for S-8 is due pri-
marily to the limited number of responses from the alumni of 
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that institution. A similar explanation can be made for the 
high rating of S-4. However, the fact that there is such un-
animous agreement among the respondents from those institutions 
indicates that the functional value of Religious Education is 
recognized and that an effort has been made to give effective 
work in that field. The lowest degree of effectiveness in the 
field of Religious Education appears to be at S-O with a "fair 
to excellent" percentage rating of 58.1%. 
Item No. 21 - "Group Work". The total response to this 
-
question was as follows: NV-3.1% VP-4.5% P-12.1% F-15.2% 
G-8.3% Ex-1.8% NT-43.5% ND-10.1%. The important aspect 
of this tabulation is again the high frequency under 1'no train-
ing". Attention is oalled to the following comparisons: 
COMPARATIVE RESPONSES TO ITEM NO. 21 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Group Work" 
"No training" 
46.4% 
42.9 
40.1 
55.0 
17.2 
44.6 
36.8 
36.0 
22.2 
47.6 
The apparent general lack of orientation in techniques 
20:1. 
and methods of Group Work suggests that our ministers were not 
given proper training in one of their most essential areas, even 
though a very substantial part of their work as ministers in-
volves groups both in the church and in the connnunity. The high 
percentage indicating "no training" also refiects a lack of pro-
fessional integration with the field of social work. 
Item No. 22 - "Audio-Visual Aids and Methods". The total 
response to this question was as follows: NV-8.5% VP-4.2% 
P-5.8% F-4.8% G-3.0% Ex-1.1% NT-63.3% }~9.3%. 
COMPARATIVE RESPONSES TO ITEM NO. 22 
"Audio-Visual Aids and Methods" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No training" 
69.5% 
55.3 
59.9 
73.6 
41.4 
60.7 
55.2 
66.4 
22.2 
6o.8 
The overwhelmingly high frequencies under "no training'' 
indicate that this is an area in which the majority of the sem-
inaries have failed to function with any degree of effectiveness. 
It also illustrates the reluctance of the seminaries to adapt the 
curriculum to new and different media of conmtunication. 
Item No. 23 - ''Worship". The total response to this ques-
-
tion was as follows: NV-1.1% VP-3.8% P-10.0% F-25.5% 
G-29.8% ~17.5% NT-8.7% ND-3.4%. Of those replying, 72.8% 
rated the functional value of the training received in the field 
of Worship from "fair to excellent" with the highest percentage 
under "good" at 29.8%. The highest scores under "no training" 
were S-0 at 14.0% and S-3 at 14.3%. The highest under "very poor" 
was S-3 at 8.6%. 
COMPARATIVE RESPONSES TO ITEM NO. 23 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
''Worship" 
"Fair to Excellent" 
64~7% 
75.8 
77.2 
59.3 
93.1 
74.7 
90.8 
72.5 
66.6 
90.5 
Since Worship occupies such a prominent part in the work 
of the minister, it is surprising to find that over-all only 
29.8% rated the functional value of the training in this field 
as "good", that 25. 5% rated it "fair", with a lind ted 17. 5% re-
garding it as "excellent". This reflects, in part, the prophetic 
tradition of Methodism which has subordinated the priestly. This 
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observation is also confirmed by the total response to item 
No. 29 regarding Preaching Theor,y. 
Item No. 24 - "Church Music"• The total response to this 
question was as follows: NV-3.3% VP-6.1% P-l3.5% F-24.8% 
G-22.4% Ex-ll.l% NT..:.14. 7% ND-4.0%. The functional value of 
their training received in Church Music was rated from "fair to 
-
excellent" by" 58.3%, ~th the highest number at "fair'' with a 
. . . 
percentage · rating of 24.8%. The highest percentages under "no 
-
training" were S-2 at 34.1% and S-3 at 32.1%. The highest under 
"very poor" was S-1 at l3. 7% and highest under "poor" was S-5 at 
-· - -
18.3%. The following comparative table will show the wide vari-
ation in the training offered in this particular field: 
COMPARATIVE RESPONSES TO ITEM NO. 24 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Church .Music" 
"Fair to Excellent" 
60.4% 
51.5 
39.0 
50.8 
96.5 
62.5 
7le2 
67.7 
77.7 
53.5 
Presumably the students receiving the greatest functional 
value from their training in Church Music were from S-4 and those 
receiving the least were from s-2. 
Item no. 25 - "Religious Values in Literature". The total 
response to this question was as follows: NV-2.3% VP-3.6% 
P-9.0% F-18.0% G-18.9% Ex-ll.3% NT--28.9% ND-6.6%. The 
functional value of their training in this area was rated from 
"fair to excellent" by 48.2% but since 28.9% indicated that they 
received no training in this field, it would suggest that there 
needs to be a much broader cultural emphasis in the seminary cur-
riculum. The highest percentages under "excellent" were S-0 at 
2.3.3%, S-1 at 2D.4%, S-4 at 17 .2%. The highest under "no train-
ing" were S-1 at 43.5%, S-3 at 51.4%, S-7 at 45.1$, and S-6 at 
37.9%. The following comparison will show the wide variation 
among the seminaries with respect to training in this field: 
COMPARATIVE RESPONSES TO ITEM NO. 25 
"Religious Values in Literature" 
School 
S-0 
S-1 
S-2 
S-.3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
70.6% 
28 • .0 
64.2 
27.2 
75.8 
40.4 
34.5 
.31.1 
66.6 
44.1 
S-4 and S-0 obviously gave serious consideration to the 
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place of religious values in literature and the training report--
edly had significant functional value, whereas S-3 and S-1 of-
fered no courses. Inferior instruction in the field, lack of 
literary aptitude, or failure to reco-gnize the importance of 
cultural values in the curriculum account in part for the low 
scores. 
Item No. 26 - "Religious Drama"• The total response to 
this question was as follows: NV-3.8% VP-5.4% P-10.1% 
F-9.4% G-8.1% Ex-3.2% NT-52.7% ND-7.3%. 
COMPARATIVE RESPONSES TO ITEM NO. 26 
"Religious Drama" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No training" 
60.4% 
60.9 
46.7 
55.7 
13.8 
50.8 
58.6 
54.3 
22.2 
21.4 
The significant item in this tabulation is that 52.7% 
received no training and that 19.3% considered its functional 
value from "no value to poor". S-1 and S-0 seemed to have been 
the only two to give more than average attention to training in 
this field. 
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Item No. 27 - "Christian Art". The total response to 
this question was as follows: NV-3.6% VP-5.1% P-10.3% 
F-8.7% G-5.0% Ex-2.5% NT-56.0% ND-8.8%. The highest 
percentage listed under "fair" for the various institutions was 
S-9 with a rating of 28.6% and the highest under "good" was the 
same institution with a rating of 20.2%. S-O had the highest 
rating for "no training" along with S-3, while S-9 had the low-
est percentage rating in this category. Again, the high score 
of 56.0% under "no training" suggests that those who construct 
the seminary curricula have not successfully interpreted the 
value of the Arts in the training of the minister. 
When the four fields representing the Arts - Church Music, 
Religious Values in Literature, Religious Drama, and Christian 
Art - are taken as a whole, the average responses computed for 
the various categories, the following results appertain: 
NV-3.2% VP-5.0% P-10.7% F-15.2% G-13.6% Ex-7.0% 
NT-38.0% ND-6.6%. This would indicate that on the average 
18.9% felt that their training in the Arts had to be rated from 
"no value to poor", that 38.0% received no training, and of 
those who did the greatest number, 15.2%, considered it only 
"fair". By comparison, Christian Art has been stressed the 
least, Church Music the most. Their classification under "no 
training" is as follows: 
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Church Music - 14.7% 
Religious Values in Literature - 2S.9% 
Religious Drama - 52.7% 
Christian Art - 56.0% 
Item No. 28 - "Recreation"• The total response to this 
-
question was as follows: NV-3.8% VP-6.0% P-10.8% F-13.7% 
G-6.8% Ex-3.2% NT-47.4% ND-8.2%. The highest score under 
"excellent" was for 5-4 at 13 .8%, the highest under "good" was 
5-5 at 12.6%, and the highest percentages under "fair" were 5-4 
at 34.5% and s-5 at 22. 9%. Here again the significant item in 
this tabulation is the fact that 47.4% received no training in 
the field of Recreation. 
COMPARATIVE RESPONSES TO ITEM NO. 28 
School 
s-o 
5-1 
5-2 
5-3 
S-4 
5-5 
S-6 
5-7 
s-8 
5-9 
"Recreation" 
"No training" 
6o.2% 
44.7 
40.7 
59.3 
17.2 
27.8 
49.4 
55.5 
22.2 
40.5 
The lowest functional value in the recreational field was 
at S-0, with the best responses from S-5, 3-4, and s-s. Recrea-
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tion plays a prominent part in the total program of the church 
and community, and with the rising emphasis upon creative acti-
vity as one of the factors in a well-adjusted life, it would ap-
pear that our seminaries should give added attention to training 
in the field. 
Item No. 29 - "Preaching Theory"• The total response to 
this question was as follows: NV-1.3% VP-5.7% P-8.9% 
F-21.9% G-32.3% Ex-25.4% NT-2.2% ND-2.3%. Of those res-
ponding, 79.6% rated their training in Preaching Theory from 
"fair to excellent". The highest percentages under "excellent" 
were found at S-4 at 41.4% and S-0 at 37 .8%. The highest score 
under ''very poor" was S-3 at 13.6% and the highest under "poor" 
was S-1 at 15.5%. The highest degree of effectiveness can be 
presumed at S-9, S-4, and S-1, with the lowest degree of effec-
tiveness at S-3. 
Item No. 30 - "Preaching Practice"• The total response 
. -
to this question was as follows: NV-1.9% VP-7.0% P-12.7% 
F-21.2% G-27.1% Ex-23.8% NT-3.4% ND-2.6%. Their train-
ing in this .field was rated ".fair to excellent" by 72.1%, which 
is seven points lower· than "Preaching Theory". There is an ap-
parent discrepancy between the quality of Preaching Theory and 
its functional value as compared with the quality of Preaching 
Practice and its functional value, as indicated by the fact that 
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15.9% rated their Preaching Theory from "no value to poor" where-
as 21.6% rated their Preaching Practice from "no value to poor"• 
The highest score in the total response to this question was 
27.1% as "good"• The highest percentages under "excellent" were 
S-9 at 51.2%, S-4 at 37.9%, and S-0 at 34.6%. 
COMPARATIVE RESPONSES TO ITEM NO. 30 
"Preaching Practice" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to Excellent" 
81.6% 
59.1 
75.4 
54.3 
93.1 
67.5 
73.6 
68.8 
77.7 
86.9 
Item No. 31 - "Church Administration". The total response 
to this question was as follows: NV-3.4% VP-10.3% P-16.3% 
F-23.8% G-20.8% Ex-ll.4% NT-9. 7% ND-4.2%. In this field 
30.0% rated their training from "no value to poor" whereas the 
-
highest score for the total results was 23.8% at "fair"• 56.0% 
rated their training in Church Administration from "fair to ex-
cellent". The highest percentage under "very poor" was S-0 at 
14.9% and the highest under "no value" we.s S-0 at 5.1%. The 
highest percentages under "pc;or" were S-0 at 20.1%, S-2 at 20.4%, 
-
and S-8 at 33 .. 3%. The following comparative table, again shows 
a wide discrepancy in seminary requirements: 
COMPARATIVE RESPONSES TO ITEM NO. 31 
"Church Admjnistration" 
School 
s-o 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"Fair to Excellent" 
39.7% 
59.1 
49.S 
49.2 
96.5 
6S.7 
66.6 
57.9 
55.5 
S4.5 
The schools showing the highest functional value re-
cei ved from courses in Church Administration were S-9 and S-4, 
whereas the school reporting the lowest degree of value was S-O. 
Item No. 32 - "Rural Church "• The total response to this 
question was as follows: NV-2.S% VP-5.S% P-2.2% F-20. 7% 
G-19.1% Ex-11.8% NT-22.2% ND-5.4%. In this field 51.6% 
rated their training from "fair to excellent", with the highest 
- -
percentage under "no training" at 22.2%. The highest scores 
. . 
under "excellent" were S-2 at 17 .4%, S-0 at 16.9%, and S-9 at 
15.5%. The lowest degree of excellence was at S-S with a.O%, 
followed by S-6 with s.4%, and S-1 at 6.2%. Two comparisons will 
be of interest with respect to this field: 
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COMPARATIVE RESPONSES TO ITEM NO. 32 
"Rural Church" 
School "No training" "Fair to Excellent" 
S-0 • • • • 15.7% • • • • • • 63.0% 
S-1 • • • • 24.8- • • • • • • u.o 
S-2. • • • 24.0 • • • • • • 49.2 
S-3 • • • • 22.9 • • • • • • 50.7 
S-4. • • • 20.7 • • • • • • 55.1 
S-5 • • • • 22.9 • • • • • • 54.5 
S-6. • • • 39.1 • • • • • • 21.8 
S-7 • • • • 28.0 • • • • • • 43.3 
S-8 • • • • 22.2 • • • • • • 22.2 
S-9 • • • • 14.3 • • • • • • 63.1 
By inspection it will be noted that S-6 seems to have 
placed the least emphasis upon the Rural Church field, whereas 
S-9 and S-O have the lowest percentages under "no training" and 
can be assumed to have placed a greater emphasis on training in 
the field of Rural Church. On the basis of the "fair to excel-
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lent" com}::rl.nation it will be observed that S-O, S-4, and S-9 re-
fleet the greatest amount of functional value derived from work 
in this field. 
Item No. 33 - "Urban Church "• The total response to 
-
this question was as follows: NV-2.8% VP-5. 7% P-ll.6% 
F-20.5% G-13.4% Ex-4.8% NT-33.5% ND-7.7%. The highest 
percentage under "excellent" was S-5 at 10.6% while the highest 
scores under "good" were S-5 at 22.5%, S-4 at 27.6%, and S-9 at 
25.0%. The highest percentages under "fair" were S-5 at 24.8%, 
S-7 at 25.0%, and S-4 at 31.0%. However, the significant item 
to be observed here is that the highest percentage is 33.5% 
under "no training", indicating that our graduates have been in-
adequately introduced to the problems of the urban comnnmity, 
even though practically all will serve in such localities during 
the course of their m:inistry. The lowest responses under "no 
training" were S-4 at ]3.8%, S-5 at 21.3%, S-8 at 22.2%, and S-9 
at 22.6%. 
Item No. 34 - "Field Work". The total response to this 
question was as follows: NV-5.3% VP-6.3% P-10.7% F-13.3% 
G-13.9% Ex-8.9% NT-32.1% ND-8.2%. The highest percentages 
under "no value" were S-0 at 7 .3%, S-9 at 7 .1%, and S-2 at 7 .2%. 
The highest under "very poor" were S-0 at 10.3% and the highest 
-
score under "poor" was S-6 at 23.0%. The wide prevalance of 
"no training" responses is reflected in the following tabulation: 
COMPARATIVE RESPONSES TO ITEM NO. 34 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"Field Work" 
"No training" 
2B.5% 
2S.6 
34.7 
23.6 
24.1 
47.3 
11.5 
43.9 
22.2 
20.2 
The fact that 32.1% claimed "no training" in Field Work, 
reflects the urgent need for a close evaluation of the curricu-
lum with respect to training process. 
Item No. 35 - "Ministerial Ethics and Etiquette". The 
total response to this question was as follows: NV-2.6% 
VP-5.7% P-11.2% F-14.4% G-21.5% Ex-10.3% NT-22.6% 
ND-5.1%. In Ministerial Ethics and Etiquette 46.2% rated their 
training from "fair to excellent" with the highest percentages 
under "excellent" at S-9 with 17.9%, S-7 with 1S.9%, and S-4 
with 17 .2%. The lowest score under "excellent" was S-0 at 5.6%. 
The highest percentages under "no training" were S-0 at 33.9% 
and S-3 at 33.4%. Here · again attention is called to the fact 
that 22.6% of those answering the questionnaire claimed to have 
received no training in one of the basic aspects of professional 
life, and that only 21.5% rated the training as "good". It is 
equally disturbing to find that 19.5%, or approximately one-fifth 
fonnd the train:ing to be of little or no value. 
Conclusions. It is not the purpose of this paper to form 
a qualitative judgment regarding the work of any particular sem-
inary but it can be observed that even though there are wide 
variations in the reaction of the respondents, the ~neral feel-
ing is that the training in the practical fields is below average 
and that steps should be taken to build the following fields in-
to the curriculum in a functional and vital way: the Ecumenical 
Movement, Marriage and the Fam.ily, Clinical Training, Group 
Work, Audio-Visual Aids and Methods, Religious Values in Litera-
ture, Religious Drama, Christian Art, Recreation, Rural Church, 
Urban Church, Field Work, and Ministerial Ethics and Etiquette • . 
Major attention should be given to the integration of Clinical 
Training, the Arts, and Field Work, for in terms of the Personal 
Job AnalJrsis, it would appear that these and related fields are 
essential to a successful and satisfying ministry, and, that it 
is the obligation of the seminary to help the minister prepare 
for such functions. 
SECTION V - SEMINARY TRAINING 
Purpose. Section V of the questionnaire was an attempt 
to evaluate the functional training of the respondents with re-
spect to techniques and skills in certain specified areas. It 
also raised a question regarding the need for additional train-
ing in those specific areas. 
Instructions. The instructions as they appeared in the 
questionnaire, were as follows: 
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In this section of the survey you are requested to ans-
wer . specific questions regarding the effectiveness of your 
seminary training and to rate the quality of that training. 
Circle the number after each question that best character-
izes the quality of your seminary training. Use the fol-
lowing categories as a basis for your rating: 5-excellent, 
4-good, 3-fair, 2-poor, 1-very poor, 0-training of no value. 
If you did not receive formal training in seminary relative 
to any of the particular questions you are to draw a line 
through the numerals which follow those particular questions. 
· In addition to the rating of 5 4 3 2 1 0 you are reques-
ted . to indicate whether or not you have felt the need for 
additional training in each particular area under question. 
Indicate your answer by placing a circle around Yes ? or 
No. If you are in doubt place a circle around the ? :). 
The questions raised in this section of the question-
naire appeared as follows: 
1. Were you taught how to make a pastoral call? 
2. Were you taught the use of vi-sitation in promoting 
specific programs? 
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3. Were you taught how to organize and train a group 
for the purpose of visitation? 
4. Were you taught how to organize,· direct, and use 
groups of various ages for the accomplishment of 
the aims and purposes of the church? · . 
5. Were you taught the psychological and -educational 
character of group behavior? 
6. Were you taught the basic principles of group inter-
action? 
7. Uid you receive adequate training in the r.ituals of 
. the church? 
s. Were you taught the meaning of Christian symbols? 
9. Were you given an opportunity to observe the proper 
administration of the church rituals under the per-
sonal supervision and direction of an instructor? 
10. Were you taught to plan, organize, and administer the 
missionary program of the church? 
ll. Were you taught to plan, organize and administer the 
evangelistic program of the church? · 
12. Were you taught to plan, organize and administer the 
stewardship program of the church? 
13. Were you taught the methods of good -publicity and 
proper public relations? 
14. Did you receive adequate training in public worship? 
15. Did you receive adequate training in private worship 
and devotions? 
16. Did you receive ,adequate training in family devotions? 
17. Were you taught to enlist, trains, and guide leaders 
for the work of the church? 
lB. Were you taught how to plan, · -staff, and conduct a 
workers' conference? 
19. Were you taught to appreciate and participate in com-
munity leadership training program? 
20. Were you given specific instructions -in the use of 
movie and slide projectors? 
21. Were you taught how to stimulate interest and moti-
vate action through your preaching? 
22. Did you receive seminary training in -the proper use 
of your voice in public speald.ng? l 
1 
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23. If you had a speech defect, did you receive remedial 
training while in seminary? 
24. Did you receive training in infonnal addresses and 
after-dinner talks? 
25. Were you taught how character develops and how to use 
the laws of learning in guiding this process? 
26. Were you taught how to organize, administers, and su-
pervise the educational program of the church school? 
27. Did you receive adequate instructions regarding the 
curriculum materials to be used in the church school? 
28. Were you taught how to minister to the sick, bereaved, . 
and dying? 
29. Were you taught how to guide a person from the experi-
ence of sin to the experience of redemption? 
30. Did you receive training in counselling procedures 
such as standardized tests, the interview 1 and case 
work? 
31. Were you taught to an.a.lyze the social conditions and 
needs of the community? 
32. Were you instructed in planning techniques and pro-
cedures to meet community needs? 
33. Were you taught to support connnunity services and so-
cial agencies? 
34. Were you given adequate training in the use of music, 
art, and drama as means of realizing spiritual va-
lues? 
35. Were you instructed in the use of "the discussion 
method n as a technique of group work? 
36. Were you . trained in recreational methods so that you 
were an able leader of all age groups? 
37. Were you trained to help people face religious diffi-
culties? 
38. Were you taught how to give others sound foundations 
of Christian belief? 
39. Were you taught how to make clear the relevance of be-
lief to life? 
40. Were you trained to guide church members in the ful-
filJment of their responsibility for building a new 
world order? 
41. Were you taught the fundamental principles of social 
etiquette? 
42. Were you taught that personal hygiene ~ neat appear-
ance are essential in the ministry? 
1 
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43. 
44. 
45. 
Were you taught to strictly safeguard the confi-
dences of others? 
Were you encouraged by your professors to follow 
current events in periodicals, newspapers, and on 
the radio? 
Were you taught the full implications of the social 
gospel for your ministry? 1 
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General Interpretation .<2!! Seminary Training. Attention is 
called to Table 36 entitled "Percentage Summary on Seminary 
Training" on Page 220. It will be observed that the highest fre-
quency for the total tabulation is 20.8%, indicating that appro.x:l-
mately one-fifth of the respondents considered the training to be 
of "fair" effectiveness. 26.3% rated it from "no value to poor", 
.49.7% from "fair to excellent", and 17.6% indicated that they had 
received no training at all with respect to certain questions 
listed. If these questions represent strategic aspects of the 
minister's task it is equally surprising to find that only 10.8% 
rated their seminary training as "excellent" and that only 18.1% 
of those receiving training rated it as "good"• The areas in 
which lack of training was most conspicuous involved visitation 
techniques, the use of movie equipment, the correction of speech 
defects, after-dinner public speaking, and recreational leader-
ship. It should be observed that the highest percentage under 
1 
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TABLE 36 
PERGEN'r idE S Ul':!Mi~ ':tY ON SEii~ INAHY 'l1RA INING 
Percentage r e p l ie s in each c a t e ~ory f o r que .t i on l - 45 
No . o f No Very No No 
O.ues t i on Val ue Poo r Poor Fa i r Good Excel l ent Tra i n i ng Da t a 
l 9 . 8 10 . 7 13 . 4 20 .1 12 .8 7.9 21.1 4 . 2 
2 10. 3 10 .5 15 .4 19 . 3 16.4 4 . 5 26 . 6 5. 4 
3 1 6 .5 9.8 11.5 10 .1 6 . 6 3 . 2 35 . 9 6 . 5 
4 9.4 9 .1 16.5 22 . 4 11.3 3.0 22.9 5.3 
5 3 .1 6 . 0 12. 1 ( 32. 0) 26 . 2 8.0 8.0 4 . 6 
6 5 . 6 6 . 8 14 .6 29. 6 18.4 6.1 12.2 6 . 6 
7 5 . 2 9.9 15.6 21.4 22.0 14 •. 1 6 . 4 5 . 4 
8 7 . 4 9 . 8 14.7 22 .9 23 .4 7 . 3 16.1 4 . 9 
9 13 . 8 8 . 1 ll. 0 12.6 10.3 9 .9 28 . 4 5.8 
10 8 . 7 9.9 17.5 22 . 8 13 . 4 3 .6 18 . 5 5.5 
11 8 . 7 11. 1 17.7 22 , 8 11.3 4. 7 18 .1 5.6 
12 9 .7 10 . 0 17. 8 27 .5 10 . 1 3 . 2 21.0 5 .7 
13 2 . 4 9 . 6 14.2 22 . 9 15.5 5.4 19.5 5.5 
14 2. 1 5.4 11.3 26 .5 28 . 9 16.6 4 . 3 4.8 
15 6 . 2 9.4 17. 4 24.9 16.1 5 .1 13.5 6 . 0 
16 10 . 3 (12 . 8) (19 .5) 17 . 3 8 .7 2.6 21.8 6.9 
17 6 . 6 8 .1 18.8 25.4 13 . 1 4 . 6 18 .1 5.2 
18 12.0 10.7 15 . 4 13 . 6 9.2 3. 1 29 . 4 6 .6 
19 7 . 3 7.0 15.2 20 . 9 16.0 6.2 21.5 5.8 
20 ( 23 . 5) 5.6 4 .1 3 . 8 1.7 1.5 5 2 . 2 7.5 
21 2 . 0 3.7 9 .0 23 . 0 31.5 23 . 2 3 . 2 4 .3 
22 3 . 6 5 . 4 9.0 21.0 27.7 22. 2 6 .7 4 . 4 
23 5 . 7 1.2 1.8 3 . 0 5.0 5.0 (54 . 2 ) ( 24. 0) 
24 15 .6 9 . 3 8 .2 9 .1 7. 3 3 .6 39 . 8 7.1 
~ 
TABLE 36 (continued) 
PEnCENTAGE SUlviMARY ON SEMI NAHY '.r RA INI NG 
Perce n t a ge r e p lies i n each c ate ~ory fo r que s tion l - 45 
No . of No Ve ry No No 
ue stions Va lue Poor Poor Pa i P Good Excelle nt r r a i ning Dat a 
25 3 . 8 4 .5 11. 4 27 . 5 25.5 11.8 9. 8 5.8 
26 3 . 8 6.9 12.6 27. 4 23 . 4 12.4 8 . 3 5.0 
27 6.9 9.5 12.2 21.0 17.1 12.0 15 . 6 5.7 
28 8 .2 10.9 13.3 20.9 14.7 9.6 17.1 5.2 
29 10. 4 11.6 16.6 20 .1 9. 9 4.4 20.6 6 . 2 
30 10.5 7.5 11.1 14 . 8 12 . 6 7.2 29 .7 6.5 
31 3.9 6 . 0 13 . 4 27. 8 22 . 2 9 . 8 11.7 5 . 1 
32 5.7 7.9 17.7 2 4 .9 14 . 3 3 . 8 18 . 9 6 .7 
33 3.5 4.2 9 .7 23 .4 28 .1 14.7 11.3 5. 2 
34 4 . 6 10 .3 17. 9 26.7 17.1 6 . 0 11.7 5.6 
35 3 . 5 5 .8 12.5 25 . 9 22.7 8 .6 15.4 5.6 
36 12.2 10.3 13.3 11.3 6.2 3 .4 36.3 6.8 
37 3.3 5 .4 1 4 .2 30.5 24.3 7.2 9 . 2 5.9 
38 2.0 2.6 9.0 25.2 32,. 0 19. 6 4 . 2 5.4 
39 1.6 3.0 8 . 8 26.0 32.4 18 .5 3 . 8 5.9 
40 3 .1 6.0 12 . 0 27 .6 25.7 10.2 1 0 .1 6.2 
41 7.7 8 . 0 11.5 18.9 14 . 4 5 . 6 27.2 6.6 
42 2.1 3 . 0 5.7 18 .7 30 .2 28.5 6.8 4.8 
43 1.5 2 .1 4.2 11.8 28 .6 (42.4) 4 .2 5.1 
44 1.5 1.9 5.1 15.9 29.9 36.8 3 . 6 5 . 2 
45 0.7 1.5 4 . 3 15.4 (32.5) 39.5 1.1 4.9 
Tot a l s 6 .7 7.2 12 . 4 ( 20 .8) 18 .1 10 . 8 (17.6) 6 .1 
~. 
"no training" related to the correction of speech defects. The 
54.2% receiving no training and the 24.0% reporting no data, pro-
bably confirms the absence of any major therapeutical problems in 
this field. However, c~rrective speech is an essential part of 
the minister's training and deserves careful consideration in the 
seminary program. It is also interesting to note the fields in 
which the smallest percentages appear in the "no training" cate-
gory for this will, by implication, suggest that these are the 
specific areas in which the student has received the greatest 
amount of instruction. Practically all respondents indicated 
that they had received some training in the following fields, but 
the quality of instruction was not always high: the character of 
group behavior, church rituals, techniques of public worship, moti-
vation through preaching, voice training, the laws of learning, 
and growth processes, religious education, assisting others in re-
ligious difficulties, fostering Christian beliefs, establishing 
the relevance of belief, personal hygiene and appearance, main-
taining confidence, current reading, and the social implications 
of the gospel. 
The specific fields in which training was listed of ''no 
value" will be of particular interest, with the following list 
including those that were rated 10% or more as being of "no va-
lue": the use of visitation, organizing and training for visita-
tion, demonstration of the rituals, family devotions, workers' 
conferences, visual aids, informal addresses, guiding the reli-
gious experience, testing and counselling, and recreational lead-
ership. The average value of the scores listed under "training 
of no value" was 6.7%. 
Need for Additionai · Tr8.inhlg. Before ~ing the various 
questions listed under this section on Seminary Training, it 
should be noted that 55.4% of those replying indicated th~ need 
for additional training in the forty-five areas listed. 12.5% 
supplied no data, 8.4% were doubtful, 22.8% felt that no addi-
tional training was necessary, and 7.3% supplied answers that. 
could not be incorporated into the tabulation. Among_those ~~as 
most urgently in need of additional training, those with a s:core 
of 65% or more, were the following: how to make a pastoral call, 
the use of visitation, training in visitation, group organization, 
evangelism, stewardship, publicity .and public relations, recruit-
ment of leaders, service to the bereaved, gaiding reli~ous ex-
perience, technj.ques and methods of counselling, and the use of 
the Arts. The two outstanding areas of need involve knowing how 
to ~e a pastoral call, with 74.3% requesting additional train-
ingJ how to work with age groups within the church to accomplish 
the aims and objectives of the church, with 71.9% indicating the 
need for additional training. On how to plan, organize, and ad-
1 
224 
minister the stewardship program of the church also rated high 
at 70.3%. 
For a full tabulation of the responses to the question re-
garding the need for additional training, reference should be made 
to Table 3 7 on page s 226-226. 
Evaluation of Specific Questions. 
Question 1 - "Were you taught how to make a J8Storal call?" 
-
The total response to this question was as follows: NV-9.8% 
VP-10.7% P-13.4% F-20.1% G-12.8% Ex-7.9% NT-21.1% 
ND-4.2%. In this area 33.9% rated their training from "no value 
to poor", while 21.1% cla:imed no training whatsoever. The highest 
percentage in the total summary of the question was 20.1% at "fair" 
and the highest scores under "no training" were s-o at Z7. 5%, S-1 
- -
at 28.0%, S-3 at 28.6%, and S-2 at 26.3%. The lowest under "no 
· training" were S-4 at 3.4% and S-9 at 6.0%. 
COMPARATIVE RESPONSES TO QUESTION NO. 1 
"Were you taught how to make a pastoral call?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No value to poor" 
39.9% 
36.1. 
34.8 
37.9 
13.7 
35.8 
28.7 
25.0 
33.3 
15.5 
TABLE 37 
PERCENTAGE SUMMARY ON SEMINARY TRAINING 
Table gives the percentage replies to the question regarding the 
need for additional training in the forty-five specific fields 
listed in the questionnaire. 
Percentage 
No. of Percentage· Percentage Percentage Percentage Incorrect 
Question No Data Yes Doubtful No Answer 
1 5.4 (74.3) 4.2 15.6 0.5 
2 6.8 68.4 . 7.4 16.5 0.9 
3 7.5 69.8 4.8 17.1 0.7 
4 7.8 71.9 6.4 13.2 o.6 
5 8.9 59.4 10.6 19.9 0.4 
6 10.8 56.8 13.6 18.3 0.5 
7 8.3 53.7 7.8 29.7 0.3 
8 8.3 60.8 8.5 22.2 0.2 
9 10.1 57.4 7.3 25.0 0.3 '":~~·· 
10 8.4 64.6 8.o 12.0 0.3 
ll 8.3 68.6 6.7 14.9 0.4 
12 7.9 70.3 6.4 14.9 0.4 
13 8.4 66.1 7.7 17.3 0.5 
14 9.4 49.5 9.5 31.4 0.2 
15 ll.4 58.0 10.3 20.1 0.2 
16 12.0 61.1 7.7 17.1 0.3 
17 9.3 69.6 6.2 14.4 0.4 
18 15.0 64.1 7.1 17.1 0.3 
19 12.5 50.0 11.8 25.2 0.3 
20 12.8 62.4 4.7 18.5 1.5 
~ 
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TABLE 37 . (continued) 
PERCENTAGE SUMMARY ON SEMINARY TRAINING 
Percentage 
No. of Percent.q,ge Percentage Percentage Percentage Incorrect 
Question No Data Yes Doubtful No Answer 
21 ll.3 55.1 10.7 22.6 0.3 
22 12.0 49.6 s.6 29.6 . 0.3 
Z3 46.7 ll.2 5.3 26.1 10.7 
24 17.2 49.6 9.2 22.4 1.5 
25 13.4 53.5 ll.4 22.2 0.4 
26 10.5 59.S S.5 20.S 0.3 
27 12.S 53.2 S.3 25.3 0.3 
2S 10.2 69.2 5.4 14.6 0.5 
29 10.7 70.3 6.5 12.0 0.5 
30 13.4 65.0 5.3 15.2 1.1 
31 12.9 53 .• S ll.l 21.6 0.6 
32 13.6 56.S ll.4 17.5 0.5 
33 14.9 34.0 14.0 36.3 0.7 
34 ll.4 64.4 7.3 16.3 0.5 
35 13.S 4S.2 9.7 26.S 0.7 
36 13.2 60.6 6.S 1S.4 0.9 
37 1.2.4 64.6 S.4 14.2 0.3 
3S 13.1 53.2 10.S 22.6 0.3 
39 14.2 49.3 ll.1 25.2 0.2 
40 14.0 53.0 10.1 22.4 0.5 
41 16.2 45.9 10.9 26.0 0.9 
42 15.9 27.9 S.9 46.5 0.6 
43 17.1 24.6 6.2 51.S 0.3 
44 15.9 26.7 9.1 47.S 0.3 
45 15.2 35.6 7.9 40.S 0.5 
TOTALS 12.5 55.4 8.4 22.S 7.3 
~ 
0" 
On the basis of this comparison, the least effective 
work being done with respect to training man to make pastoral 
calls was at S-0 and the most effective at S-9. Of those reply-
ing 74.3% indicated that B.ddition&i traJ.n:tng Wa.s needed. 
Question 2 - "Were you taught the use of visitation in 
promoting specific programs?" The total response to this question 
was as follows: NV-10.3% VP-10.5% P-15.4% F-19.3% G-16.4% 
Ex-4.5% NT-24.6% ND-5.4%. Here again the highest response is 
at 24.6% under "no training''• 36.2% rated their training from ''no 
value to poor". The highest score under "excellent" was S-9 at 
' '· 
17.9% and the highest percentages under "good" were S-4 at 27.6% 
' -
and S-1 at 27 .4%. The highest under "no training" were S-0 at 
- -
29.4%, S-1 at 32.9%, S-3 at 30.0%, and S-2 at 27.5%. 
COMPARATIVE RESPONSES TO QUESTION NO. 2 
"Were you taught. the use of visitation 
in promoting specific programs?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No value to poor" 
40.3% 
29.2 
36.0 
39.3 
17.2 
38.0 
37.9 
35.4 
33.3 
22.7 
On the basis of this comparison, the least effectiveness 
in instruction was at S-O whereas the schools with the highest 
degree of effectiveness were S-4 and S-9. Of those replying, 
68~4% urged addition8.i trilirlng. 
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Question 3 - "Were you taught how to organize and train a 
.group for the purpose of visitation?" The total response to this 
question was as follows: NV-16.5% VP-9.S% P-11.5% r~lO.l% 
G-6.6% Ex-3.2% NT-35.9% ND-6.5%. Since visitation has as-
sumed such prominence in ministerial techniques in recent years, 
it will be of interest to make two comparisons: 
COMPARATIVE RESPONSES TO QUESTION NO. 3 
"Were you taught how to organize ani train 
_a group for ·the purpose of visitation?" 
. . . . . . . . .. 
School 11No training" 11No value to poort• 
S-0 •••• 42.2% •••• 
S-1 •••• 40.4 •••• 
S-2 • • • • 36.0 • • • • 
S-3 •••• 41.4 •••• 
S-4 • • • • 10.3 • • • • 
S-5 • • • • 32.0 • • • • 
S-6 • • • • 25.3 • • • • 
S-7 •••• 35.4 •••• 
S-8 •••• 33.3 •••• 
S-9 • • • • 20.2 • • • • 
37.4% 
36.0 
39.0 
44.3 
37.9 
40.8 
32.1 
40.9 
33.3 
20.3 
It can be ob·served that S-0, S-1, S-2,and S-3, exceed the 
general average with respect to "no training" and that S-0 has the 
poorest record in this area. On the same basis the most complete 
training seems to be offered at S-4 and S-9. The least effec-
ti ve piece of work based on training received as reflected in 
the category "no value to poor" was at S-3, and the most effec-
tive at S-9. 69~8% :indicated that Sddi·tion&i trB.iiwlg WaS ~-
cessar:y. 
Question 4 - "Were you taught how to organize, direct, 
and use groups of various ages for the accomplishment of the aims 
. . 
and purposes of the church?" The total response to this question 
" 
was as follows: NV~9.4% VP-9.1% P-16.5% F-22.4% G-11.3% 
Ex-3.o% NT-22.9% ND-5.3%. In response to this question 35.0% 
rated their training from "no value to poor" while 22.9% claimed 
they had no training at all. The highest score in the rating on 
the question was 22.4% under "fair"• The highest percentages 
under "no value" were S-0 at 12.2% and S-2 at 12.6%. The highest 
response under "very poor" was S-2 at 13.2% and the highest under 
"poor" was S-2 at 19.2%. 
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COMPARATIVE RESPONSES TO QUESTION NO. 4 
"Were you taught how to organize, direct, 
and use .groups of various ages for the 
accomplishment of the aims and purposes 
of the church?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No training" 
34.1% 
26.7 . 
18.6 
25.0 
3.4 
17.9 
9.2 
18.3 
.o 
14.3 
S-O has the highest percentage under "no training" while 
. . 
the schools with the lowest frequency are S-4, S-6, and S-8. 
Since the whole concept of grading is so essential to an effec-
tive program of Christian education and individual growth, it is 
somewhat surprising to find that 35.0% gave such a low evaluation 
of the instruction received. When this is added to the 22.9% 
receiving no training at all, it becomes obvious that the sem-
inaries have not recognized one of the cardinal principles of 
modern psychology and education. It is equally disheartening 
to find that only 3 .o% regarded the instruction as "excellent" 
and only 11.3% could rate it as "good"• 71.9% requested addi-
tional training. 
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Question 5 - "Were you taught the psychological and educa-
tional character of group behavior?" The total response to this 
question was as follows: NV-3.1% VP-6.0% P-12.1% F-32.0% 
G-26.2% Ex-8.0% NT-8.0% ND-4.6%. The highest percentage 
under "excellent" was S-6 at 23.0% and the highest scores under 
11good11 were S-6 at 37.9%, S-4 at 44.8%, and S-8 at 44.4%. or 
those replying, 19.9% said that no additional training was neces-
sary, and 10.6% were in doubt; but 59.4% indicated the need for 
additional training. 
Question 6 - "Were you taught the basic principles of 
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group interaction?" The total response to this question was as 
follows: NV-5.6% VP-6.8% P-14.6% F-29.6% G-18.4% Ex-6.1% 
NT-12.2% ND-6.6%. The highest responses under 11excellent11 were 
S-6 at 16.1% and S-8 at 33.3%. The training they received was 
rated from "no value to poor" by 27.0%, and only 6.1% maintained 
that it was "excellent". 56.8% indicated that additional train-
ing ~ necessary, 18.3% said "no", 13.6% were in doubt, and 10.8% 
offered no data. The high percentage under "doubt" and "no data" 
suggests lack of understanding regarding the basic principle of 
group interaction, ani a lack of awareness regardmg the functional 
values of present-day psychology, sociology, and education. 
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Question 7 - "Did you receive adequate training in the 
-
rituals of the church?" The total response to this question was 
as folloWB·: NV-5.2% VP-9.9% P-15.6% F-21.4% G-22.0% 
Ex-14.1% NT-6.4% ND-5.4%. With respect to this question, 
30.7% rated their training from "no value to poor" with the 
-
highest score under "good" at 22.0%. The highest percentages 
under "excellent" were S-4 at 34. 5%, and S-9 at 27 .4%. 
COMPARATIVE RESPONSES TO QUESTION NO. 7 
"Did you receive adequate trai:rrlng in 
the rituals of the church?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
11Fair to excellent" 
53.0% 
47.8 
52.8 
45.7 
86.2 
58.7 
83.9 
64.6 
33.3 
73.9 
The highest degree of efficiency can be attributed to S-4 
and S-6, whereas the lowest is indicated at S-3 and S-8. Addi-
tional training was indicated liz 53.7% whereas 29.7% claimed that 
no additional training was desirable. In view of the fact that 
the rituals of the church are so prominent, it is again surpris-
ing to find that 30.7% found their training to be "no value to 
poor". 
Question S - ''Were you taught the meaning of Christian 
symbols?" The total response to this question was as follows: 
NV-7.4% VP-9.8% P-14.7% F-22.9% G-23.4% .Ex-7.3% 
Nl'-16.1% ND-4. 9%. The highest scores under "excellent" were 
S-9 at 16.7% and S-6 at 17.2%. 
COMPARATIVE RESPONSES TO QUESTION NO. S 
"Were you taught the meaning of 
Christian symbols?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
48.8% 
37.2 
39.6 
42.9 
72.3 
45.7 
5$.5 
41.4 
44.4 
72.6 
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Regarding their training in the meaning of Christian sym-
bols, 31.9% rated it from "no value to poor", with the average 
- -
evaluation being "good" at 23.4%. The extremely low degree of 
. -
excellence, 7 .3%, would seem to suggest that the seminaries have 
overlooked another important aspect of the curriculum, for fail-
ure to understand basic Christian symbols is to reflect lack of 
insight into the true meaning of the Christian church and its 
faith. 6o.S% indicated the need for additional training, while 
22.2% said that the training now being offered is adequate. 
Question 9 - "Were you given an opportunity to observe 
the proper administration of the church rituals under the personal 
supervision and direction of an instructor?" The total response 
to this question was as follows: NV-l3 .S% VP-8.1% P-11.0% 
F-12.6% G-10.3% Ex-9.9% NT-28.4% ND-5.8%. Two observa-
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tiona stand out in this analysis - the fact that 32.9% rated their 
training in this area of "no value to poor", and that 28.4% claimed 
no training. The highest percentages under "excellent" were S-9 
at 25.0% and S-6 at 33.3%, while the highest under "good" were 
S-4 at 27.6% and S--6 at 26.4%. 
COMPARATIVE RESPONSES TO QUESTION NO. 9 
"Were you given an opportunity to observe 
the proper administration of the church 
rituals under the personal supervision and 
direction of an instructor?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"No value to poor" 
34.8% 
36.6 
35.4 
27.1 
l3.8 
37.7 
14.9 
36.5 
3.3 • .3 
25.0 
On the basis of this comparison, the work at S-5 was the 
least satisfactory, while the work at S-4, S-6, and S-9 might be 
considered the most. 57.4% expressed the des!Xe for additional 
training, Whereas 25.0% felt that it was not necessar,r. 
Question 10 - ''Were you taught to plan, organize, and ad-
minister the missionary program of the church?" The total re-
-
sponse to this question was as follows: NV-8.7% VP-9.9% 
P-17.5% F-22.8% G-13.4% Ex-3.6% NT-18.5% ND-5.5%. 
Their training was rated from "no value to poor" by 36.1% and 
from "fair to excellent" by 54. 7%. The highest response for the 
total summary of this question was "fair" at 22.8%. The highest 
-
under "no training" was S-0 at 24.8%. The highest score under 
-
"good" was S-4 at 34.5% and the highest percentages under "no 
value" were S-0 at ll.3%, and S-8 at 11.1%. The highest under 
"very poor" were S-O at 13.5% and S-9 at 14.3%. The functional 
value of training received in this field is somewhat of an im-
provement over those immediately preceding it, but the fact that 
18.5% received no training in the missionary program of the 
church and that 36.1% rated their training from "no value to 
poor" is a serious commentary on institutions that presume to 
be training for world leadership. 64.6% felt the need for addi-
tional training. 
Question 11 - "Were you taught to plan, organize, and ad-
minister the evangelistic program of the church?" The total 
response to this question was as follows: NV-8. 7% VP-11.1% 
23-5 
P-17.7% F-22.8% G-11.3% Ex-4.7% NT-18.1% ND-5.6%. The 
highest response for the total summary on this question was to 
be found at "fair" with a percentage rating of 22.8%. The high-
est percentages under "excellent" were S-9 at 23.8% and S-4 at 
20. 7%, while the highest under "good" were S-9 at 29.8% and S-4 
- ' 
at 24.1%. The highest scores under "poor" were S-4 at 34.5%, 
S-5 at 25.5%, and S-1 at 25.5%. The need for additional training 
was felt .!?z 68.6%. 
Question 12 - "Were you taught to plan, organize, and ad--
minister the stewardship program of the church?" The total re-
sponse to this question was as follows: NV-9.7% VP-10.0% 
P-17.8% F-22.5% G-10.1% Ex-3.2% NT-21.0% ND-5.7%. In 
this category 37.5% rated their training from "no value to poor" 
-
and 35.8% rated it "fair to excellent"• The highest percentage, 
however, for this question is at "fair" with a rating of 22.5%. 
The highest scores under ''no value" were S-0 at J3.2%, S-1 at 
12.4%, and S-2 at 12.0%. The highest under "very poor" were 
S-3 at 15.7%, and S-5 at 15.2%. The highest value under "ex-
cellent" was S-9 at 11.9%. The large percentage rating the work 
from "no value to poor", and the 21.0% receiving no training 
offer a significant key to the problems that arise in the local 
church regarding matters of stewardship. 70~3% of those repl.ying 
to the questionnaire indicated the ~ for additional training 
with respect to this specialized field. 
Question l3 - ''Were you taught the methods of good pub-
licity and proper public relations?" The total response to this 
question was as follows: NV-2.4% VP-9.6% P-14.2% F-22.9% 
G-15.5% Ex-5.4% NT-19.5% ND-5.5%. In this area 43.8% rated 
their training from "fair to excellent", 19.5% indicated "no train-
ing", and 26.2% rated it from "no value to poor". The highest 
score was again at "fair" with a percentage rating of 22.9%. The 
-
highest under "no training" were S-1 at 28.6% and S-3 at 29.3%, 
-
and the highest under "excellent" was S-9 at 14.3%. The highest 
. . 
under ''no value" was S-1 at l3.7%. The highest score under 
- . . 
"very poor" was S-3 at 17 • 9%. 66~1% requested additional training. 
Question 14 - 11Did you receive adequate training in public 
worship?" The total response to this question was as follows: 
NV-2.1% VP-5.4% P-ll.3% F-26.5% G-28.9% Ex-16.6% 
NT-4.3% ND-4.8%. In this area, 72.0% rated their training from 
"fair to excellent". The responses also indicated that all of the 
students at S-4, S-6, S-8, and S-9 had received training in this 
particular field, the highest percentages under "excellent" being 
-
at S-4 with 37.9%, S-6 at 34.5%, and S-9 at 32.1%. The highest 
degree of effectiveness can be attributed to S-6 and the lowest 
degree to S-3. The need for additional training Was felt .!?z 49.5% 
while 31.4% maintained that no additional traini.r).g was necessary. 
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Question 15 - "Did you receive adequate training in pri-
vate worship and devotions?" The total response to this question 
was as follows: NV-6.2% VP-9.4% P-17.4% F-24.9% G-16.1% 
Ex-5.1% NT-13.5% ND-6.0%. With respect to this question, 
46.1% rated their training from "fair to excellent" while 33.0% 
- -
rated it "no value to poor". l3.5% indicated that they had re-
ceived no training at aJ). in this area. The highest response 
for this question was under "fair" at 24.9% which indicates that 
the personal devotional life of the seminary student has not been 
a major concern of our seminaries. The highest scores under "no 
training" were for S-O at 18.6% and S-8 at 33.3%. S-9 had the 
highest rating from "fair to excellent" with a combined percent-
. ~ 
age rating of 72.6%, whereas S-8 had the lowest rating from "fair 
to excellent" at 22.2%. S-O and S-5 also seemed to place less 
emphasis in this area. 58.0% considered that additional training 
should be offered in this fieid, while 20.1% felt that it was not 
essential, 10.3% were in doubt, and ll.4% offered no data. The 
high percentage of those in doubt and those offering no data in-
dicates that our schools have not created a conscience or an aware-
ness of the importance of this phase of seminary work. 
Question 16 - "Did you receive adequate training in family 
devotions?" The total response to this question as as follows: 
NV-10.3% VP-12.8% P-19.5% F-17.3% G-8.7% Ex-2.6% 
NT-21.8% ND-6.9%. The highest response in this distribution is 
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under ''poor" at 19.5%, while 2l.S% indicated no training at all. 
The highest scores under "no training" were at S-0 at 26.5%, 
-
S-2 at 27.5%, and S-3 at 26.4%. The highest percentage under 
"poor" was S-7 at 30.5% and the highest under "very poor" was 
S-5 at 17.1%. 
COMPARATIVE RESPONSES TO QUESTION NO. 16 
"Did you receive adequate training in 
family devotions?" 
School ''No value to poor" 
S-0 42.1% 
S-1 37.3 
S-2 44.4 
S-3 39.9 
S-4 34.4 
S-5 50.3 
S-6 45.9 
S-7 45.7 
S-S 33.3 
S-9 25.1 
With respect to this question, 42.6% rated their training 
from "no value to poor" while 6i.l% suggested that additionB.l 
training is needed, 17.1% were in doubt regarding it, and 12.0% 
said "no"• The ~pparent need for training in this field confirms 
an observation made earlier in t he study, that the personal. reli-
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gious life of the seminarians and their families constitute an es-
sential area of responsibility for the institution. 
Question 17 - ''Were you taught to enlist, train, and guide 
leaders for the work of the church?" The total response to this 
question was as follows: NV-6.6% VP-8.1% P-18.8% F-25.4% 
G-13.1% Ex-4.6% NT-18.1% ND-5.2%. Relative to this question 
33.5% rated their training from "no value to poor" while 43.1% 
rated it from "fair to excellent". The highest score in the sum-
-
mary for this question was "fair" with a percentage of 25.4%, and 
the highest under "no training" was S-0 at 28.2%. The need for 
additional training was indicated .BY 69.6%, while 14.4% felt it 
was not essential. 
Question 18 - "Were you taught how to plan, staff, and con-
duct a workers' conference?" The total response to this question 
was as follows: NV-12.0% VP-10.7% P-15.4% F-13.6% 
G-9.2% Ex-3.1% NT-29.4% ND-6.6%. In this area, 38.1% rated 
the effectiveness of their training from "no value to poor",while 
- -
29.4% indicated that they had received no training in this area. 
The highest score for the total tabulation of this question was 
15.4% at "poor" which indicates along with other factors, that 
our seminaries fail to impart the understanding of fundamental 
educational processes involved in the recruitment and training 
of leaders. 64.1% indicated the need for . additional training, 
while 17.1% said that no additional training was necessary, and 
15.0% were in doubt regarding their stand on this matter. The 
following comparison will help interpret the fundamental areas 
of weakness as they are expressed in most of our schools: 
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COMPARATIVE RESPONSES TO QUESTION NO. 18 
"Were you taught how to plan, staff, and 
conduct a workers' conference?" 
School ''No value to poor" "No training" 
S-0 • • • • • 38.9% • • • • • 40.8% S-1 • • • • • 34.1 • • • • • 30.4 
S-2 • • • • • 33.6 • • • • • 31.7 
S-3 • • • • • 37.2 • • • • • 32.9 
S-4 • • • • • 24.0 • • • • • 13.8 
S-5 • • • • • 48.0 • • • • • 20.6 
S-6 • • • • • 35.6 • • • • • 12.6 
S-7 • • • • • 41.5 • • • • • 25.0 S-8 • • • • • 22.2 • • • • • 11.1 
S-9 • • • • • 23.8 • • • • • 22.6 
It will be observed on the basis of the above compari-
son that S-0 had the highest percentage of "no training" while 
S-5 had the highest percentage of individuals indicating the 
training to be "no value to poor". It is also significant to 
note that even though S-5 had a higher percentage of alumni re-
ceiving training in this field, the quality of training received 
was comparatively poor. On the whole, it is a commentary on 
Methodist theological education that it should fail to recog-
nize the importance of training the volunteer leadership of the 
local church and should place so little emphasis upon specific 
instruction with re·spect to this function. 
Question 19 - ''Were you taught to appreciate and partici--
pate in community leadership training programs?" The total re-
sponse to this question was as follows: tN-7.3% VP-7.0% 
P-15.2% F-20.9% G-16.0% Ex-6.2% NT-21.5% ND-5.S%. The 
highest percentage in the response to this question was under 
"fair" at 20.9%. In this particular area, 21.5% received no 
training and the school with the highest rating under ''no train-
ing" was S-0 at 30. 9%. The lowest scores under "no training" 
were S-S at o.o% and S-4 at 10.3%. Of those responding 29.5% 
rated their training from "no value to poor" and only 6.2% re-
garded it as "excellent". 5Q.O% indicated the need for addi-
.. 
tional training, while 25.2% felt that the training they re-
ceived was adequate. 
Question 20 - "Were you given specific instructions in the 
use of movie and slide projectors?" The total response to this 
question was as follows: NV-23.5% VP-5.6% P-4.1% F-3.8% 
G-1.7% Ex-1.5% NT-52.2% ND-7.5%. Two scores stand out in 
the response to this question that indicate that the seminaries 
have done nothing of any significance in this field. 23.5% rate 
their training as of "no value" while 52.2% indicated that they 
received no training in the use of movie and slide projectors. 
62.4% indicated the ~ for additional instruction in this 
field while 18.5% indicated that no additional training is neces-
sary. 12.8% failed to respond to this question. The use of such 
equipnent is becoming increasingly important in all areas of mass 
communication and it would appear that any institution concerned 
about molding public opinion would acquaint its students with the 
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new resources and media of mass communication. 
Question 21 - ''Were you taught how to stimulate interest 
and motivate action through your preaching?" The total response 
to this question was as follows: NV-2.0% VP-3.7% P-9.0% 
F-23.0% G-31.5% Ex-23.2% NT-3.2% ND-4.3%. In answering 
this question 77.7% rated their training from "fair to excellent" 
with the highest response under 11good11 at 31.5%. The highest 
scores for "excellent" were S-0 at 30.9%, S-2 at 31.0%, S-4 at 
34.5%, and S-9 at 35.7%. The lowest under "excellent" were S-1 
at 9.9% and S-3 at 10.7%. The need for additional training in 
this field was indicated by 55.1%, while the opposing position 
was taken by 22.6%. This favorable response indicates again the 
primary concern for effective preaching. 
Question 22 - "Did you receive seminary training in the 
proper use of your voice in public speaking?11 The total response 
to this question was as follows: NV-3.6% VP-5.4% P-9.0% 
F-21.0% G-27.7% Ex-22.2% NT-6.7% ND-4.4%. Of those res-
ponding to this question, 70.9% rated the value of their training 
from "fair to excellent" with the highest value under 11good11 a.t 
Z7. 7%. However, there is an obvious variation in the functional 
quality of work when one school is compared with another. On the 
basis of the following comparison, S-0 and S-9 offered the most 
satisfactory training, whereas S-3 appears to have rendered the 
least service in this area. 
COMPARATIVE RESPONSES TO QUESTION NO. 22 
"Did you receive seminary training in the 
proper use of your voice in public speak-
ing?" 
School 
s-o 
3-1 
3-2 
3-3 
S-4 
3-5 
s-6 
3-7 
3-8 
3-9 
"Fair to excellent" 
80~1% 
58.4 
74.2 
39.2 
72.4 
74.0 
66.7 
47.4 
77.7 
82.4 
Of those replying to the questionnaire, 49.6% indicated 
the need for additional training while 29.5% said "no". 
Question 23 - "If you had a speech defect, did you receive 
remedial training while in seminary?" The total response to this 
question waa as follows: NV-5.7% VP-1.2% P-1.9% F-3.0% 
G-5.0% Ex-5.0% NT-54.2% ND-24.0%. Attention is called to 
the large number, 54.2%, who received no training and 24.0% who 
supplied no data. However, almost hal.f of those who did receive 
training rated it from "no value to poor" in its functional value. 
11.2% said "yes" to the guestion regaXding additional training, 
46.7% left the space blank, and 26.1% said 11no11 • 
Question 24 - "Did you receive training in informal ad-
dresses and after-dinner talks?" The total response to this ques-
tion was as follows: NV-15.6% VP-9.3% P-8.2% F-9.1% 
G-7.3% Ex-3.6% NT-39.8% ND-7.1%. Of our seminar,y graduates 
who answered this question, 38.9% indicated that they received no 
specialized training in after-dinner speaking and 15.6% of those 
who did receive instruction said that it was of 11no value"• The 
highest values under "no training" were S-1 at 55.3%, S-3 at 
47 .1%, and S-2 at 48.5%. The lowest score under "no training" was 
S-9 at 19.0%. The need for additionSl training~ indicated ]?z 
49.6% while 22.4% said 11no11 • The fact that 17.2% were doubtful 
with respect to the need for additional training indicates that 
this function, as indicated in the Personal Job Analysis, rates 
low in the scale of functions and does not represent a major re-
sponsibility of the pastor in tenns of this study. However, ef-
fective aptitude in this area is often paralleled with leadership 
in the community and good public relations. 
Question 25 - ''Were you taught how character develops and 
how to use the laws of learning in guiding this process?" The 
total response to this question was as follows: NV-3.8% 
VP-4.5% P-ll.4% F-27.5% G-25.5% Ex-ll.8% NT-9.8% 
ND-5.8%. Of those expressing an opinion on the laws of learning, 
27.5% rated their training under "fair" while 25.5% considered it 
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"good", while ll.S% considered it "excellent"• Attention is 
called to the following comparison of the ten schools as they are 
rated on this scale from "fair to excellent": 
COMPARATIVE RESPONSES TO QUESTION NO. 25 
'~ere you taught how character develops 
and how to use the laws of learning in 
guiding this process?" 
School "Fair to excellent" 
S-0 56.9% 
S-1 60.9 
S-2 71.8 
S-3 62.1 
S-4 55.1 
S-5 66.3 
S-6 78.2 
S-7 73.7 
S-8 88.8 
S-9 64.3 
The schools doing the most outstanding piece of work with 
respect to the laws of learning were S-6 and S-8, and the school 
doing the least was S-4. The need for additional training~ 
indicated .Ez 53.5% while 22.2% said "no". Here again it should 
be observed that since the development of character depends so 
highly upon the proper application of sound educational principles, 
it would seem that the seminaries have failed to supply an under-
standing and appreciation of one of the basic tools of the minis-
try. This is even more evident when one considers that 29.7% 
rated the training they received from "no value to poor", that 
9.8% received no training at all, and that 5.8% failed to supply 
any data. 
Question 26 - "Were you taught how to organize, adminis-
ter, and supervise the educational program of the church school?" 
The total response to this question was as follows: NV-3.8% 
VP-6.9% P-12.6% F-27.4% . G-23.4% Ex-12.4% NT-8.3% 
ND-5.0%. Of those answering this question, 63.2% rated their 
training from "fair to excellent" while the highest general av-
erage was under "fair" at 27 .4%. The highest score under "no 
training" was S-0 at 18.1%, the highest under "no value" was 
S-0 at 7.6%, and the highest under "very poor" was S-0 at 11.5%. 
' 
The highest score under "poor" was S-7 at 20.1%. Here again it 
is quite evident that an inadequate piece of work has been done 
with respect to one of the fundamental aspects of the church's 
educational program. 23.3% claimed the training was "no value 
to poor" and 8.3% received no training at all. Attention is 
called to the following comparison:·. 
COMPARATIVE RESPONSES TO QUESTION NO. 26 
''Were you taught how to organize, admin-
ister, and supervise the educational pro-
gram of the church school?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
''Fair to excellent" 
41.5% 
69.6 
66.0 
62.9 
82.7 
78.8 
80.4 
63.5 
88.8 
76.2 
The schools doing the most outstanding piece of work were 
S-4, S-5, S-6, and S-8 while the least effective work was done at 
S-O. The need for additional training~ indicated ]2z 59.8%, 
while 20.8% gave a negative reply to this question. 
Question 27 - "Did you receive adequate instructions re--
garding the curriculum materials to be used in the church school?" 
The total reponse to this question was as follows: NV-6.9% 
VP-9.5% P-12.2% F-21.0% G-17.1% Ex-12.0% NT-15.6% 
ND-5. 7%. This particular question was rated from "no value to 
poor" by 28.6% while 50.1% rated it from "fair to excellent". 
The highest average score was under "fair" at 21.0%. The highest 
percentages under "no training" were S-0 at 29.9% and S-3 at 
19.3%. The highest under "excellent" were S-4 at 24.1%, S-8 at 
33.3%, and S-2 at 17.4%. The answers to this question have 
particular significance from the standpoint of the use of church 
school curriculum materials since it is the minister's task to 
introduce and to interpret these media to the leaders of the lo-
cal church. 
COMPARATIVE RESPONSES TO QUESTION NO. 27 
"Did you receive adequate instructions 
regarding the curriculum materials to 
be used in the church school?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
25.6% 
53.4 
55.8 
45.7 
75.8 
67.1 
69.0 
54.9 
66.6 
65.5 
The three schools having the highest degree of effective--
ness appear to have been S-4, S-5, and S-6, while S-0 seems to 
have placed less emphasis on this area than all of the others. 
53.2% of those answering the questions indicated the need for 
additional training while 25.3% said "no"• 
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Question 28 - "Were you taught how to minister to the sick, 
bereaved, and dying?" The total response to this question was 
as follows: NV-8.2% VP-10.9% P-13.3% F-20.9% G-74.7% 
Ex-9.6% NT-17.1% ND-5.2%. This question was rated from "fair 
to excellent" by 45.2% and from "no value to poor" by 32.4%. The 
-
highest average score was 20.9% under "fair" while 17.1% indi-
cated that they had received no training with respect to this 
field. The highest score under "no training" was S-3 at 25.3%. 
The highest under "excellent" were S-4 at 27.6% and S-9 at 31.0% 
while the highest under "no value" were S-1 at 13 .o% and S-3 
at 14.3%. The schools rating highest under "very poor" were 
S-3 at 14.3% and S-6 at 14. 9%. The following comparison indi-
cates a wide variation in the effectiveness of training received: 
COMPARATIVE RESPONSES TO QUESTION NO. 28 
"Were you taught how to minister to the 
sick, bereaved, and dying?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
s-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
40.9% 
36.0 
43.8 
25.7 
72.4 
52.3 
43.6 
51.8 
44.4 
76.3 
The most effective work was done at S-9 and the least ef-
fective at S-3. The need for additional training ~indicated 
Question 29 - ''Were you taught how to guide a person from 
the experience of sin to the experience of redemption?" The to-
tal response to this question was as follows: NV-10.4% 
VP-11.6% P-16.6% F-20.1% G-9.9% Ex-4.4% NT-20.6% 
ND-6.2%. In this area, 38.6% rated their training from "no value 
to poor" while 20.6% indicated "no training". The highest score 
under "excellent" was S-9 at 21.4%, the highest under "good" was 
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S-9 at 25.0%, and the highest under "fair" was S-7 with 26.8%. 
The highest percentages under "no value'' were S-3 at 15.7% and 
S-8 at 22.2%. 
COMPARATIVE RESPONSES TO QUESTION NO. 29 
"Were you taught how to guide a person 
from the experience of sin to the experi-
ence of redemption?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
.S-8 
S-9 
"No value to poor" 
41.0% 
37.2 
40.2 
48.6 
10.3 
44.9 
25.2 
33.5 
66.6 
21.4 
This comparison would indicate that the least effective 
work was done at S-3 and S-8, with the most effective at S-4 and 
S-5. The need for additional trainirlg was indicated 1?z 70.3%, 
while only 12.0% gave a negative responseu 
Question 30 - "Did you receive training in counselling 
procedures such as standardized tests, the interview, and case 
work?" The total response to this question was as follows: 
NV-10.5% VP-7.5% P-11.1% F-14.8% G-12.6% Ex-7.2% 
NT-29.7% ND-6.5%. In response to this question 34.6% rated 
their training from "fair to excellent" while 29.1% rated it 
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from "no value to poor". The highest average was under "fair" 
at 14.8% 'While 29.7% received no training at all. The following 
chart will reflect the low degree of excellence in counselling in 
the ten individual schools: 
COMPARATIVE RESPONSES TO QUESTION NO. 30 
"Did you receive training in counselling 
procedures such as standardized tests, 
the interview, and case work?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
44.1% 
21.1 
30.6 
19.3 
48.2 
38.0 
36.7 
32.3 
55.5 
45.2 
Again the most significant piece of work seems to have been 
done at S-4, S-8, and S-9 while the least was done at S-3. With 
the renewed emphasis on counselling techniques it would seem im-
perative that the schools should introduce more specific train-
ing in this particular area so that counselling might become a 
more vital factor in pastoral work. 65.6% indicated the need for 
additional training and only 15.2% felt that it was not needed. 
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Question 31 - "Were you taught to analyze the social condi--
tions and needs of the connn.unity?" The total response to this 
question was as follows: NV-3.9% VP-6.0% P-13.4% F-27.8% 
G-22.2% Ex-9.8% NT-ll.7% ND-5.1%. Of those answering this 
question 59.8% rated their training from "fair to excellent" 
-
with the highest response under "fair" at 27 .8%. The highest 
-
scores under "excellent" were S-7 at 16.5% and S-5 at 14.8%, 
while the highest under 11good11 were S-5 at 28.2% and S-8 at 
33.3%. The fact that more than 50% rated their training from 
"fair to excellent" should not be misleading for 23.3% indicated 
that their training was from "no value to poor" and ll.7% re-
ceived no training at all. 
COMPARATIVE RESPONSES TO QUESTION NO. 31 
''Were ·you taught to analyze the social 
conditions and need of the community?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
55.0% 
51.6 
58.6 
55.0 
68.9 
73.1 
51.6 
70.8 
55.5 
52.3 
S-7 seems to have spent more time in creating a community 
consciousness on the part of their students than the other schools 
of the church. The least effective piece of work in this area ap-
pears to have been done at S-1 and S-6. The need for additional 
training.!!!! indicated .!?z 56.8%, while 21.6% fel:t;. that additional 
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training was not necessary. 
Question 32 - "Were you instructed in plarming techniques 
and procedures to meet community needs?" The total response to 
this question was as follows: NV-5.7% VP-7.9% P-17.7% 
F-24.9% G-14.3% Ex-3.8% NT-18.9% ND-6.7%. This question 
was rated from "fair to excellent" by 43 .o% with the highest re-
sponse under "fair" at 24.9%. Of those responding, 18.9% received 
-
no training while 56.8% indicated the need for additional training. 
17.5% raplied that no additional training was necessary and 15.6% 
gave no data. 
Question 33 - "Were you taught to support community ser-
vices and social agencies?" The total response to this question 
was as follows: NV-3.5% VP-4.2% P-9.7% F-23.4% G-28.1% 
Ex-14.7% NT-11.3% ND-5.2%. Relative to this question, 66.2% 
rated their training from "fair to excellent" while 17.4% rated 
it from "no value to poor" with 11.3% reporting no training at 
all. The need for additional training~ indicated Ez 34.0% 
while a sjmiJar percentage, 36.3%, said that additional training 
was not necessary. 14.9% gave no data and 14.0% were in doubt 
regarding their stand on this particular question. The fact that 
there is doubt expressed regarding responsibility in this area is, 
in itself, a commentary on the social vitality of the seminary 
curriculum. At best, it can be said that our schools are having 
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only fair success in giving the minister a functional concept 
of responsibility in this area. 
Question 34 - "Were you given adequate training in the use 
of music, art, and drama as means of realizing spiritual values?" 
The total response to this question was as follows: NV-4.6% 
VP-10.3% P-17.9% F-26.7% G-11.1% Ex-6.0% NT-11.7% 
ND-5.6%. Replying to this question, 43.8% rated their training 
from "fair to excellent" and 32.8% from 11no value to poor". The 
highest_ score under "very poor" was S-2 at 15.6% and the highest 
percentages under "excellent" were S-4 at 27.6% and S-9 at 17.9%. 
COMPARATIVE ?E3PONSES TO QUESTION NO. 34 
"Were you given adequate training in the 
use of music, art, and drama as means of 
realizing spiritual values?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"Fair to excellent" 
53.4% 
36.6 
31.8 
52.2 
58.6 
52.6 
48.2 
55.4 
33.3 
70.3 
S-9 seems to have excelled in developing an appreciation 
for the arts in relationship to the ministry while the least ef-
fective work in this field was done by S-2. ~ need for addi-
255 
256 
tional training~ indicated Eil 64.4% while 16.3% said that no 
additional training was necessary. 
Question 3 5 - 11Were you instructed in the use of the dis--
cussion method as a technique of group work?" The total response 
to this question was as follows: NV-3.5% VP-5.8% P-12.5% 
F-25.9% G-22.7% Ex-8.6% NT-15.4% ND-5.6%. Their training 
was rated from 11fair to excellent" by 57.2% with the highest 
score under "fair" at 25.9%. The highest under "excellent" was 
3-3 at 15.9% and the highest percentages under "good" were S-4 
at 41.4% and 3-9 at 34.5%. 
COMPARATIVE RESPONSES TO QUESTION NO. 35 
"Were you instructed in the use of the dis-
cussion method as a technique of group 
work?" 
School 
s-o 
S-1 
S-2 
3-3 
3-4 
3-5 
s-6 
3-7 
S-8 
3-9 
"Fair to excellent" 
41.6% 
52.1 
58.1 
70.0 
65.2 
63.3 
5B.6 
73.8 
77.7 
60.7 
Additional training~ considered necessary !?z 48.2% and 
26.8% said "no", while 13.8% supplied no data in response to this 
question. The least effective piece of work was apparently done 
at S-0 and the most effective at S--7 and S-8. It is not sur-
prising to find that less than 50% of the students recognize 
the need for additional training in this field because lectur-
ing was the predondnant teaching technique used in their res-
pective schools of theology. 21.6% indicated that the training 
they received was from "no value to poor", 15.4% received no 
training at all, and only 8.6% indicated that the instruction 
they received in the discussion method was excellent. The 
response to this question characterizes, in a very real way, the 
absence of progressive teaching techniques on the seminar,y level. 
The predominance of the lecture method in seminary suggests the 
natural tendency to minimize the importance of the discussion 
method in group work responsibilities. 
Question 36 - "Were you trained in recreational methods 
so that you were an able leader of all age groups?" The to-
tal response to this · question was as follows: NV-12.2% 
VP-10.3% P-13.3% F-11.3% G-6.2% Ex-3.4% NT-36.3% 
ND-6.8%. Relative to this question 36.3% indicated "no training" 
while 35.8% rated their training from "no value to poor". The 
highest score under 11good11 was S-5 at 12.6% and the highest under 
"no training" was S-0 at 45. 7%. Attention is called to the com- · 
paris on of scores from "no value to poor": 
'257 
COMPARATIVE RESPONSES TO QUESTION NO. 36 
"Were you trained in recreational methods 
so that you were an able leader of all 
age groups?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-8 
S-9 
"No value to poor" 
36.9% 
35.4 
35.4 
34.3 
17.2 
33.8 
42.5 
37.2 
44.4 
36.9 
Here it can be seen that S-4 seems to have done the most 
effective piece of work and that S-6 and S-8 did the least with 
respect to recreational leadership. 6o.6% llldicated the need 
for additional training while 18.4% say additional training is 
not necessary. With the renewed emphasis on leisure-time activi-
ties and creative recreation, it would seem imperative that the 
church provide its ministers with a knowledge of techniques and 
resources in this field so that they may at least intelligently 
supervise the recreational activities of groups throughout the 
church and community. 
Question 37 - "Were you trained to help people face reli-
gious difficulties?" The total response to this question was as 
follows: NV-3.3% VP-5.4% P-14.2% F-30.6% G-24.3% 
Ex-7.2% NT-9.2% ND-5.9%. Their training was rated from "fair 
to excellent" by 62.1% with the highest score under "fair" at 
30.6%. The highest under "excellent" was for S-6 at 20.7% and 
the highest under "good" was for S-B at 55.6%. However, 23.9% 
rated their training from "no value to poor" and 9.2% received no 
training at all. With only 7.2% maintaining that the training 
received was of the highest quality, it would seem that the sem-
inaries need to rethink their curriculum from the standpoint of 
how well the training helps the minister function in these ~ 
portant areas. A favorable response to this question would imply 
a strong person-centered and parish-centered program on the sem-
inary level. Some of the most effective work done with respect 
to this question was at S-6 and S-9 with the least effective at 
S-1. The need for additional training ~ indicated .!?z 64.6% 
while 14.2% said that no additional training was necessar.y. 
Question 38 - ''Were you taught how to give others sound 
foundations of Christian belief?" The total response to this 
question was as follows: NV-2.6% VP-2.6% P-9.0% • F-25.2% 
G-32.0% Ex-19.6% NT-4.2% ND-5.2%. Their training with 
respect to this question was rated from "fair to excellent" by 
76.B% with the highest average of 32.0% under "good"• The need 
~ . .. 
for additional training was indicated .!?z 53.2% while 22.6% said 
that additional training was not necessary. 
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Question 39 - "Were you taught how to make clear the 
relevance of belief to life?" The total response to this ques-
tion was as follows: NV-1.6% VP-3.0% P-8.8% F-26.0% 
G-32.4% Ex-18.5% NT-3.8% ND-5.9%. Their training was 
rated from "fair to excellent" by 76.9% with the highest av-
erage under "good" at 32.4%. The results indicated again that 
our schools have placed a major emphasis on the idealogical 
aspect of our seminary training and have attained a fair de-
gree of efficiency in that area. However, 49.3% sugmested 
the need for additional training while 25.2% claimed that it 
was not necessary. 
Question 40 - 11Were you trained to guide church members 
in the fulfillment of their responsibility for ~lding a new 
world order?" The total response to this question was as fol-
lows: NV-3.1% VP-5.0% P-12.0% F-27.6% G-25.7% Ex-10.2% 
NT-10.1% ND-6.2%. Their training with respect to this question 
was rated from "fair to excellent" by 63.5% with the highest av-
erage at 27.6% under "fair". The two leading schools were S-7 
and S-8 with "fair to excellent" scores above 65%, with the 
least effective work at S-1. The need for additional training 
was suggested ]?z 5.3.0% while 22.4% maintained that additional 
training was not necessary. 14.0% supplied no data with respect 
to this question. 
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Question 41 - ''Were you taught the fundamental principles 
of social etiquette?" The total response to this question was 
as follows: NV-7.7% VP-S.O% P-11.5% F-1S.9% G-14.4% 
Ex-5.6% NT-27.2% ND-6.6%. The response to question 41 is 
not entirely complimentary since 27.2% indicated that the train-
ing they received was from "no value to poor" and 27.2% received 
no training at all. This appears to be a serious shortcoming in 
the training program. 45.9% indicated the need for additional 
training while 26.0% felt that it was not necessary. 16.2% of-
fered no data regarding this question and 10.9% were in doubt. 
Question 42 - ''Were you taught that personal hygiene and 
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neat appearance are essential in the ministry?" The total response 
to this question was as follows: NV-2.1% VP-3.0% P-5.7% 
F-1S.7% G-30.2% Ex-2S.5% NT-6.S% ND-4.S%. This question 
was rated from "fair to excellent" by 77.4% with the highest 
-
score under "good" at 30.2%. The highest under "no training" 
- - -
was 3-2 at 12.6% and the highest under "excellent" was at S-9 
with 45.2%. No additional training was considered necessary by 
46.5% but 27.9% felt that additional training was desirable. 
15.9% offered no data and S.9% were in doubt • 
. Question 43 - ''Were you taught to strictly safeguard the 
confidence of others?" The total response to this question was as 
follows: NV-1.5% VP-2.1% P-4.2% F-ll.S% G-28.6% 
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Ex-42.4% NT-4.2% ND-5.1%. This question was rated from 
"fair to excellent" by 82.8% with the highest average under "ex-
cellent" with a percentage rating of 42.4%. This degree of ex-
cellence should characterize the majority of our fields of study 
even though this figure indicates that the functional value of 
the training received was more than 50% below a perfect score. 
51.8% indicated that no additional training was necessary while 
24.6% felt that additionB.l illstruction would be helpful. 17.1% 
gave no data in response to this question. 
Question 44 - ''Were you encouraged by your professors to 
follow current events in periodicals, newspapers, and on t he 
radio?" The total response to this question was as follows: 
NV-1.5% VP-1.9% P-5.1% F-15.9% G-29.9% Ex-36.8% 
NT-3.6% ND-5.2%. Their training was rated from "fair to ex-
-
cellent" by 82.6% with the highest average under "excellent" at 
36.8%. No additional training was felt to be necessary by 47.8% 
but 26. 7% indicated that additional training would be helpful. 
15.9% offered no data in response to this question. 
Question 45 - "Were you taught the full implications of 
the social gospel for your ministry?" The total response to 
-
this question was as follows: NV-0.7% VP-1.5% P-4.3% 
F-15.4% G-32.5% Ex-39.5% NT-1.1% ND-4.9%. In reply to 
this question 87.4% rated their training from nrair to excellent" 
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with the highest average under "excellent" at 39.5%. The high-
est degree of excellence was for S-5 at 46.9% and S-0 at 45.7%. 
A comparison of the ten schools indicated that the schools con-
sistently rated high with respect to this question. The most 
significant work was done at S-3 and the least effective at S-6 
and S-8. No additional training was considered nece~sary by 
40.8% while 35.6% urged additional trai~g. 15.2% offered no 
data in response to this question. 
Conclusions. The preceding evaluation of the total sum-
mary and the .individual questions indicate that, in the judgment 
of the respondents, the seminaries are rendering only "fair" 
training in the specific functions listed. With 26.3% rating 
their training from "no value to poor" and 28.9% rating it from 
"good to. excellent" a low degree of effectiveness is reflected 
with respect to training men for these specific functions. 
Some schools are consistently weak in certain areas but all are 
rendering limited service with respect to the training of men 
for these specific ministerial functions. In a similar way, 
well over half, or 55.4%, felt that additional training ~ 
necessary. It is recognized that this study does not raise the 
question regarding the need for additional training in the so-
called content areas but it can be assumed on the basis of the 
previous material and the replies to this section that the 
greatest needs seem to be in the area where specific functions 
are involved. This would imply that the seminaries should at-
tempt to provide the basic skills that are essential to a suc-
cessful ministry, with this information being covered in appro-
priate courses, in clinical experience, and in supervised field 
work situations. The seminaries need to take immediate steps 
in this direction if they are to fulfill the expectations of 
individual churches and seminary graduates. 
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SECTION VI - SEMINARY EXPERIENCE 
Purpose. The purpose of this section of the question-
naire was to determine the value of certain specific experiences 
associated with seminary training. The questions attempted to 
evaluate the functional value of devotional, social, cultural, 
educational, personal aspects of the total curriculum. 
Instructions. The instructions given with respect to the 
twenty questions listed below were as follows: 
In this part of the survey you are asked to give your 
opinion on a number of seminary experiences. Indicate your 
reply by placing a circle around "yes" 11?" or "no" at the 
right of each question. If you are in doubt regarding the 
answer place a circle around the question mark. 1 
The questions were listed as follows: 
1. Did the corporate devotional life of the seminary add to 
your spiritual growth while in school? 
2. Did you participate in informal devotional experiences 
with your fellow students? 
3. If so, did the experiences prove worthwhile? 
4. Were you urged by your professors to cultivate your in-
ner spiritual and devotional life? 
5. Did your courses as a whole contribute to your spiritual 
and devotional life? 
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6. Did your personal experiences with the faculty strengthen 
your commitment to the Christian ministry? 
7. Did your seminary provide you with opportunities to meet 
stimulating and inspiring persons of exceptional char-
acter and experience? 
1 Appendix, P• 344 
8. 
10. 
n. 
12. 
D. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Did you participate in the cultural and artistic life 
of the community while in seminary? 
Did you sense that there was a community of learners 
with a common goal in your student-faculty relation-
ships? 
Did your seminary provide adequate social experiences 
between faculty and students so that you came to ap-
preciate your professors as persons? 
If you were married while in seminary did the seminary 
provide adequate social experiences for your wife 
and famiq? 
Did you feel .free to take personal problems to the 
various members of the faculty? 
Were you given an adequate appreciation of the religious 
nature and spiritual content of the Bible? 
Do you feel that your study of the Bible was centered 
too much on the critical approach? 
Were you taught to relate your work to the needs of 
people? 
Were you taught the psychology of leadership and were 
you given an opportunity to develop and express lead-
ership skills and traits? 
Did a democratic spirit prevail throughout the seminary 
student body? 
Were you given ·an opportunity to express your opinion 
regarding curriculum changes and a.dm:Lnistrative po-
licy while a student in seminary? 
Did your professors seem to have an appreciation of ~~d 
and teach the ec1.UI16nical point of view? 
Did you feel that your professors taught .out of an in-
timate contact with real life situations? 1 
Interpretation. The results of this section of the ques-
tionnaire corroborate many of the observations made previous:cy, 
particularly with respect to the students' devotional life, his 
cultural experience, faculty-student relationships, and with res-
pect to the total impact of the seminary on religious views. 
l Appendix, P• 344--:.345 
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A brief analysis of each question follows:(Table 3S, Page ~~8) 
Question 1 - "Did the corporate devotional life of the 
seminary add to your spiritual growth while in school?" 72.4% 
indicated that they did participate in the corporate devotional 
life of the seminary and that it added to their spiritual growth. 
However, 14.1% said that it did not and 11.3% were doubtful. The 
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following comparison will show the school scores listed under "no"a 
COMPARATIVE RESPONSES TO QUESTION NO. 1 
"Did the corporate devotional life of the 
seminary add to your spiritual growth 
while in school?" 
School 
S-0 
S-1 
S-2 
S-3 
S-4 
S-5 
S-6 
S-7 
S-S 
S-9 
"No" 
- . 
lO.S% 
11.8 
19.2 
13.6 
10.3 
17.5 
19.5 
7.9 
66.7 
16.7 
It can be seen from this comparison that S-8, S-2, and S-6 
placed the least stress upon the importance of devotional life in 
the experience of the seminary student while S-7 and S-4 would ap-
pear to have been more cognizant of responsibility in this area. 
The fact that 25% of the students were in doubt or answered nega-
tively raises a serious question regarding the devotional emphasis 
TABLE 38 
'r o~:AL PEH CE[Irl'AGE RESPONSE TO EACH QUEST I ON I N SE CTION VI 
SEMI NAHY EXPERI ENCES 
No. of Percentage Percentage Percentage Percentage Percentage 
~uestion No Data Yes Doubtful No Incorrect 
Ans we r 
1 1.9 72 .4 11.3 14 .1 0.3 
2 2 .3 72.0 1.7 23 .7 0.3 
3 22.0 63.5 10.3 3.9 0 .2 
4 2.6 7 4 .1 1 4 .6 1 4 . 8 0 .5 
5 2 . 3 73.9 11.7 11.5 0.5 
6 2 .1 80 .8 9. 3 6 .4 1.5 
7 1.9 ( 87 .6) 5.4 4 .6 0.6 
8 3 .0 62.5 9.1 25 .0 0 .3 
9 2 .3 70.8 16 .0 10.3 0 .7 
10 2 .2 59.2 14. 2 23.4 0. 9 
11 ( 43 .8) 24 .0 9.6 22 . 4 0.2 
12 2.8 69 . 4 9 .9 16 .6 1.3 
13 2 .3 82 .3 6 .6 8 . 4 0.4 
14 2.2 30 .2 9 .6 (57. 3 ) 0 .7 
15 3 .0 66.8 16.9 12.2 1.1 
16 2.8 37.4 (26.2) 32 .1 1.5 
17 2 .2 79.0 10 .9 7.5 0.5 
18 2 . 3 26 .9 13 . 4 56.8 0.7 
19 2 . 4 79 .7 13 .2 4 . 2 0 . 5 
20 4 .1 56 .7 19.9 13 .2 6 . 0 
'rO'l'ALS 5.6 ( 63 .5) 12.0 18 . 4 0 . 9 
~ 
~ 
in the seminary curriculum. 
Question 2 - "Did you participate in informal devotional 
experiences with your fellow students?" 72.0% indicated that they 
did, 23.7% indicated that they did not. The large negative per-
centage is due in part, no doubt, to the fact that married stu-
dents did not find it convenient to participate, but if small 
devotional groups are as important as some leaders feel, it would 
appear that all students should share in the experience. 
Question 3 - "If so, did the . experiences prove worthwhile?" 
63.5% said "yes", 3.9% said "no", 22.0% gave no data, and 10.3% 
were doubtful. The 14.2% registering "no" and doubtful would sug-
gest the need for a more aggressive plan for the development and 
conduct of such groups. 
Question 4 - 1'W"ere you urged by your professors to culti-
vate your inner spiritual and devotional life?" 74.1% said 11yes11 , 
14.6% were in doubt, and 14.8% said "no11• The 29.4% indicating 
"no" and doubtful suggest that at least a thiro of our professors 
have failed to give adequate attention to the encouragement of 
spiritual and devotional values. The highest percentages under 
"no" were S-3 at 19.3%, S-6 at 26.4%, S-8 at 33.3%, and S-2 at 
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Question 5 - "Did your courses as a whole contribute to 
your spiritual and devotional life?" 73.9% said "yes", ll.7% 
- -
were in doubt, and ll.5% said 11no11• Thus, 23.2% said "no" or 
were in doubt which again points up the need for seminary direc-
tion in the area of the student's personal religious life. 
Question 6 - "Did your personal experiences with the fac-
ulty strengthen your commitment to the Christian ministry?" 
SO.S% said 11yes11 , 9.3% were in doubt, and 6.4% said "no"• It 
may be that individual differences would account for the nega-
tive and doubtful responses to this question but it could be 
safely assumed that the personal experiences with faculty mem-
bers should, in every instance, strengthen one's commitment to 
the Christian ministry. 
Question 7 - "Did your seminary provide you with opportu-
nities to meet stimulating and inspiring persons of exceptional 
character and experience?" 87.6% said "yes", 5.4% were in 
doubt, and 4.6% said "no". The 87.6% represents the most pbsi-
tive reply to any question in this section, all of which would 
indicate that seminaries have recognized the value of and have 
utilized the technique of motivating students by personal con-
tact with outstanding leaders in the field of religion. 
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Question S - "Did you participate in the cultural and art-
istic life of the connnunity while in seminary?" 62.5% said "yes" 1 
25.0% said "no11 , and 9.1% were in doubt. Thus, 34.1% made a "no" 
or doubtful response to this question, and in so doing confirmed 
the earlier observations made regarding the place of the arts in 
the seminary curriculum. The highest scores under "no" were S-2 
at 47.3% and S-9 at 44.0%. 
Question 9 - "Did you sense that there was a comrmmity of 
learners with a connnon goal in your student-faculty relationships?" 
70.8% said 11yes11 , 16.0% were in doubt, and 10.3% said 11no11 • The 
significant factor here is that 26.3% denied the existence of, or 
were doubtful of, such a connnuni ty of learners existing with a 
connnon goal. This reveals a lack of purpose and the absence of a 
sense of community, both of which are essential in a well-organized 
functional program of Christian higher education. 
Question 10 - "Did your seminary provide adequate social ex-
periences between faculty and students so that you came to appreci-
ate your professors as persons?" 59.2% said "yes", 14.2% were in 
doubt, and 23.4% said "no". The 37.6% registering "no" or doubt-
ful confirms an earlier observation that the authoritarian concept 
of theological education is still a dominant one. It also indi-
cates that we do not lead the students into an appreciation of 
personal values and inter-personal relationships while in seminary 
even though these are lifted up as primary goals for a successful 
ministry. 
The following comparison reflects the lack of relationship 
in the ten schools under consideration: 
COMPARATIVE RESPONSES TO QUESTION NO. 10 
"Did your seminary provide adequate social 
experiences between faculty and students 
so that you came to appreciate your pro-
fessors as persons?" 
School "No" 
S-0 25.5% 
S-1 29.2 
S-2 31.7 
S-3 31.4 
S-4 17.2 
S-5 17.1 
S-6 6.9 
S-7 19.5 
S-8 U.l 
S-9 20.2 
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S-2 and S-3 seem to have provided the least fellowship bet-
ween the faculty and students whereas S-6 and S-8 seem to have 
provided the most. 
Question ll - "If you were married while in seminary did 
the seminary provide adequate social experiences for your wife and 
family?" 23.8% offered no data, 24.0% said "yes", 9.6% were in 
doubt, and 22.4% said "no". The 22.4% answering "no" and the 9.6% 
who were doubtful suggests that this is an area in which the sem-
inaries have made no positive attempt to meet the problem, aside 
from providing housing facilities and occasional get-togethers. 
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Question 12 - "Did you feel free to take personal problems 
to the various members of the faculty?" 69.4% said ttyes", 9.9% 
were in doubt, and 16.6% said "no". The highest score under "yes" 
-
was S-9 at ~n.3%. The 26.5% answering "no" and doubtful indicate 
that either the authoritarian concept of teaching has ruled out 
such inter-personal relations, or that seminary faculty members 
were not aware of the fundamental processes underlying counselling 
and guidance. 
Question 13 - ''Were you given an adequate appreciation of 
the religious nature and spiritual content of the Bible?" 82.3% 
said "yes", 8.4% said "no", and 6.6% were in doubt. 
Question 14 - "Do you feel that your study of the Bible 
centered too much on the critical approach?" 30.2% said "yes", 
9.6% were in doubt, 57.3% said "no". This would indicate that 
those answering the questionnaire were generally in agreement with 
a critical approach to the Bible with only one-third opposed to 
it. The following comparison gives some insight into the way 
this question was answered by graduates of the ten seminaries: 
COMPARATIVE RESPONSES TO QUESTION NO. 14 
"Do you feel that your study of the 
Bible centered too much on the cri-
tical approach?" 
School "Yes" 
S-0 19.1% 
S-1 4l.6 
S-2 27.5 
S-3 46.4 
S-4 31.0 
S-5 32.5 
S-6 36.8 
S-7 35.6 
S-8 33.3 
S-9 36.9 
Question 15 - "Were you taught to relate your work to the 
needs of the people?" 66.8% said "yes", 16.9% were in doubt, 
-
and 12.2% said "no"• The fact that 29.1% replied "no to doubt-
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ful" points up the need for a more functional approach to the cur-
riculum. The highest frequency under "no" was S-3 at 19.3%. 
Question 16 - ''Were you taught the psychology of leadership 
and were you given an opportunity to develop and express leader-
ship skills and traits?" 27.4% said "yes", 26.2% were in doubt, 
32.1% said "no"• The high percentage of those who were doubtful 
and those who indicated "no" may suggest that the question was not 
adequately formulated but, at the same time, probably reflects a 
meagre emphasis on leadership training in the seminary curriculum. 
Question 17 - "Did a democratic spirit prevail through-
out the seminary student body?" 79.0% said "yes", 10.9% were in 
doubt, and 7.5% said "no11 • 
Question lS - "Were you given an opportunity to express 
your opinion regarding curriculum changes and administrative 
policy while a student in seminary?" 26.9% said 11yes", J3 .4% 
were in doubt, and 56.8% said 11no11 • This high degree of replies 
in t he category of "no11 causes one to question the democratic way 
of life as endorsed in question 17, except that it dealt with the 
area of student life whereas this involves administrative rela-
tionships. The following comparison will be of particular in-
terest with respect to those answering "no11 : 
COMPARATIVE RESPONSES TO QUESTION NO. lS 
"Were you given an opportunity to express 
your opinion regarding curriculum changes 
and administrative policy while a student 
in seminary?" 
School "No" 
S-0 61.9% 
S-1 62.7 
S-2 74.9 
S-3 50.7 
S-4 62.1 
S-5 35.1 
S-6 46.0 
S-7 69.5 
S-S 22.2 
S-9 51.2 
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The most rigid administrative control of curricula mat-
ter seems to have centered in S-2 whereas the highest degree of 
student participation was revealed in S-8 and S-5. 
Question 19 - "Did your professors seem to have an appreci-
ation of and teach the ecumenical point of view?" 79.7% said 
''Yes", 13.2% were in doubt, and 4.2% said "no". The positive re-
plies to this question confirm the broad liberal base upon which 
Methodism operates. 
Question 20 - "Did you feel that your professors taught 
out of an intimate contact with real life situations?" 56.7% 
said "yes," 19.9% were in doubt, and 13.2% said 11no11• The high 
percentage of replies in the doubtful category as well as in the 
negative score would imply that about 50% of the graduates feel 
that the professors in the schools of theology should maintain 
a more intimate contact with the everyday life of the church, 
for in so doing they would be able to impart a deeper understand-
ing of the tasks to be performed. 
Conclusions. On the basis of the preceding brief analy-
sis it can be seen that our seminaries have succeeded in provid-
ing a satisfactory devotional experience for only three-fourths 
of their graduates; that faculty members were negligent (about 
25% of them, i.e.) in contributing their share to the spiritual 
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development of the students; that the seminary community has 
not been completely democratic; that the schools have not dis-
covered a satisfactory method for meeting the cultural and so-
cial needs of the students and their families. A greater ecu-
menical emphasis is needed and the critical approach seems jus-
tified, but again the respondents urge a wider pastoral experi-
ence for those who teach on the seminary level. The most signi-
ficant aspect of this section is that it points up the need for 
a more careful analysis of the schools' responsibilities with 
respect tothe students' personal religious development. 
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SECTION VII - FIELD WORK 
Part ! - General Evaluation of Field Work Experiences. 
Purpose. The purpose of this section was to evaluate the 
effectiveness and functional value of field work. In Part A an 
effort is made to secure an insight into the quality of the gen-
eral field work experience of the respondents • . 
Instructions. The instructions for Part A of this sec-
tion on field work were as follows: 
In this section of the survey you are to express your opin--
ion on your seminary field work experiences. Indicate your 
answer by placing a circle around the appropriate reply to the 
right of each question. If you are in doubt regarding the 
answer place a circle around the ? • If you did not partici-
pate in any type of field work while in seminary you are re-
quested to place a check (X) mark in the box to the right of 
this paragraph and omit answering this section of the question-
naire. 1 
The questions raised in Part A were as follows: 
1. Was your field work program carefully planned and skill-
fully guided? 
2. Has your seminary field work experience been of any prac-
tical value to you in your ministry? 
3. Were you dependent on religious field work for maintain-
ing yourself while in seminary from the financial point 
of-view? 
4. Did the field work required for financial maintenance 
lower the quality of your academic work and result in 
less adequate preparation for the ministry? 
1 
Appendix, P• 3.46 
5. Do you feel that you profited as much from the hours 
spent in field work as you would have from the same 
number of hours spent in additioryil academic study? 
6. Did you receive enough "on-the-job" counselling in 
connection with your field work? 
7. Did your field work reveal the need · for. personal voca-
cational counselling? 
8. Do you consider field work a significant part of semin-
ary training? 
9. Were the standards as high for your field work as for 
your other academic studies? 
10. Was your field work properly integrated with your other 
studies in seminar,y? 
11. Did your seminary field work give you an adequate "first-
hand experience" in the administration of the program 
of the church? 
12. Was the relationship between you and the "on-the-job" 
director a pleasant one? 
13. Do you feel that field wor-k should be a required part of 
the seminary curriculum? 1 
Interpretation of Part !.• Attention is called to Table 39 
on page 280, entitled "Field Work Summary" which gives the total 
tabulation for the questions raised in Part A. Of those answering 
the questionnaire, 67.3% had participated in some type of field 
work during their seminary training, while the remaining percentage 
claimed to have had no field work experience or provided no data. 
Attention is called to the following comparative table showing the 
percentage in each school that claimed to have had no field work 
experience: (Also see Graph I, page 281) 
l See Appendix, PP• 346-347 
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No. of 
Question 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
TOTAlS 
TABlE 39 
FIELD WORK SUMMARY 
Table gives the total response to each question 
Percentage Percentage Percentage Percentage 
No Data Yes Doubtful No 
2.8 31.4 15.5 48.4 
1.7 86.1 5.8 6.3 
1.2 75.3 1.7 20.9 
8.4 28.2 15.2 55.0 
1.7 68.9 14.6 14.4 
2.6 20.8 9.2 67.1 
3.1 59.2 15.8 21.6 
1.1 91.1 3.4 4.3 
3.8 23.1 17.9 54.8 
2.7 29.0 18.9 49.1 
1.9 59.6 13.5 24.5 
13.0 66.2 17.0 3.4 
1.6 87.4 6.2 4.7 
3.5 55.8 11.9 28.0 
Percentage 
Incorrect 
Answer 
0.8 
0.1 
0.9 
1.5 
0.3 
0.1 
0.3 
0.1 
0.4 
0.2 
0.3 
0.3 
0.2 
0.4 
'1\:) 
(»· 
0 
Percentage 
100 
95 
90 
85 
80 
75 
70 
65 
60 
55 
50 
45 
40 
35 
30 
25 
20 
15 
10 
5 
-
School Code 0 
GRAPH I 
FIELD WORK GRAPH 
This graph pictures the percentage of students in each seminary 
who checked that they had had no field work while in school. The 
horizontal broken line indicates the average for the total survey. 
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COMPARATIVE EVALUATION 
"No field work" 
School "No field work" 
S-0 25.8% 
S-1 29.8 
S-2 30.5 
S-3 ll.4 
S-4 27.6 
S-5 29.7 
S-6 18."4 
S-7 50.6 
S-8 33.3 
S-9 32.1 
Fewer students seem to have taken field work in S-7 than at 
the other schools, whereas the largest percentage seemed to have 
participated in field work at S-3. The wide variation in the 
number taking field work indicates that it has not been considered 
an essential part of the student's experience. The following ana-
lysis of individual questions will lend further insight into the 
quality and scope of the field work experience. 
Question 1 - "Was your field work program carefully planned 
and skillfully guided?" This is one of the most critical questions 
raised in this section for it strikes at the basis of effective 
supervision. 48.4% said that their field work was not carefully 
planned and supervised while 31.4% maintained that it was. 15.5% 
more were in doubt regarding the quality of their work. Conse-
quently, considering both the negative and doubtful responses, 
almost three-fourths of those who had such field work experiences 
maintained that it was not properly planned or skillfully guided. 
S-0, S-6, S-5, S-2, and S-4 had the highest negative scores with 
respect to this question, whereas S-1, S-3, S-7, S-8, and S-9 
had the highest scores. Since it is connnonl.y agreed that a well-
planned program of field work and its proper supervision are such 
an essential part of the seminary curriculum, it is obvious that 
this is a strategic area in which creative experimentation must 
take place. 
Question 2 - "Has your seminary field work experience been 
of any practical value to you in your ministry?" 86.1% maintained 
-
that the experiences were of value, while only 6.3% said "no"• 
Question 3 - " 'were you dependent on religious field work 
for maintaining yourself while in seminary from the financial 
point of view?" 75.3% said ''Yes"; 20.9% said "no". This observa-
tion confirms the opinion of critics that field work has often 
been conceived only in terms of financial aid and as such has li-
mited value. Ways and means must be found to make the economic 
factor less important and the seminary must extend its control 
if field work is to become a vital and productive part of the 
curriculum. The use of field work to settle financial problems 
was particularly prominent in S-3 whereas students from S-7 were 
least dependent upon remuneration in their field work experience. 
Question 4 - "Did the field work required for financial 
maintenance lower the quality of your academic work and result 
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in less adequate preparation for the ministry?" 28.2% said "yes" 
and 55.0% said ''no"; and 15.2% were in doubt. The fact that 55.0% 
did not find their field work to be a deterrent is an encouraging 
sign but 43.4% indicating yes or doubtful would suggest that ap-
proximately 50% of the students were not able to apply themselves 
fully to the task of ministerial training, thus jeopardizing the 
effectiveness of their present and future ministry. 
Question 5 - "Do you feel that you profited as much from 
the hours spent in field work as you would have from the same 
number of hours spent in additional academic study?" 68.9% re-
plied "yes" to this question; 14.4% said "no"; 14.6% expressed 
doubt. This would seem to be a strong endorsement for a well-
developed and carefully supervised program of field work, for 
approximately three-fourths of those replying indicated that it 
was equivalent in value to formal class instruction. 
Question 6 - 11Did you receive enough 'on-the-job' counsel-
ling in connection with your field work?" 20.8% said "yes"; 
67.1% said 1'no"; and 9.2% expressed doubt. The highest percent-
ages expressed under doubt were at S-0 and S-3. This reflects 
lack of integration with the parish and lack of correlation with 
local personnel. 
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Question 7 - "Did your field work reveal the need for 
personal vocational counselling?" 59.2% said "yes"; 21.6% said 
"no"; and 15.8% were in doubt. This suggests the scope of per-
sonal problems that arise in trying to implement class instruction, 
and since the time spent in seminary is exploratory and fonnative, 
it would seem advisable for the seminary to give major considera-
tion to the need for personal vocational counselling. 
Question 8 - "Do you consider field work a significant part 
of seminary training?" 91.1% said "Yes" and 4.3% said 11no". 
Question 9 - ''Were the standards as high for your field work 
as for your other academic studies?" 23.1% said "yes" but 54.8% 
said "no". This confirms an observation made earlier regarding the 
practical fields of seminary training where it was stated that the 
quality of instruction in the practical fields has been inferior 
to that offered in content courses. To find over 50% of the res-
.. 
pondents expressing this judgment, is to identify one of the weak-
est spots in the seminary curriculum. Failure to provide high 
calibre instruction has discredited the whole practical field. In 
,.. 
comparing the various schools with respect to this question it 
seems that S-6 offers the lowest quality of work and that S-7 of-
fered the highest. 
Question 10 - ''Was your field work properly integrated 
with your other studies in seminary?" 29.0% said '~s"; 49.1% 
said "no"; and 18.9% were in doubt. It is not surprising to find 
that approximately 50% maintained that the field work was defi-
nitely not integrated and that almost 20% more were doubtful 
about the integration. This constitutes a serious criticism 
for the lack of integration results in fragmentation and suggests 
that the majority of our students have approached their work with 
a unified body of experience. 
Question 11 - "Did your seminary field work give you an 
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adequate 'first-hand experience' in the administration of the pro-
gram of the church?" 59.6% said '~s"; 24.5% said "no"; and 13.5% 
' 
were in doubt. Here it is observed that a little over 50% of the 
students felt that their field work experience was adequate with 
reference to the administration of the church program, whereas 
the remaining percentage felt that it was not or were in doubt re-
garding its actual value. 
Question 12 - ''Was . the relationship between you and the 
'on-the-job' director a pleasant one?" 66.2% said ttyes", 17.0% 
were in doubt, and 3.4% said "no". The two schools having the 
highest percentages under "no" were S-0 and S-6. 
Question 13 - "Do you feel that field work should be a re-
quired part of the seminary curriculum?" 87.4% said "yes", 6.2% 
were in doubt, and 4. 7% said "no". The fact that almost 90% of 
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the respondents endorsed a vital program of field work should of-
fer wide encoura@ement to seminaries and faculty members interested 
in training an effective ministry. 
Conclusions. The conclusions with respect to Part A of this 
section are rather obvious for they clearly indicate that field 
work, during the twenty year period of the survey, was not ade-
quately planned or supervised, that students did not receive e-
nough counselling in personal or parish problems, that the academic 
standards for field work were not as high as for the other studies 
of the curriculum, that the work was not, on the whole, integrated, 
and that the relationship between the student and the director was 
not always a positive one. On the other hand, an overwhelming 
percentage felt that field work was an essential part of the sem-
inary curriculum, that they did derive considerable practical value 
from the training they did receive, and it was their conviction 
that field work should be a required part of the seminary curricu-
lum. A majority of them were dependent on field work for personal 
income and over half of them felt that the work involved did in-
terfere with their academic accomplishments. All of this would 
indicate that t he program of field work needs to be more clearly 
defined and more carefully supervised in the future, and that it 
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needs to be constituted as an integral part of the seminary ex-
perience with qualified and trained personnel responsible for its 
administration. 
Part. ~ - Evaluation of Specific Types of Field Work. 
Purpose. The purpose of Part B of the section on field work 
was to secure a listing and evaluation of the exact types of field 
work actually experienced by the students while in seminary, and 
to form some value judgments regarding the quality of those ex-
periences as reflected in the A-L scale. 
Instructions. The instructions for Part B were as follows: 
List the types of field work you did while in seminary and 
rate each on the basis of the following norms: 
A- Most constructive influence on my ministry. 
b- Least constructive. 
C- Most positive influence on seminary training. 
d- Least positive. 
E- Offered most economic security. 
f- Offered least. 
G- Host carefully supervised. 
h- Least supervised. 
I- Most completely integrated with curriculum. 
j- Least integrated. 
K- Offered greatest opportunity for personal development. 
1- Offered least. -
Circle the appropriate letter or letters at the right of each 
type of field work you list. It is possible that most of these 
norms may be applied to one type of work. 1 
1 Appendix, P• 347 
Types of Field Work Reported. Attention is called to 
Table 40 on page 290, for a complete listing and evaluation of 
types of field work. It will be noted that thirty-five types were 
listed as follows: 
1. Teaching or administration in church school 
2. Week-day religious education 
3. Church and community surveys 
4. Student work leadership - Wesley Foundations, etc. 
5. Preaching 
6. Leadership training 
7. Leading worship services 
8. Pastoral visitation 
9. Evangelistic work 
10. Community activities 
11. Pastorate 
12. Youth Work 
J3. Recreation 
14. Audio-visual work 
15. Music and dramatic work 
16. Director of religious education 
17. Assistant or associate pastor 
18. Boys' work - boys' clubs, Y.M.C.A., etc. 
19. Church administration, organization, and promotion 
20. Social work - settlement house, case work, etc. 
21. Prison work or work wi. th delinquents 
22. Vacation church school 
23. Camp director 
24. Deputations 
25. Practice in ritual 
26. College teaching and administration 
27. Counselling - personal and group 
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28. Field trips - visiting churches, sociological trips, etc. 
29. Clinical training 
30. Hospital visitation 
31. Public school work 
32. Supply pastor 
33. Group study or field work courses 
34. Preacher's meetings, institutes, or annual conferences 
35. Foreign work 
TABLE 40 
TYPES OF FIELD WORK AND EVALUATION 
Total number of responses and an evaluation of each field 
based on the following scale: 
(Positive Qualities) (Negative Qualities) 
A - Most constructive influence on my ministry b - Least constructive 
C - Most positive influence on seminary training d - Least positive 
E - Offered most economic security f - Offered least 
G - Most carefully supervised h - Least supervised 
I - Most completely integrated with curriculum j - Least Integrated 
K - Offered greatest opportunity for personal development 1 - Offered least 
A b c d E f G h I j K 1 
1. Teaching or administra-
tion in church school 52 (26) 26 16 17 (22) (45) .39 .38 .31 69 (20) 
2. Week-day Religious Edu-
cation 
.3 2 1 0 1 1 .3 0 4 0 1 0 
.3. Church and conununity 
surveys 21 10 16 5 2 6 4.3 6 26 5 21 11 
4. Student work leadership 
Wesley Foundation,etc. 9 1 2 2 8 1 7 5 .3 9 7 2 
'· 
Preaching 120 10 60 2 69 5 28 50 4.3 22 11.3 .3 
6. Leadership Training 17 2 l3 .3 7 2 18 5 15 2 17 0 
7. Leading Worship Services 17 0 6 2 4 2 16 2 8 4 14 1 
8. Pastoral Visitation 48 9 15 6 ll 5 11 .35 12 16 44 5 
9. Evangelistic Work 15 5 8 .3 5 2 .3 9 .3 6 12 2 
10. Community Activities .3 2 .3 1 0 2 .3 5 4 6 5 1 
ll. Pastorate (2.36) 25 (141) (18)(.300) 15 28 (158) (58) (83)(291) 10 
{g· 
TABLE 40 (continued) 
TYPES OF FIELD WORK AND EVALUATION 
A b c d E f G h I j K 1 
12. Youth Work 39 9 16 10 16 10 20 17 10 19 42 5 
13. Recreation 7 3 1 1 5 2 6 11 4 9 13 3 
14. Audio-visual Work 0 2 0 0 1 2 2 0 2 0 1 0 
15. l.fu.sic or dramatic work 12 4 3 4 9 6 8 7 6 7 20 4 
16. Director of Religious 
Education 15 4 11 3 7 2 8 12 7 5 11 4 
17. Assistant or associate 
pastor 81 17 31 13 44 13 39 19 23 18 76 18 
18. Boys' Work-Boy Scout, 
Y.M.C.A., etc. 15 12 4 9 28 5 22 17 3 27 27 9 
19. Church administration, 
organization or pro-
motion 23 9 15 5 16 5 13 10 13 10 27 7 
20. Social Work -settlement 
house, case work,etc. 10 5 3 3 4 2 12 4 6 3 11 1 
21. Prison Work or Work with 
delinquents 3 1 2 0 0 4 2 2 2 3 3 0 
22. Vacation church school 10 4 4 1 2 2 11 8 6 3 11 1 
23. Camp Director 2 0 1 0 1 0 2 1 0 1 1 0 
24. Deputations 20 11 12 4 3 14 40 13 19 15 35 4 
25. Practice in Ritual 4 0 4 0 2 1 5 7 4 1 3 2 
26. College Teaching and 
Administration 0 0 1 0 1 0 1 0 1 0 0 0 
27. Counselling - Personal 
or Group 13 2 8 0 1 3 5 3 7 1 15 
!g 
....... 
TABLE 40 (continued) 
TYPES OF FIELD WORK AND EVALUATION 
A b c d E f G h I j K 1 
28. Field Trips - Visiting 
Churches, Sociological 
Trips, etc. 15 4 5 4 0 9 21 5 16 1 6 3 
29. Clinical Training 9 1 4 0 0 0 6 0 1 2 5 0 
30. Hospital Visitation 4 1 0 1 0 0 10 2 4 1 0 1 
31. Public School Work 2 0 1 0 0 0 1 0 2 0 0 0 
32. Supply Pastor 9 1 1 4 7 3 0 8 0 6 11 0 
33. Group Study or Field 
Work Courses 1 0 1 0 0 0 1 0 1 1 1 0 
34. Preachers' Meetings, 
Institute, or Annual 
Conferences 0 0 1 0 0 0 0 0 0 0 0 0 
35. Foreign Work 1 1 1 0 0 0 2 0 0 0 0 0 
!g 
l\) 
Interpretation of Part ~· These types of field work are 
not listed in rank order, but it can be seen that pastoral work, 
religious education, preaching, and social service work represent 
the main classifications. The areas exerting the most construc-
tive influence on the ministry were predominantly experiences in 
the pastorate and preaching as indicated on Table 41, page 294-96. 
Work in the pastorate was also considered to have exerted the 
most positive influence on seminary training with preaching listed 
second. The pastorate offered the greatest economic security with 
preaching next in importance. It was felt that teaching was the 
most supervised along with surveys, deputations, and work as an 
assistant pastor, but none of these scores was significantly high 
enough to suggest any high degree of supervision. The same could 
be said regarding the degree of integration for the responses lis-
ted Wlder "I'' in Table 41, on page 296 suggests a very low degree 
of integration with the possible· exception of preaching and teach-
ing. The responses regarding the field that offered the greatest 
opportunity for personal development rated the pastorate very 
high, preaching second, with the assistant pastorate and other 
fonn.s of field work listed in decreasing importance. The data 
received regarding the negative qualities listed under b,d,f,h,j, 
and 1 was not particularly significant except to confinn a pre-
vious observation to the effect that the work in the pastorate 
was not well integrated but that teaching and preaching were 
TABLE 41 
EVALUATION OF ACTUAL FIELD WORK EXPERmNCES 
The ten types of field work most frequently mentioned, listed in rank order 
A b 
Most constructive influence on ~ ministry: Least constructive influence on ~ minist17: 
1. Pastorate 236 1. Teachirig 26 
2. Preaching 120 2. Pastorate 25 
3. Assistant Pastor 81 3. Assistant Pastor 17 
4. Teaching 52 4. Boys' Work 12 
5. Pastoral Visitation 48 5. Deputations 11 
6. Youth Work 39 6. Surveys 10 
7. Church Administration 23 7. Preaching 10 
8. Surveys 21 8. Youth Work 9 
9· Deputations 20 9. Pastoral Visitation 9 
10. Leadership Training 17 10. Church Administration 9 
c d 
Most positive influence on seminary training: Least positive influence on seminary training: 
1. Pastorate 141 1. Pastorate 18 
2. Preaching 60 2. Teaching 16 
3. Assistant Pastor 31 3. Assistant Pastor l3 
4. Teaching 26 4. Youth Work 10 
5. Surveys ~6 5. Pastoral Visitation 6 
6. Youth Work 16 6. Surveys 5 
7. Pastoral Visitation 15 7. Church Administration 5 
8. Church Administration 15 8. Music 4 
9. Leadership Training l3 9. Deputations 4 1\J 10. Deputations 12 10. Field Trips 4 -.o ~ 
TABLE 41 
(continued) 
EVALUATION OF <ACTUAL FIELD WORK EXPERIENCES 
E. f 
Offered most economic security: Offered least economic security: 
1. Pastorate 300 1. Teaching 
2. Preaching 69 2. Pastorate 
3. Assistant Pastor 44 3. Deputations 
4. Boys' Work 28 4. Assistant Pastor 
5. Teaching 17 5. Youth Work 
6. Youth Work 16 6. Field Trips 
7. Church Administration 16 7. Surveys 
8. Pastoral Visitation 11 8. Music 
9. Music 9 9. Preaching 
10. Student Work 8 10. Pastoral Visitation 
G h 
Most carefully supervised: Least carefully supervised: 
1. Teaching 45 1. Pastorate 
2. Surveys 43 2. Preaching 
3. Deputations 40 3. Teaching 
4. Assistant Pastor 39 4. Pastoral VisitatiGn 
5. Preaching 28 5. Assistant Pastor 
6. Pastorate 28 6. Youth Work 
7. Boys' Work 22 7. Boys' Work 
8. Field Trips 21 . 8. Deputations 
9. Youth Work 20 9. Director Religious Education 
10. Leadership Training 18 10. Recreation 
22 
12 
14 
13 
10 
9 
6 
6 
5 
5 
158 
50 
39 
35 
19 
17 
17 
13 
12 
11 
!g 
\.11 
TABLE U 
(continued) 
EVALUATION OF ACTUAL FIELD WORK EXPERIENCES 
I 
Most completely integrated with 
1. Pastorate 
2. Preaching 
3. Teaching 
4. Church Surveys 
5. Assistant Pastor 
6. Deputations 
7. Field Trips 
8. leadership Training 
9. Church Administration 
10. Pastoral Visitation 
K 
curriculum: 
58 
43 
38 
26 
23 
19 
16 
15 
]J 
12 
Offered greatest opportunity for personal 
developnent: 
1. Pastorate 291 
2. Preaching 1]J 
3. Assistant Pastor 76 
4. Teaching 69 
5. Pastoral Visitation 44 
6. Youth Work 42 
7. Deputations 3 5 
s. Boys' Work 27 
9. Church Administration 'Z7 
10. Church Surveys 21 
j 
Least integrated with curriculum: 
1. Pastorate 
2. Teaching 
3. Boys' Work 
4. Preaching 
5. Youth Work 
6. Assistant Pastor 
7. Pastoral Visitation 
8. Deputations 
9. Church Administration 
10. Student Work 
1 
Offered least opportunity for personal 
development: 
83 
31 
'Z7 
22 
19 
18 
16 
15 
10 
9 
1. Teaching 20 
2. Assistant Pastor 18 
3. Church Surveys 11 
4. Pastorate 10 
5. Boys' Work 9 
6. Church Administration 7 
7. Pastoral Visitation 5 
8. Youth Work 5 
9. Music 4 
10. Director Religious Education 4 
~ 
0'-
more integrated than other aspects of the pastorate. Teaching 
consistently rated high in each of the six negative classifica-
tions, as did preaching and the pastorate, but the raw scores 
were small and in most cases the results were stated in positive 
terms. 
29.7 
For a complete listing of replies to Part B of the Section 
on Field Work, attention is called to Table 40, on page 290-2, 
that lists the upper ten responses in each of the twelve cate-
gories, A-L. 
Conclusions. The conclusions regarding types of field work 
indicate that a wide variety of activities are involved in the 
typical seminary programs and that there is a tendency for them to 
fall into four or five major classifications including pastoral 
work, teaching, preaching, and social settlement work with the 
highest degree of positive value being attributed to work in the 
pastorate. Lack of supervision is quite evident in the responses 
to G and h in Part B, as was the lack of integration reflected in 
I and j. Youth work, church administration, deputations, and 
leadership training were consistently rated 1ower than the pas-
torate, preaching, and religious education. This would confirm 
an earlier observation that the minister conceives of his task 
primarily in terms of broad concepts and fails to make a careful 
delineation of responsibilities within the framework of the total 
task. However, actual experience, under careful supervision, 
growing out of a well-integrated curriculum, is considered highzy 
desirable by the graduates responding to this section of the 
questionnaire. 
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SECTION VIII - GENERAL QUESTIONS 
Purpose. The purpose of this section of the questionnaire 
was to secure a summary statement from the respondents in essay form 
so that such observations might be compared with the previous por-
tiona of the questionnaire. 
Instructions. The instructions given in the final section 
of the questionnaire were: 
Please give brief, direct, and frank answers to the follow-
ing questions. Try to limit yourself to the space provided but 
feel at liberty to add1another sheet for any additional remarks regarding these items. 
The questions raised in this section were: 
1 - What was the strongest contribution of your seminary to 
your ministry? 2 - In the light of your experiences as a sem-
inar,y student and as a minister, what did you expect from semin-
ary that you did not get? 3 - Do you feel that the theologi-
cal curriculum has kept up with the current needs of the minis-
ter? If not, in what areas do you sense a deficiency? 4 -
Make a statement regarding the need for a greater functional em-
phasis in seminary training. 2 
Evaluation of Section VIII ~ General Questions. Attention 
is called to Tables 42, 43, 44, and 45 located on pages 300-1, 302-3, 
and 304..!:{ general tabulation of responses to this section. Observe 
1 See Appendix, P• 348 
2 Loc. cit. 
TABlE 42 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER ONE 
''What was the strongest contribution of your seminary to your ministry?" 
Replies Seminary 
Summarized Code: 0 1 2 l !± 2 6 1 8 2 Total Rank 
Academic atmosphere, scholas-
tic achievement, a philo so-
phy of religion, and cul-
tural experiences 27 10 9 10 2 l3 4 7 1 1 80 1 
Spiritual motivation, per-
sonal growth, consecration 
and faith l3 10 3 5 1 12 1 6 0 4 53 2 
Inter-personal relations, 
professor and student, 
student and student re-
lationships 19 7 7 1 0 3 1 8 1 4 51 3 
Critical approach to the 
Bible 9 7 4 2 0 10 2 6 0 0 39 4 
Personal beliefs strang-
the ned 8 0 0 0 0 9 0 1 0 0 18 5 
Homiletics, sermon-deliv-
ery, sermon-preparation, 
preaching with a purpose 8 0 2 0 0 2 0 3 0 0 15 6 
Techniques - planning the 
program and administer-
ing the church 2 1 3 0 1 1 2 2 0 1 l3 7 \;,.-:) 
8 
TABLE 42 (continued) 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER ONE 
''What was the strongest contribution of your seminary to your ministry?" 
Replies Seminary 
Summarized Code: 0 1 2 
.2. !.!:. .2. 6 1 8 2. Total Rank 
Counselling techniques for 
helping people and groups, 
psychology of counselling 4 0 3 0 1 1 2 0 0 0 11 8 
Broad introduction to pro-
fessional field 3 1 0 1 0 1 0 0 0 0 6 9 
Sociology made important 2 0 1 0 0 1 0 0 0 0 4 10 
Ecumenicity stressed 0 0 1 0 0 2 1 0 0 0 4 10 
Missions interpreted 0 0 0 0 0 3 0 0 0 0 3 11 
Religious education made 
meaningful 1 0 1 0 0 0 0 0 0 0 2 12 
Liturgy of other groups 
explained 0 0 0 0 0 0 1 0 0 0 1 13 
Music stressed 0 0 0 1 0 0 0 0 0 0 1 J3 
None 0 0 0 0 0 0 1 0 0 0 1 J.j._ 
TOTALS 96 36 34 20 5 58 15 33 2 10 302 
\..o.) 
~ 
TABLE 43 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER TWO 
"In the light of your experiences as a seminary student and as a 
minister, what did you expect from seminary that you did not get?" 
(Tabulation based on 150 random samples) 
Replies Seminary 
Summarized Code: 0 1 2 1 !± .2 6 1 8 2 Total . Rank 
Techniques - evangelism, ad-
ministration of the ritual, 
stewardship 15 5 2 6 2 8 1 6 0 2 47 1 
Religious Education - church 
organization, teaching 
techniques, curriculum 
and leadership training 20 3 5 4 0 9 1 1 0 3 46 2 
Pastoral Techniques - call-
ing and counselling, bud-
geting of time, community 
consciousness 9 1 4 5 0 12 1 6 0 0 38 3 
Motivation, spiritual values, 
personal growth, streng-
thening of faith, consecra-
tion, peace of mind 5 0 6 4 1 3 1 2 0 1 23 4 
Field Work - supervised 
projects 9 3 1 0 0 4 0 1 1 0 19 5 
Homiletics - practical su-
pervision 3 4 1 0 0 4 0 3 0 0 15 6 
'W 
0 
l\) 
TABLE 43 (continued) 
TABULATION OF GENERAL QUESTIONS QUESTION NUMBER TWO 
Replies 
Summarized 0 1 2 2. !± 2. 6 1 B 2 Total Rank 
Practical use of Bible for 
preaching and devotions 3 1 1 1 0 1 1 2 0 2 12 7 
Personal theology not 
articulate 2 0 1 2 1 1 0 0 0 0 7 8 
Ministerial role defined, 
professional ethics 3 1 0 0 0 0 0 0 0 0 4 9 
Warm, responsive faculty and 
stimulating counsellors 0 0 0 4 0 0 0 0 0 0 4 9 
Special practical techniques 
in public relations, speech, 
audio-visual aids 0 0 0 0 0 1 0 0 0 2 3 10 
Knowledge of social science 
and social service work 0 0 1 0 0 0 0 1 0 0 2 ll 
Contemporary comparative re-
ligion courses 1 0 0 0 0 0 0 0 0 0 1 12 
Liturgy not interpreted 0 0 0 0 0 1 0 0 0 0 1 12 
Ecumenicity not stressed 1 0 0 0 0 0 0 0 0 0 1 12 
Discussion opportunities 
limited 1 0 0 0 0 0 0 0 0 0 1 12 
Training for wives of married 
students neglected 0 0 0 0 0 1 0 0 0 0 1 12 
All expectations fulfilled 3 4 1 0 0 2 0 1 0 1 12 
Miscellaneous and vague replies 2 0 1 1 0 1 0 2 0 0 7 
TOTALS 76 22 24 2S 4 47 7 25 1 11 244 
\JJ 
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TABLE 44 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER THREE 
"Do you feel that the theological curriculum has kept up with the current 
needs of the minister? If not, in what areas do you sense a deficiency?" 
(Tabulation based on 150 random samples) 
Seminary 
Rating Code: 0 1 2 2. !± 2 6 1 8 2 Total ~ 
Excellent • • • • • • • • 1 1 0.8 
Good ••••••••••• 12 6 3 2 1 8 1 3 2 .38 28.8 
Fair ••••••••• • • 12 4 5 6 1 5 2 5 1 2 43 32.5 
Poor. • • • • • • • • • • 10 2 3 1 2 5 1 6 1 2 32 24.2 
Adapting. • • • • • • •• 1 2 2 1 0 4 1 0 0 0 11 8 • .3 
No Opinion. • • • • • • • 2 2 0 1 0 1 0 1 0 0 7 5 • .3 
TOTALS 37 16 13 11 4 23 5 15 2 6 132 100.0 
Deficient 
Areas Rank 
Practical training - Religious 
Education, organization and 
church administration 25 5 6 4 1 7 3 6 2 2 61 1 
Clinical Work - pastoral 
techniques, counselling 
and psychology, scienti-
fie approach 11 5 6 4 2 5 0 8 0 .3 44 2 
VJ 
~ 
TABLE 44 (continued) 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER THREE 
Deficient 
Areas 0 1 2 d. !:± 2. 6 1 8 .2 Total 
--
Techniques for religious 
services - evangelism ad-
ministration of ritual, 
planning methods 7 0 0 3 0 2 1 3 1 0 17 
Practical use of Bible for 
preaching and personal 
theology 4 2 0 0 1 3 0 2 0 1 13 
Legal training 2 0 0 1 1 1 1 0 0 0 6 
Faculty - no parish ex-
perience 0 0 1 0 0 2 0 1 0 1 5 
Discussions and seminars 
limited 0 0 0 0 0 1 1 0 0 0 2 
Not student-centered. Fact-
centered, rather than per-
son-centered 2 0 0 0 0 0 0 0 0 0 2 
TOTAlS 54 12 13 12 5 21 6 20 3 8 150 
Rank 
3 
4 
5 
6 
7 
7 
w 
0 
\11· 
TABlE 45 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER FOUR 
·~ake a statement regarding the need for a greater 
functional emphasis in seminary training. 11 
Summary of Seminary 
Statements Code: 0 1 2 1 1± .2. 6 1 8 2 Total Rank 
Practical training needed in: 
Supervised work, religious 
education, organization and 
administration of church, 
public relations 14 6 4 0 1 7 0 7 0 2 41 1 
C.linical training essential: 
Psychological approach to 
problems of parish impera-
tive 5 6 5 3 0 2 1 3 0 2 27 2 
Curriculum needs revision: 
Relate curriculum to needs 
of the average minister 
and parish, build curricu-
1um around concept of parish 6 2 2 2 1 8 0 2 1 0 24 3 
Functional emphasis is 
needed ll 2 1 1 0 1 1 2 0 1 20 4 
Devotional atmosphere is 
needed in seminar,y 6 2 2 2 1 4 0 2 0 0 19 5 
Clinical year or interneship 
recommended 2 0 1 0 0 7 0 1 0 0 11 6 
Functional emphasis now 
adequate 2 1 1 1 0 4 1 0 0 1 11 6 
~ 
~ 
TABLE 45 
(continued) 
TABULATION OF GENERAL QUESTIONS - QUESTION NUMBER FOUR 
Summary of Seminary 
Statements Code: 0 1 2 l ~ 2. 6 1 8 .2 
Make teacher training em-
phasis central 6 0 2 0 0 0 0 0 0 0 
Require longer seminary 
period with regular re-
fresher course 2 0 0 1 0 2 0 0 0 0 
Parish experience needed 
by faculty 2 0 0 1 0 0 0 0 0 0 
Development of professional 
attitude desirable 1 0 0 0 0 0 1 0 0 0 
Rural parish training is 
basic 0 0 0 0 0 0 0 0 0 1 
TOTAlS 57 19 19 11 3 35 4 17 1 7 
Total 
8 
5 
3 
2 
1 
172 
Rank 
7 
8 
9 
10 
11 
\W 
0 
--l 
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that this tabulation is based on one hundred and fifteen samples, 
with fifteen questionnaires being selected at random from each of 
the ten seminaries. The results are stated in ter.ms of raw scores 
rather than percentages and are tabulated in decreasing rank order. 
Question 1 - "What was the strongest contribution of your 
seminary to your ministry?" It is significant to note that the 
greatest contribution of the seminaries seems to have been in the 
area of creating an appreciation for scholarly values and, it is 
even more interesting to note, that this is the prevailing value 
in each of the ten seminaries. There is no such consistent agree-
ment regarding the other values derived, but in terms of the total 
response, spiritual motivation, inter-personal relations, bibli-
cal lmowledge, homiletical training, counselling techniques, de-
velopment of special beliefs, and administrative techniques are 
listed in that order of importance. In addition to these, a 
limited number mentioned that the seminary had introduced them to 
the broad professional field of the ministry, had given additional 
insights into the organization and administration of the church, 
and had given them an understanding and appreciation of sociology, 
ecumenicity, missions, religious education, church liturgy, and 
music as essential parts of the ministry. It is significant to 
note that the development of personal belief stands fifth in the 
list of contributions made by the seminary even though there may 
be some overlapping in the responses to this item with respect to 
motivation and spiritual values which was listed second in im-
portance. From the standpoint of the seminary's effectiveness in 
training for specific functions, it is also interesting to note 
that techniques for church administration, counselling methods, 
sociology, and religious education have a very low rank order. 
This confirms again that the strongest emphasis of the seminary 
has been in the traditional academic disciplines whereas the weak-
est contributions have been in the more practical and functional 
fields. (see Table 42 on pages 300-1) 
Question 2 - "In the light of your experiences as a semin-
ary student and as a minister, what did you expect from seminary 
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that you did not get?" It is not surprising to find that, accord-
ing to Table 43 on pages 302-3, the greatest disappointment with 
the seminary was in the area of functional techniques and skills 
involving evangelism, the administration of the rituals, steward-
ship, church organization, teaching techniques, leadership train-
ing, pastoral calling, counselling, the budgeting of time, and com-
munity consciousness. Following in order of importance the respon-
dents listed spiritual motivation, field work experience, supervi-
sion in preaching, practical use of the Bible, personal beliefs, 
ministerial ethics, and a more wholesome relationship with members 
of the faculty and counsellors. Also in response to this question, 
specialized techniques in speech, public relations, audio-visual aid, 
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knowledge of social service agencies, an appreciation of other 
faiths, liturgy, ecumenicity, opportunities for free discussion, 
and theological training for wives, were listed in order of impor-
tance as experiences not fulfilled by the seminar,y. 
It is ext:.remely significant to observe that almost without 
exception the disappointments have been in the practical and func-
tional fields. There is some variation from school to school re-
garding the rank order of these deficiencies, but on the whole they 
represent an area in which the seminary needs to exert some cons-
tructive and positive leadership. 
Twelve of those replying felt that the seminar,y had ful-
filled all their expectations. 
Question 3 - "Do you feel that the theological curriculum 
has kept up with the current needs of the minister? If not, in 
what areas do you sense a deficiency?" The results of this ques-
tion are summarized on Table 44, on pages 304-5. The initial ques-
tion raised with respect to the way in which the theological curri-
culum has kept up with the current needs of the minister were tabu-
lated on the following basis: excellent, good, fair, poor, adapt-
ing, no opinion. 0.8% felt that the curriculum had kept an excel-
lent pace wi. th the changing needs, whereas 28.8% considered it good, 
32.5% considered it fair, 24.2% considered it poor, S.3% felt that 
it was in the process of adapting, and 5.3% had no opinion. This 
would indicate that the graduates of our seminaries are aware of 
the static curricula that prevails in most seminaries and that 
at best they can rate it only "fair" with respect to keeping pace 
with the current needs of the minister. 
The second portion of question 3, also shown in Table 44, 
.3.ll 
on page .J04 defines the deficient areas in more detail. The areas 
of deficiency listed in the order of importance include: prac-
tical training in religious education, organization, and adminis-
tration; clinical work involving pastoral techniques, counselling 
methods, and the scientific and psychological approach; techniques 
for religious services in the area of evangelism, the administra-
tion of the ritual, and methods of planning. . The other areas of 
deficiency suggested the need for a more practical interpretation 
of the Bible as an aid to preaching and personal theology; the need 
for a broader parish experience on the part of faculty members; a 
greater opportunity for general discussion and informal seminars; 
for legal training; and finally, that the curriculum was not stu-
dent-centered or person-centered but rather was fact-centered. 
The judgments expressed with respect to question 3 undergird and 
strengthen the primary thesis of this study, namely, that it is 
the responsibility of the seminary to provide a knowledge of and 
an experience in the fundamental functions required in the parish 
ministry, and secondly, that its curriculum should not only be in-
tegrated and well balanced but also person- and experience-centered. 
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Question 4 - ''Make a statement regarding the need for a 
greater functional emphasis in seminary training". The four rna-
jor observations made with respect to this question were that 
practical training should be more central, that the curriculum 
should contain clinical experience, that the curriculum should 
be designed with reference to meeting the needs of the parish, 
and that the schools should provide a greater inspirational and 
devotional atmosphere for the student. With respect to the 
fields mentioned most frequently, we observed that supervised 
field work was essential, that the students should be equipped 
with special aids and techniques in religious education, that 
they should be given an insight into and experience in the field 
of church organization and administration, that the concept of 
public relations needed more clarification, and finally, that 
the seminary should make a more serious effort to screen its 
students. (See Table 45, pages ':30~7) 
The desire for clinical training and psychological tech-
niques rated second in importance, yet here again, the important 
factor was its relationship to the parish ministry. Third in 
importance was the curriculum itself, with a substantial number 
urging that the curriculum be related to the needs of the average 
minister, that the curriculum be more unified, and that the parish 
be incorporated into the curriculum. Fourth in importance was the 
need for a stronger inspirational and devotional atmosphere for the 
3l3 
seminary student. Among other observations the respondents 
urged a clinical year or interneship, that more emphasis be given 
to teacher training, that a longer period was needed for seminary 
training, and that provisions should be made for regular refresher 
courses. It was again stressed that faculty members need parish 
experience in order to be effective from a functional point of 
view in the classroom. More attention should be given to the 
ministry as a profession, and a stronger emphasis placed on train-
ing for the rural parish. A substantial number indicated that a 
functional emphasis was needed without specifically designating 
the fields in which the emphasis should be made, while on the 
other hand, ten respondents indicated that the functional em-
phasis as now employed was adequate to meet the needs of the pas-
tor. 
Conclusions. The results of the four general questions 
indicate that the content fields are appreciated, even though the 
endorsement often falls far short of a full endorsement. On the 
other hand, the opinion is constantly reiterated that the seminary 
has not provided the fundamental techniques and insights for ful-
filling the basic functions of the minister. An appreciation was 
expressed for the inter-personal relationships that did exist, for 
the critical approach to the Bible, for training in preaching, 
counselling, and in the administration of the church, but for the 
most part, our schools have failed to impart the "know how" that 
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is so essential for an effective and satisfying ministry. The 
desire for supervision and guidance is everywhere apparent as is 
the awareness that students must have a broad insight into and an 
experience of basic social problems involving human need. It is 
the judgment of the respondents that the curriculum of the semin-
ary has not kept pace with the ever-changing needs of the ministry, 
that faculty members have had insufficient parish experience out of 
which to teach, and that added training and skill are essential in 
the field of religiouseducation, counselling, evangelism, and the 
practical use of the Bible. Finally, it is especially significant 
to note that the graduates not only recognized the need for skills 
and techniques, insights and perspectives, but also recognized that 
basic to the whole problem of theological education was the proper 
approach to the curriculum itself. The realization that a unified 
curriculum, built around the parish and the needs of the people, 
reflects profound insight into the life and structure of seminary 
life. 
CHAPI'ER VII 
SUMMARY AND CONCLUSIONS 
Suimnar;y. The purpose of this study has been to arrive 
at an understanding of what constitutes the functional approach 
to the ministry as well as theological education, and to deter-
mine how effectively our Methodist schools of theology have 
trained their graduates to perfonn those functions. The unpub-
lished research and current publications in the field indicate 
that our American schools of theo1ogy have rendered a significant 
service to the church, but on the whole they have not given their 
graduates a clear concept of a dynamic and functional approach to 
the ministry, nor have they given them an adequate training in 
the required techniques and skills. 
This is partly due to the historical setting in which Ameri-
can theological education finds itself. Having grown out of a 
classical European tradition, it has consistently found it diffi-
cult · to reflect and incorporate some of the important emphases 
at work in the field of education in general. During the colo-
nial period, beginning with Harvard College in 16.36, the pri-
mary aim and purpose of such institutions was to provide a na-
tive ministry with a broad background in the liberal arts and 
Biblica1 languages. However, as the schools assumed a greater 
identity of their own, they began to restate their objectives in 
terms of training in doctrinal beliefs, preparing for the 
missionary needs of the church, developing an interdenomina-
tional approach, and finally of recognizing the need for train-
ing a differentiated ministry to meet the needs of the present 
hour. 
Methodism was late in introducing its program of theologi-
cal education for _its first institution was established in 
Newbury, Vennont in 1839, even though :ma.ny unsuccessful attempts 
were made to inaugurate a program of higher education including 
Cokesbury College in 1787. The ten schools of theology now of-
ficially related to the Methodist Church fall into two periods -
1839 to 1900, and 1900 to 1940 - with the Perkins School of 
Theology, the _Candler School of Theology, and the University of 
Southern California School of Religion falling into the latter 
category. Developments in the area of curriculum indicate that 
our schools of theology, having undergone a rapid period of cur-
riculum expansion, have moved toward a more unified concept of 
the curriculum as represented in the "core", but there is still 
no widespread concern for developing a curriculum based on the 
functional concept of theological education. There seems to be 
no underlying philosophy of education undergirding the present 
program of theological education in the Methodist Church and 
very little official consideration is being given to such a de-
velopnent. 
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The function of the minister is highly diversified but his 
role is essentially one. He is pastor, preacher, teacher, lead-
er of worship, administrator, and cooperator, but his real func-
tion is to be an instrument of God in meeting the needs of indi-
viduals and groups within his parish. Therefore, this is the 
ultimate test of ministerial success. Activities, techniques, 
and skills are an important aspect of this concept, but they 
are only means, not ends. The quality of seminary training, 
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with respect to these means, has been inadequate and inferior 
according to the results of this study. The inadequacy of such 
training reflects the persistent rigidity of the seminary curri-
culum, but with the renewed emphasis on the humanities and the 
social sciences, it becomes imperative that the traditional cur-
riculum be adjusted to meet the needs of our time. Furthermore, 
the program must be integrated, balanced, person- and experience-
centered. The academic level of the courses in the practical 
field must be raised, and without sacrificing scholarship, the 
focal point of the entire curriculum must shift to the student 
and the parish. 
The results of this survey indicate that the average theo-
logical school graduate prior to 1947 reflected the conservatism 
and limitations of the curriculum, had a limited social consci-
ousness, and was only partially professional in his approach to 
the ministry. The comments also indicate that seminary train-
ing failed to provide many of the essential elements required 
in the ministry and was less than average in functional value. 
The need for additional training in the practical fields was 
stressed and only a limited number acknowledged having had a 
significant field work experience. This lack of practical ex-
perience under supervision represents one of the most serious 
limitations of the seminary program for the period surveyed. 
Conclusions. The role of the minister is a unified task 
involving many activities, but our schools of theology have been 
only partially successful in preparing men to meet the basic per-
sonal and social needs of the parish. The curriculum has failed 
to incorporate a sufficient emphasis on essential techniques and 
skills, but more important, there seems to be no dynamic philo-
sophy of education underlying the total program. The seminary 
has also failed to assume its proportionate share of responsibi-
lity for fostering the spiritual life of its students and has 
often failed to impart a unified philosophy of life and the min-
istry. Practical experience has been neglected as an integral 
part of the curriculum, and the quality of instruction has often 
been inferior. These observations all indicate that a functional 
emphasis is needed in the seminary education of tod~. 
APPENDIX 
TABLE 251 
FREQUENCY WITH WHICH 96 SEMINARIES REPORTED VARIOUS FmLD WORK 
ACTIVITIES AS A GRADUATION REQUIREMENT. 
Activity Frequency 
Sunday School teaching • • • • • • • • • • • • • • 23 
Visitation in private homes • • • • • • • • • • • • 15 
Occasional supply preaching • • • • • • • • • • • • 15 
Hospital visitation • • • • • • • • • • • • • • • • l3 
Assistant pastorate • • • • • • • • • • • • • • • • 11 
Pastorate • • • • • • • • • • • • • • • • • • • • • 10 
Teaching in daily Vacation Bible Schools • • • • • 7 
Teaching catechetical classes • • • • • • • • • • • 7 
Counselling • • • • • • • • • • • • • • • • • ·• • • 6 
Survey making • • • • • • • • • • • • • • • • • • • 6 
Directors of Religious Education • • • • • • • • • 6 
Home Missionary work • • • • • • • • • • • • • • • 4 
Visitation in mental hospitals • • • • • • • • • • 4 
Teacher-training institutes • • • • • • • • • • • • 3 
Teaching Week~ church school • • • • • • • • • • 3 
Visitation in homes for aged and orphans • • • • • 3 
Distribution of religious literature • • • • • • • 2 
Gospel mission work • • • • • • • • • • • • • • • 2 
Teaching kindergarten or nursery schools • • • • • 2 
Leaders in summer camps • • • • • • • • • • • • • • 2 
Visitation in penal institutions • • • • • • • • • 2 
Radio broadcasts • • • • • • • • • • • • • • • • • 2 
Revival evangelis • • • • • • • • • • • • • • • • • 2 
Work with other races • • • • • • • • • • • • • • • 2 
Church soloists • • • • • • • • • • • • • • • • • • 1 
Club or Scout leaders • • • • • • • • • • • • • • • 1 
Social Case work • • • • • • • • • • • • • • • • • 1 
Social Forums • • • • • • • • • • • • • • • • • • • 1 
Street meetings • • • • • • • • • • • • • • • • • • 1 
Work with community organizations • • • • • • • • • 1 
Work with social agencies • • • • • • • • • • • • • 1 
1 
Duewel, L. W., "Supervision of Field Work in .American Protes-
tant Theological Seminaries", P• Sl 
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TABLE 26 l 
FREQUENCY OF POSITIVE ACTION 
ON TYPES OF LOCAL PROBLEMS REPORTED TO EXIST BY 
TOTAL, CITY, RURAL, A & B SEMINARY GRADUATES 
TOTAL 
Action Support 
percent percent 
1. Religious problems • • • 76 • • • • • 63 
2. Family problems • • • • 57 • • • • • 54 
3. Youth problems • • • • • 69 • • • • • 64 
4. Community problems • • • 49 • • • • • 47 
5. Race problems • • • • • 78 • • • • • 55 
6. Labor problems ••••• 35 ••••• 37 
7. Health problems •••• 41 ••••• 46 
TOTALS 61 55 
1 
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Hartshorne, Hugh and Froyd, Milton c., Theological Educa-
tion in the Northern Baptist Convention, P• 89 
TABLE; 27 l 
STUDENTS' REASON FOR 
CHOOSING ELECTIVE COURSES 
(Abridged Table) 
Reasons for Choosing Elective 
· All Reasons 
No. votes ! 
Its practical usefulness for future work •••••••••••••• 3,489 
It gives information you feel you ought to have •••••••••• 3,047 
It is taught by a professor under whom you wish to study •••••• 2,576 
It is in line with your major interest ••••••••••••••• 1,739 
It is fundamental and bas~c to other courses • • • • • • • • • • • • 1,333 
Its practical usefulness in present field work • • • • • • • • • • • 998 
It has the reputation of being interesting • • • • • • • • • • • • • 646 
It is recommended by a number of the faculty • • • • • • • • • • • • 530 
It is recommended by oth.er students • • • • • • • • • • • • • • • • 508 
It offers the right amount of credit to fill out my schedule • • • • 362 
It is scheduled at the convenient hour • • • • • • • • • • • • • • • 336 
It has a reputation of being an easy course • • • • • • • • • • • • 165 
It does not require a knowledge of Hebrew or Greek • • • • • • • • • ---12, 
15,805 
1 May, Mark A., ~Education of American Ministers, Vol. II, P• 354 
22.1 
19.3 
16.3 
11.0 
8.5 
6.3 
4.0 
3.3 
3.2 
2.3 
2.1 
1.1 
0.5 
100.0 
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TABLE 28 1 
HOW 152 MI NIS'I'ERS SPEl\fD ONE WEEE: ON THE AVERAGE 
P':WFESSIONAL 
~ ~·o _ K 
WEEK 
57 1 59 11 
PE _SONA L 
AF'<' . I RS 
58 I 15 11 
l 
Sleep 
58 I 41t 
~ 8' 50 11 preaching , etc. 3' 55 11 teaching 
1 0 1 50'1 pastoral 
12 1 50 11 administrative 
3' 7" service to communi t y 
18 1 27 11 preparation 
l' 21 11 personal and :fam:L l y 
17 II de vo tions 14 1 visiti¥z , readins , 
recrea !on 
12 1 24 11 .f am ily and chores 
20 1 38 11 eating , hygiene , rest 
l' 35 11 secu lc..r work 
2' 53 11 travel 
56' 4n sleep 
49" misce l laneous and 
unaccounted for 
Hartshorne , Hugh and Froyd , Milton C., The o l ogi ca l Educa-
tion in the Northern Baptist Convention , p . 69. 
TABLE 12 l 
COURSES OFFERED 
BOS TON UNIVERSI1~ SCHOOL OF THEOLOGY 
1945 - 1946 
Course 
Titles 
Courses Of'f'ered 
Number Percentage 
Bib l e 
Church History 
Systematic 
Theo:J_ogy and 
Philosophy of' 
Religion 
He li t:sious Edu-
c ation 
Pract ical 
Theo logy 
Homiletics 
Church Ad-
ministration 
Church Music 
Evangelism 
'r own and 
Country Church 
Social Ethics 
Missions a nd 
World Religions 
25 
11 
7 
9 
27 
( 9 ) 
(5) 
( 6) 
( 3 ) 
( 4 ) 
27 
10~-
9 
26 
(33 1/3 ) 
(18 -! ) 
(22 -!) 
(11) 
(14 2/ 3 ) 
( 27 ) ( 100 %) 
7 6 ~ 
6 5 -! 
Courses Taken 
Enro llment Pe rce nt age 
254 
234 
217 
173 
629 
(252) 
(188) 
(122) 
(26) 
( 41) 
160 
106 
2 4 
10 2/3 
10 
8 
28 2/3 
( 40) 
( 30 ) 
( 19) 
( 4 ) 
( 7) 
7 1/3 
4 2/ 3 
1A Survey of' 'rheolog ical Education i n the I\f:ethodist 
Chur ch , p. 48 . 
TABLE 13 1 
C OlJ""RSES OFFERED 
CANDLER SCHOOL OF THEOLO~Y 
19 45 - 19 46 
Course Cours e s Offered 
'ri tles Ntunber Percentage 
I n The Bible 17i 20 
About The Bible 7 8 
The Expansion of 
the Chr i s tian 
Church 15 18 
The Thouc,ht and 
Life of the Re-
lig ious · orld 23! 27 
'r:he Church a t 
Work 93.1. ~ 2 27 
Total s 86].-2 100 % 
1 
Courses Taken 
Enrollment Percentage 
258 16 
111 7 
223 14 
351 22 
669 41 
1,612 100 d ;o 
A Survey of TheoloBical Education in t h e ;;.;I·,=:..::.....::..:..:.:~::..::.~ 
Church , p . 80. 
1 
TABlE 14 
COURSES OFFERED 
DREW THEOLOG IC:,A L SEMINARY 
19 45 - 1946 
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Course Titles Cour ses Offered Co urses Taken 
Number Percentage Enrollment Percentage 
Bible 
Church History 
Sociology 
Christian Criti-
cism of Life 
Mi s sions 
20 
5 
1 4 
8 
8 
Relig ious Education 14 
Theology 
Philosophy of 
Re lig ion 
App lied 
Christ i anity 
Christian Ethics 
Total s 
9 
4 
17 
5 
104 
20 
5 
13 
8 
8 
13 
9 
4 
17 
5 
100 % 
342 
79 
18 1 
260 
138 
117 
297 
72 
454 
101 
2 , 041 
17 
4 
9 
13 
7 
6 
15 
3 
22 
5 
100 '{& 
1A Survey of Theolog ical Education in the ffieth o dist 
Chur c h , p . 113 
TABLE 15 l 
COURSES OF'FERED 
DUKE DIVINITY SCHOOL 
1945 - 1946 
Course 
Titles 
Courses Offered Courses Taken 
Number Percentage Enrollment Percentage 
Old Te stament 10 
Ne w •re s tament 13 
History of 
Reli 0 ion 6 
Church History 5 
Americ an Re-
lig ious Thought 6 
Christian Doc-
trine 
Christian Ethics 
Psychology of 
Relig i on 
Homi letics 
Prac tical 
Theology 
Religiou s Educa-
tion 
To tals 
11 
6 
4 
7 
4 
4 
79 
13 
16 
8 
6 
8 
14 
8 
5 
9 
8 
5 
100 fa 
120 
162 
75 
83 
82 
113 
55 
43 
98 
111 
39 
981 
12 
17 
8 
8 
8 
12 
6 
4 
10 
11 
4 
100 fo 
1! Survey of Theolo ~ical Education in the Methodist 
Church , p. 146. 
327 
TABLE 16 1 
COURSES OFFERED 
GAMMON THEOLOGICAL SEMINARY 
1945 - 1946 
Course 
Tit les 
Courses Offered 
Numbe r Percentage 
Courses 
Enrollment 
~ib le 14 23.3 194 
Ch rist ian 
History 8 13.3 68 
Christian Doc -
trine 4 6 . 7 64 
Chur>ch Ac-
tivities 28 46 . 7 215 
Christian 
Missions 6 10.0 88 
Totals 60 100 <fa 629 
Taken 
Percentag e 
30.9 
10 . 9 
10.0 
34.2 
1 4 . 0 
100 % 
Note: This summary is based on courses actually 
offered 1946 - 1947 rather than on course 
listings in the catalog . 
1~ Survey of Theo l ogical Education in the Methodist 
Church, p. 174. 
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TABLE 17 l 
COURSE ' O:i:<'FERED 
GARRETT BI BLIC -L I NS'I'ITUTE 
1945 - 1946 
Course 
Titles 
Courses Offered Courses 'rB.ken 
Number Percenta .- e Enrollment Percentage 
Biblic al In-
ternretation 
Church admin-
istra tion 
Church and 
Community 
Church Music 
Counseling 
Et hics 
Hebrew 
His tory of 
8hristianity 
History of 
Re l i g on 
J:!iis sions 
Phi l osophy of 
Relig ion 
Preach ing 
Relig ious 
Education 
Speech 
Sociology 
Theology 
Totals 
1 
20 
3 
6 
3 
6 
3 
2 
14 
4 
2 
5 
8 
14 
5 
6 
10 
111 
18 
3 
5 
3 
5 
3 
2 
13 
4 
2 
4 
7 
13 
4 
5 
9 
100 % 
656 
68 
157 
136 
181 
118 
15 
317 
116 
74 
176 
214 
299 
118 
181 
253 
3 , 081 
A Survey of Theological Education in the Met_odi st 
Church, p . 208. 
21 
2 
5 
4 
6 
4 
0.5 
10 
4 
2 
6 
7 
10 
4 
6 
8 
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TABLE 18 1 
C OlJ""RS.:.-!.S OJi'F ""~ED 
I LI FF SCHOOL O.t• THEO LOGY 
1945 - 1946 
COURSES OFF~.HED 
vOUHSE 'riTLES NUMBEH PERCE NT A GTE 
Old Testament 6 1'7 
rre w Te s t ament 4 11 
Helie; ious Educa-
tion 9 26 
Church His t ory and 
Mis s i ons 4 11 
Homi l etics and 
Political 
Sc ience 5 14 
C:hristian Theo-
logy and 
Philosophy of Re-
l i g ion 7 20 
Totals 35 100 
COURSES TAKEN 
E fR OLLME Nrr PERCEN'EAGE 
26 7 .4 
-+ 2.7 7.7 
79 22.5 
.f. 43 12.2 
f 92 26.1 
85 24 .1 
% 352 100 of , o 
1A Surve y of Theo l ogical Education i n the IJieth odist 
Church , p . 242. 
3JO· 
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TABLE 19 1 
COURSES OFFERED 
PERKINS SCHO OL ' F 'rHEOLOGY 
1945 
-
1946 
Courses Offered Courses Taken 
Course Ti t 1es Number Percentage Enrollment Per-
cent a ges 
Ol d Tes tament 13 11 121 
New 'l1 e stament 20 17 190 
vhurch His tory 13 11 125 
Christian Doctrine 15 11 75 
Phi_osophy of Re-
lig ion 7 6 75 
Sociology of Re~ 
ligion a.nd Ethics 16 12 97 
Relig ious Educat ion 17 13 87 
N~ issions and History 
of Religion ll 9 87 
Homi l etics , Speech , 
and Church Mus ic 9 7 139 
The Local Church 4 3 92 
Totals 125 100 o& I 1,088 
A: Survey of 'rheolo g ical Education in the Methodist 
Church , p . 273. 
11 
18 
12 
7 
7 
9 
8 
8 
12 
8 
100 % 
TABLE 20 l 
COURSES OFFERED 
UNIVERSI'rY OF' SOUTH ERN CALI FORNIA 
SCHO OL OF RELIGION 
1945 - 1946 
Course Course s Offe red 
Titles Number Pe rcentag e 
Co urses 
Enrollment 
iJorld Reli6 i ons 3 7.0 
Bib lical History 2 5.0 
Church and Allied 
His t ory 3 
Biblical Science 6 
Literature 1 
Bi blical Theology 2 
Christian Funda-
mental s 2 
Current Trends 2 
Philosophy 2 
Socio-economics 1 
Relig ious Education 5 
Homiletics 2 
Church Administra-
tion 3 
Social Work 1 
Pastora l Service 3 
Ethics 1 
Psycho l ogy 3 
To tals 40 
7 .0 
1 4 .4 
2 .4 
5.0 
5.0 
5.0 
5.0 
2 . 4 
12.0 
5.0 
7.0 
2 . 4 
7.0 
2 . 4 
7.0 
100 % 
122 
8 
27 
51 
7 
16 
21 
35 
28 
11 
27 
18 
18 
14 
15 
28 
30 
462 
332 
Taken 
Percen tage 
26. 4 
1.7 
5 . 8 
11 
1.5 
3.4 
4 .5 
7 .5 
6 . 0 
2 .3 
5 . 8 
3 . 8 
3 . 8 
3.0 
3 . 2 
6 .0 
6 . 4 
100 J~ 
1A Survey of Theolog ic a l Edu c a ti.on in the IV!ethodi st 
Church , p. 304 
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TABLE 21 1 
COURSES OFFERED 
BY 
' JEST MI NS'l'ER THEOLOG I ~A1 SEMINAHY 
1945-1946 
COUl1SES OFl''ERED COURSES 'rAK -" N 
Course 
Titles No . % Enrol- o·l /o 
ment 
Bible 7 l5Jb 83 17% 
Church Hi story 10 22 91 19 
Theolo gy 9 20 74 15 
?ra ctical 19 42 223 47 
TOTALS 45 1007& 411 100~~ 
l A Survey of Theolog ical Education in the Methodist 
Church~ p. 334. 
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NOTE: Please do not look at t he subsequent pages of this f orm 
until you have completed pages one and two . This is iJnportant . 
STATISTICAL RECORD ----------
Name of Seminary 
------~~~~----~----~----~~~~----~---In what year di d you graduate from seminary? ___ A~t what age? __ 
In what year did you graduate from college? At what age ? __ 
Narne of College Location·..,-------------
Eu.rnber of years spent in study beyond seminary degr ee 
------
What degrees do you hold?..,--------~--------~---------­
Are you married or single? Your present age~-------
Number of children Wereyou married while in se1ninary? 
------Major f i el d of study vlhile i n seminary _________________ _ 
Hi nor f i el d of study v;hil e in seminary 
---------------------Present type of work. __________________________________ __ 
Major emphasis i n your ministry since leaving seminary 
--------
List positions you have hel d since graduation from seminary and 
gi ve approxirnate date 
-------------------
Civi c , fraternal, corrununity , and prof essional groups, other t han 
i nt er- denominational groups, i n which you are now an active 
member 
-------
List your outstanding publications _______________________ _ 
List official church positions you now hold i n addition to your 
regular appointment 
List the inter- denominational groups i n 1vhich you are now a.ctive 
and i ndicate positions of l eadership you hold i n such groups 
335. 
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---------P-ERSONAL JOB ANALYSIS __________ _ 
Before turning to t he following pages you are requested to help de-
f ine t he job or task or function of the minister. Please list below 
- I N THE ORDER OF ll'IPORTANCE - the essential types of vmrk t hat go 
to-mRke up your-personal job as a minister. There are no right or 
\vrong anmvers and there is no right or wrong order. Your opinion is 
t he most important thing. Use single words or short phrases D~ mak-
ing your list. A minimum of ten jobs or functions must be listed 
below in the ORDER OF TI"iPORTJLNCE i.Yl your ministry. 
After making your list you are to place a numeral i n the appropriate 
"check here:t space provided at the right of each job . Please place 
the numeral -1- to the right of each j ob that gives you the most 
personal satisfaction. Place the numeral -2- to t he right of each 
j ob t hat requires t he most time. Place the. numeral -3- to t he right 
of each :j.ob that offers you the largest field of service. Place the 
numeral -4- to t he right of the fields in which you f eel that you do 
your most constructi ve piece of \vork . 
After you have completed this page of t he questionnaire , DO NOT HAKE 
ANY SUBSEQUENT CHANGES I N THIS LISTHJG AND -DO NOT !11AKE ANY 1-illiSITI'ONS 
TO THIS ORIGINAL LIST . - -- - - -- -- -
THE JOB 1. ______________________________ _ 
2. _____________________________ _ 
3. _______________________________ ~ 
4. ______________________________ __ 
5. 
6. 7.-------------------------------------------8. _____________________ _ 
9. ________________________________ _ 
10. __________________________ _ 
11. ________________________ __ 
12. ___________________________ __ D . _____________________________ _ 
14. _____________________________ _ 
15 •. _______________________ _ 
16. _____________________________ _ 
17. _______________________________ __ 
18. ______________________________ __ 
19. ________________________________ __ 
20. _________________________ __ 
21. ________________________ __ 
22. __________________________________ __ 
23 . ________________________ _ 
24-·-------------------------------------5. ________________________________ __ 
26 . _______________________ __ 
27 . ______________________________ _ 
28 . _____________________________ _ 
29. ______________________________ _ 
30. ___________________________________ __ 
CHECK HERE 
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________ Ti-IE FUNCTIONS OF THE MI NISTER:.__ _______ _ 
The follmving list of sixteen categorie s~:- outlines the job of the 
minister in terms of his function . Please rate each of the tasks 
.f rom the standpoLn.t of hmv well your seminary trained you to fulfill 
these specif ic functi ons. It is important that you rate each of the 
items listed belmv. You are t o CIRCLE t he number that best r epre-
sents t he degree of effectiveness of your semina~J traini ng relati ve 
to each function . Use the follmving categories for evaluating each 
job : 5- Excellent 4-Good 3- Fair 2-Poor 1-Very Poor ¢- Training 
of Ho Value. If you received no instructions whatsoever relative to 
any part icular question you are to dra>v a hea~J line through all the 
numerals to t he right of t hat question. 
SIXTEEN Fill~CTIONS OF A HINISTER 
l . Bring persons to Christ and ~ersonal commitment •••• 
2. Helplng parents build Christlan homes •••••••••••••• 
3. Education in beliefs and practices • • ••••••••••••••• 
~- · Developing f aith in God and in the resources of 
tl1e rmi verse •••••••••••••••••••••••••• ••••••••••••• 
5. Getting support f or missions ••••••••••••••••••••••• 
6. Reaching t he QTlChurched•••••••••••• •• •••••••••••••• 
7. TrainLn.g laJ~en••••••••••••••••• ••••••••••••••••••• 
8 . Com1seling ••••••••••••••••••••••••••••••••••••••••• 
9. Leading all ages into vital experiences of >vorship. 
10 . CreatLn.g conditions to support Christian living •••• 
11. Expressing insights re gar ding ethical and social · 
problems •••.•••••••••••••••••••••••••••••••••••••••• 
12 .. Helping the church remake itself ••••••••••••••••••• 
13 . Celebration of holy days and performances of 
5 4 3 2"1"10 
5 4 3 2 l 0 
5 4 ..., 2 l 0 :; 
5 4 3 2 l 0 
5 4 3 2 1 0 
5 4 3 2 l 0 
5 4 3 2 l 0 
5 4 3 2 l 0 
5 4 3 2 1 0 
5 4 3 2 l 0 
5 4 3 2 l 0 
5 4 3 2 l 0 
ceremonies ••••••••••••••••••••••••••••••••••••••••• 5 4 3 2 l 0 
14 . Defending minority groups •••••••••••••••••••••••••• 5 4 3 2 1 0 
15 . Teaching people how to solve probl ems and resolve 
differences••••• •••••••••••••••••••• ••••••••••••• •• 5 4 3 2 1 0 
16. CooperatinB: with the public school •••••••• ••••••••• 54 3 2 l 0 
NOTE : You are now to transf er to t he bl ank spaces belm·r 
t he functions or j obs vfhich you listed on page one t hat are 
not covered in the above list of sixteen categories . Do not 
transfer jobs from page one whi ch are identical with or 
equivalent to t he above list. Rate aJ~ transferred items. 
17. 5 4 3 2 1 0 
18. 5 4 3 2 l 0 
l9o 5 4 r3 2 l 0 
20. 5 4 3 2 l 0 
Hartshorne, . Hugh and Froyd, Ivlilton c., Theological Education 
in the Northern Baptist Convention, Judson Press, Philadel-
phia, 194i, P• 41 (used by permission) 
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SEMINARY STUDIES 
Please rate the studies you have had while in seminary by 
placing a circle around the appropriate number after each subject. 
You are to rate each subject on the basis of how well the instruc-
tions you received in that field helped you perform the functions 
of a minister. Items listed are not specific courses but rather 
broad areas in which you may have taken specific courses. You 
are to use the following basis for your rating: 5 - Excellent 
4 - Good 3 - Fair 2 - Poor 1 - Very Poor 0 - Training of 
No Value. If you did not have formal courses in any particular 
area listed, draw a line through the numbers after that particu-
lar area. 
1. History of Religion • • • • • • • • • • • 5 4 3 2 1 0 
2. Old Testament • • • • • • • • • • • • • • 54 3 2 1 0 
3. Hebrew • • • • • • • • • • • • • • • • • 5 4 3 2 1 0 
4. New Testament • • • • • • • • • • • • • • 5 4 3 2 1 0 5. Greek • • • • • • • • • • • • • • • • • • 5 4 3 2 1 0 6. Church History • • • • • • • • • • • • • 5 4 3 2 1 0 7. History of Christian Thought • • • • • • • 543210 8. Christian Doctrine 
• • • • • • • • • • • • 543210 9. Philosophy of Religion • • • • • • • • • 543210 
10. Comparative Religion • • • • • • • • • • • 5 4 3 2 1 0 
11. Missions • • • • • • • • • • • • • • • • • 543210 
12. Ecumenical Movement • • • • • • • • • • • 543210 
13. Christian Ethics • • • • • • • • • • • • • 543210 14. Sociology- • • • • • • • • • • • • • • • • 543210 
15 • Social Problems • • • • • • • • • • • • • 543210 16. Marriage and the Family • • • • • • • • • 543210 
17. Psychology of Religion • • • • • • • • • 543210 18. Pastoral Psychology and Counselling • • • 543210 
19. Clinical Training. • • • • • • • • • • • • t; 4 3 2 1 0 / 20. Religious Education • • • • • • • • • • • 543210 21. Group l'lork • • • • • • • • • • • • • • • • 543210 22. Audio-Visual Aids and Methods 
• • • • • • 543210 23. Worship • • • • • • • • • • • • • • • • • 543210 24. Church Music • • • • • • • • • • • • • • • 543210 25. Religious Values in Literature 
• • • • • 543210 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 
. > 
SEMINARY STUDIES (continued) 
Religious Drama • • • • • • • • • • • • • 5 4 3 2 1 0 
Christian Art • • • • • • • • • • • • • • • 5 4 3 2 1 0 
Recreation • • • • • • • • • • • • • • • • 54 3 2 1 0 
Preaching Theory • • • • • • • • • • • • • 5 4 3 2 1 0 
Preaching Practice • • • • • • • • • • • • 5 4 3 2 1 0 
Church Administration • • • • • • • • • • • 5 4 3 2 1 0 
Rural Church • • • • • • • • • • • • • • • 5 4 3 2 1 0 Urban Church • • • • • • • • • • • • • • • 5 4 3 2 1 0 Field Work • • • • • • • • • • • • • • • • 5 4 3 2 1 0 Ministerial Ethics and Etiquette • • • • • 5 4 3 2 1 0 
NO'IE: If you have had studies in fields other than 
those listed you are requested to write those fields 
in the spaces below and indicate the appropriate 
rating for each. 
543210 
543210 
543210 
543210 
543210 
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SEMINARY TRAINING 
In this section of the survey you are requested to answer 
specific questions regarding the effectiveness of your 
semin~J training and to rate the quality of that training. 
Circle the number after each question that best characterizes 
the quality of your seminary training. Use the following 
categories as a basis for your rating: 5 - excellent 
4 - Good 3 - Fair 2 - Per 1 - Very Poor 0 - Training 
of No value. - If you did not receive formal training in sem-
inary relative to any of the particular questions you are to 
draw a line through the numerals which follow those parti cu-
lar questions. 
In addition to the rating of 5 4 3 2 1 0 you are requested 
to indicate whether or not you have felt the need for addi-
tional training in each particular area under question. 
Indicate your answer by placing a circle around Yes ? or 
No. If you are in doubt place a circle around the ? 
ADDITIONAL TRAINING 
QUESTION NEEDED 
1. Were you taught how to 
make a pastoral call? 543210 Yes ? No 
2. Were you taught the use 
of visitation in pro-
meting specific pro-
grams? 543210 Yes ? No 
3. Were you taught how to 
organize and train a 
group for the purpose 
of visitation? 543210 Yes ? No 
4. Were you taught how to 
organize, direct, and 
use groups of various 
ages for the accompl-
shment of the aims and 
purposes of the 
church? 543210 Yes ? No 
5. Were you taught the 
psychological and edu-
cational character of 
group behavior? 54 3 "2 1 0 Yes ? No 
6. Were you taught t he 
basic principles of 
group intera c tion? 5 4 3 2 1 0 Yes ? No 
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?. Did you ~ece~ve adequate 
· training in the rituals 
of the church? 543210 Yes ? No 
8. Were you taught the mean-
ing of Christian symbols? 543:210 Yes ? No 
9. Were you given an opportu-
nity to observe the pro-
per administration of the 
church rituals under the 
personal supervision and 
direction of an instructor? 543210 Yes ? No 
10. Were you taught to plan, 
organize, and administer 
the missionary program of 
the chur:rrll? 543210 Yes ? No 
11. Were you taught to plan, 
organize and administer 
the evangelistic program 
of the church? 543210 Yes ? No 
12. Were you taught to plan, 
organize and administer 
the stewardship program 
of the church? 543210 Yes ? No 
l3. Were you taught the 
methods of good publicity 
and proper public rela-
tions? 543210 Yes ? No 
14. Did you receive adequate 
training in public wor-
ship? 543210 Yes ? No 
15. Did you receive adequate 
training in private wor-
ship and devotions? 543210 Yes ? No 
16. Did you receive adequate 
tra-dirl.ng in family de-
votions? 543210 Yes ? No 
17. Were you taught to en-
list, train, and guide 
leaders for the work of 
the church? 543210 Yes ? No 
18. Were you taught how t o 
plan, staff, and conduct 
a workers' conference? 543210 Yes ? No 
19. Were you taught to ap-
preciate and participate 
in community leadership 
training programs? 543210 Yes ? No 
20. Were you given specific 
instructions in the use of 
movie and slide projectors? 543210 Yes ? No 
21. Were you taught how to 
stimulate interest and moti-
vate action through your 
preaching? 543210 Yes ? No 
22. Did you receive seminary 
training in the proper use 
of your voice in public 
speaking? 543210 Yes ? No 
23. If you had a speech defect, 
did you receive remedial 
training while in sem-
inary? 543210 Yes ? No 
24. Did you receive training 
in informal addresses 
and after-<linner talks? 543210 Yes ? No 
25. Were you taught how char-
aater develops and how to 
use the laws of learning 
in guiding this process? 543210 Yes ? No 
26. Were you taught how to 
organize, administer, and 
supervise the educational 
program of the church 
school? 543210 Yes ? No 
27. Did you receive adequate 
instructions regarding the 
curriculum materials to be 
used in the church school? 543210 Yes ? No 
28. Were you taught how to 
minister to the sick, be-
reaved, and dying? 543210 Yes ? No 
29. Were you taught how to 
guide a person from the 
experience of sin to the 
experience of redemption? 543210 '!f.es ? No 
30. Did you receive training · 
in counselling procedures 
such as standardized tests, 
the interview, and case 
work? 543210 Yes ? No 
31. Were you taught to ana-
lyze the social conditions 
and needs of the community? 543210 Yes ? No 
32. Were you instructed in plan-
ning techniques and procedures 
to meet community needs? 54 3 2 1 0 Yes ? No 
33. Were you taught to support 
community services and so-
cial agencies? 543210 Yes ? No 
34. Were ·you given adequate 
training in the use of 
music, art, and drama as 
means of realizing spiri-
tual values? 543210 Yes ? No 
35. Were you instructed in the 
use of "the discussion 
method" as a technique of 
group work? 543210 Yes ? No 
36. Were you trained in recrea-
tional methods so that you 
were an able leader of all 
age groups? 54 3 2 1 0 Yes ? No 
37. Were you trained to help 
people face religious diffi-
culties? 54 3 2 1 0 Yes ? No 
38. Were you taught how to give 
others sound foundations of 
Christian belief? 543210 Yes ? No 
39. Were you taught how to make 
clear the relevance of be-
lief to life? 543210 Yes 7 No 
40. Were you trained to guide 
church members in the ful-
fillment of their responsi-
bility for building a new 
world order? 54 3 2 1 0 Yes ? No 
41. Were you taught the funda-
mental principles of so-
cial etiquette? 543210 Yes ? No 
42. Were you taught that per-
sonal hygiene and neat ap-
pearance are essential in 
the ministry? 54 3 2 l. 0 Yes ? No 
43. Were you taught to strictl.y 
safeguard the confidences 
of others? 543210 Yes ? No 
44. Were you encouraged by your 
professors to follow current 
events in periodicals, news-
papers, and on the radio? 54 3 2 1 0 Yes ? No 
45. Were you taught the full im-
plications of the social gos-
pel. for your ministry? 5 4 3 2 1. 0 Yes ? No 
344 
SEMINARY EXPERIENCES 
In t his part of the survey you are asked to give your opinion 
on a number of seminary experiences. Indicate your reply by 
placing a circle around Yes ? or No at the right of each ques-
tion. If you are in doubt regarding t he answer place a circle 
around the ? 
1. Did the corporate devotional life of the seminary 
add to your spiritual growth while in school? Yes ? No 
2. Did you p articipate in informal devotional ex-
periences with your fellow students? Yes ? No 
3. If so, did the experiences prove worthwhile? Yes ? No 
4. Were you urged by your professors to cultivate 
your inner spiritual and devotional life? Yes ? No 
5. Did your courses as a whole contribute to ,, 
your spiritual and devotional life? Yes ? No 
6. Did your personal experiences with the faculty 
strengthen your commitment to the Christian 
ministry? Yes ? No 
7. Did your seminary provide you with opportu-
nities to meet stimulating and inspiring 
persons of exceptional character and experience? Yes ? No 
S. Did you participate in the cultural and artis-
tic life of the community while in seminary? Yes ? No 
9. Did you sense that there was a community of 
learners with a common goal in your student-
faculty relationships? Yes ? No 
10. Did your seminary provide adequate social ex-
periences between faculty and students so 
that you came to appreciate your professors 
as persons? Yes ? No 
ll. If you were married whll e in seminary did the 
seminary provide adequate social experiences 
for your wife and family? Yes ? No 
12. Did you feel free to take personal problems 
to the various members of the faculty? Yes ? No 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
SEMINARY EXPERIENCES 
(continued) 
Were you given an adequate appreciation of the 
religious nature and spiritual content of the 
Bible? 
Do you feel that your study of the Bible 
centered too much on the critical approach? 
Were you taught to relate your work to the 
needs of people? 
vlere you taught the psychology of leadership 
and were you given an opportunity to develop 
and express leadership skills and traits? 
Did a democratic spirit prevail throughout 
the seminary student body? 
Were you given an opportunity to express your 
opinion regarding curriculum changes and 
administrative policy while a student in 
seminary? 
Did your professors seem to have an appreci-
ation of and teach the ecumenical point of 
view? 
Did you feel that your professors taught 
out of an intimate contact with real life 
sitatuions? 
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Yes ? No 
Yes ? No 
Yes ? No 
Yes ? No 
Yes ? No 
Yes ? No 
Ye·s ? No 
Yes ? No 
FIElD WORK 
In this section of the survey you are to express your opinion 
on your seminary field work experiences. Indicate your answer 
by placing a circle around the appropriate reply to the right 
of each question. If you are in doubt regarding the answer 
place a circle around the ? If you did not participate in 
any type of field work while in seminary you are requested to 
place a check (X) mark in the box to the right of the paragraph 
and then omit answering this section of the questionnaire. 
1. Was your field work program carefully planned 
and skillfully guided? Yes ? No 
2. Has your seminary field work experience been 
of any practical value to you in your min-
istry? Yes ? No 
3. Were you dependent on religious field work 
for maintaining yourself while in seminary 
from the financial point of view? Yes ? No 
4. Did the field work required for financial main-
tenance lower the quality of your academic 
work and result in less adequate preparation 
for the ministry? Yes ? No 
5. Do you feel that you profited as much from 
the hours spent in field work as you would 
have from the same number of hours spent in 
additional academic study? Yes ? No 
6. Did you receive enough "on the job" counselling 
in connection with your field work? Yes ? No 
7. Did your field work reveal the need for per-
sonal vocational counselling? Yes ? No 
8. Do you consider field work a significant part 
of seminary training? Yes ? No 
9. Were the standards as high for your field work 
as for your other academic studies? Yes ? No 
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FIELD WORK 
(continued) 
10. Was your field work properly integrated with 
your other studies in seminary? Yes ? No 
11. Did your seminary field work give you an ade-
quate "first-hand experience" in the admin-
istration of the program of the church? Yes ? No 
12. Was the relationship between you and the ~on 
the job" director a pleasant one? Yes ? No 
13. Do you feel that field work should ·be a re-
quired part of the sem..¥tarY curriculum? Yes ? No 
List the types of field work you did while in seminary and rate each 
on the basis of the following norms: 
A Most constructive influence on my ministry. 
· b - Least constructive. 
C Most positive influence on seminary training. 
d Least positive. 
E Offered most economic security. 
f Offered least. 
G - Most carefully supervised. 
h Least supervised. 
I Most campletely integrated with curriculum. 
j - Least integrated. 
K Offered greatest opportunity for personal development. 
1 - Offered least. 
Circle the appropriate letter or letters at the right of each type 
of field work you list. It is possible that most of these norms 
may be applied to one type of work. 
1 ••••••••••••••••••••••••••••••••••••••••! b C d E f G h I j K 1 
2 ••••••••••••~•••••••••••••••••••••••••••A b C dE f G h I j K 1 
3 ••••••••••••••••••••••••••••••••••••••••' b C dE f G hI j K 1 
4 ••••••••••••••••••••••••••••••••••••••••' b C dE f G h I j K 1 
5 ••••••••••••••••••••••••••••••••••••••••' b C dE f G h I j K 1 
6 ••••••••••••••••••••••••~~~•••••••••••••' b C dE f G h I j K 1 
7 ••••••••••••••••••••••••••••••••••••••••' b C dE f G h I j K 1 
8 ••••••••••••••••••••••••••••••••••••••••A b C dE f G h I j K 1 
9 ••••••••••••••c•••••••••••••••••••••••••A b C d E f G h I j K 1 
10 ••••••••••••••••••••••••••••••••••••••••A b C dE f G h I j K 1 
GENERAL QUESTIONS 
Please give brief, direct, and frank answers to the following 
questions. Tr.y to limit yourself to the space provided but 
feel at liberty to add another sheet for any additional remarks 
regarding these items• 
1. What was the strongest contribution of your semina.ry to your 
ministry? 
2. In the light of your experiences as a sem.inary student and as 
a minister, what did you expect from seminary that you did not 
get? 
3. Do you feel that the theological curriculum has kept up with 
the current needs of the minister? If not, in what areas do 
you sense a deficiency? 
4. Make a statement regarding the need for a greater functional 
emphasis in seminary training. 
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INTRODUCTION 
One of the persistent problems of theological education is 
that of maintaining a sense of relevance in content and method. 
This study, therefore, is an effort to discover and to define the 
functions of the minister and to determine how well the seminaries 
of the Methodist Church have succeeded in training their graduates 
to perform such functions. 
A comprehensive questionnaire was prepared and circulated 
in 1948 to all graduates of the ten seminaries of the Methodist 
Church who completed school between 1927 and 1947. The question-
naire was specifically designed to arrive at a job analysis of the 
minister's task; to define his functions; to evaluate the effec-
tiveness of seminary studies, quality of seminary training, the 
breadth of seminary experiences, and to evaluate the quality of 
field work. The results of that questionnaire constitute the core 
of this study, with fifteen hundred _graduates submitting replies. 
Theological education in the col onial period had its roots 
set deeply in continental theological traditions, but with the ex-
pansion of Protestantism in America, it became imperative that 
churches recruit and train their own clergy. Thus, colleges and 
seminaries were founded, but in the beginning they attempted to do 
little more than provide a broad liberal education for members of 
the clergy. As theological education developed, the aims also 
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shifted from a liberal arts education to a defense of doctrinal 
beliefs. Subsequent trends reflected an interdenominational con-
cern as well as a desire on the part of the seminaries to train 
for a differentiated ministry. In this process of development, 
the seminaries incorporated many of the aims and objectives of 
education in general, but schools of theology as such have been 
slow and reluctant to change either their curricula or revise 
their methods. 
The Methodists were late in establishing their program of 
theological education but there are now ten schools of theology 
formally related to the church, the first having been established 
in 1839. The primary objectives of these ten institutions center 
in the training of men for the pastoral ministry, but at the same 
time their concept of the ministry does not seem to have been de-
fined in functional terms. This suggests that the seminaries of . 
the Methodist Church need to undergo a period of critical self-
evaluation with respect to both content and methods. 
SU}~Y STATEMENTS ON SURVEY 
The task of the minister has been variously defined as 
preacher, pastor, counsellor, teacher, administrator, executive, 
cooperator, and as a worshipper. His role, though diversified, 
must be considered as one - that of making God real to this gen-
eration and of helping individuals meet the vital issues of daily 
living. The specific skills, activities, and techniques by which 
the minister fulfills his role are important, but they derive their 
true significance from this larger and more basic concept of the 
minister's task. 
The curricula of the Methodist schools of theology have not 
been conceived in functional terms. In the early period of theolo-
gical education in America, seminary courses were largely exageti-
cal in nature and involved extensive language study, but with World 
War I, a new functional and professional emphasis became evident. 
However, no fundamental changes have been effected even though some 
interesting developments are appearing on the periphery. It should 
also be observed that there seems to be no philosophy of education 
undergirding the curriculum of our seminaries, and the study re-
vealed no major effort to develop one. Furthermore, courses are 
not generally constructed on the basis of personal or parish needs, 
reflect little integration, and involve a limited amount of prac-
tical experience on the part of the student. Teaching methods are 
limited and inadequate for the most part with too much emphasis 
being placed on the lecture method. 
The results of this survey indicate that 29% of the respon-
dents consider their major task to be pastoral work, 20% consider 
it preaching and evangelism, 20% teaching, 20% administration, and 
11% the leading of worship. The job analysis also revealed that 
there are many important areas of the minister's work involving 
educational and social responsibilities in which he receives little 
or no satisfaction and produces few positive results. The greatest 
weakness of the seminaries as reflected in the job analysis was 
that the schools had not trained their graduates to meet the per-
sonal and social needs of the community. 
When the functions of the minister were evaluated on the 
basis of the sixteen tasks listed by Hartshorne and Froyd in 
1 
Theological Education in the Northern Baptist Convention, the 
respondents reaffirmed their feeling that the seminaries had failed 
mostly in equipping men to serve effectively in the areas involving 
outreach and commitment. The instructions received in leadership 
training, evangelistic techniques, counselling and guidance, and 
home building were judged to be inadequate. 
The quality of training in the practical fields as evaluated 
in this survey was judged to be below average and respondents urged 
that more attention be given to the place of clinical training, 
field work, and the arts in building the seminary curriculum. The 
quality of training in specific functional areas of the curriculum 
was also rated only "fair" by the respondents, and over half 
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tion in the Northern Baptist Convention, p. 38 
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stressed the need for additional training in the areas involving 
techniques and skills. It is further observed that only three-
fourths of the students had had a satisfactory devotional experi-
ence in seminary and that seminary faculty members and administra-
tors seem to have been negligent in this area. Similarly, the so-
cial and cultural needs of the students and their families have 
not been met in any constructive way, so that seminaries are con-
fronted with the problem of strengthening the total spiritual life 
of their respective institutions. 
As indicated before, the results of the study indicate that 
the field work experience of students was not adequate during the 
twenty year period surveyed. Students on the whole did not receive 
adequate professional guidance, the quality of instruction in the 
area of field work was often inferior, and the programs that did 
exist were not sufficiently integrated into the total curriculum. 
On the other hand, respondents felt that field work should be an 
essential part of the seminary program, that it did have practical 
value, that it should be a requirement, and that every effort should 
be made to extend the field work experience to include clinical 
training. 
In summarizing their remarks in the closing section of the 
questionnaire, the graduates expressed appreciation for the content 
courses but at the same time they regretted that they did not re-
cei ve the necessary ''know-how" and insights required to meet the 
critical personal and social problems of the parish. In their 
judgment the seminary curriculum has not kept pace with the chang-
ing conditions of our times, faculty members have often lacked per-
sonal experience in the pastorate, and additional instruction is 
needed in counselling, religious education, evangelism, and the 
practical use of the Bible • 
. CONCLUSIONS 
The role of the minister is a unified task involving many 
activities, but our schools of theology have been only partially 
successful in preparing men to meet the basic personal and social 
needs of the parish. The curriculum has often failed to incorpor-
ate a sufficient emphasis on essential techniques and skills, but 
more important, there seems to have been no dynamic philosophy of 
education undergirding the total program of Methodist theological 
education. The seminary has not assumed its proportionate share 
of responsibility for fostering the spiritual life of its .students 
and has often failed to impart a unified philosophy of life to the 
students, or a comprehensive knowledge of the functions of the min-
ister. Practical experience under supervision has not become an 
integral part of the curriculum, and the quality of instruction in 
the practical fields has often been inferior. These observations 
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all indicate that a greater functional emphasis is needed in our 
ten Methodist seminaries if our graduates are to meet the needs 
of individuals within the parish and if they are to make God real 
to this generation. 
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